HISTORY CURRICULUM STATEMENT

Achiewing the Best Together
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betweer different; groups of people v the past. Throughy o detailed studiy of key knowledge fromy different historical periods,

Here, ate Belton, CE Primary, School we aim to- inspire pupils to- be: curious and, creative thinkers who deelop o complex, knouwledge of local
We want pupils to- develop the confidence to- think eritically, ask questions, and, be able to- explain and, analyse historical exidence.

over periods of time and, developing as chronologically-secure knowledge of History,

We hope to- deselop pupils’ understanding of howr historians study, the past and, construct accounts and, the: skills to- carry, ouls their owry
Our History scheme of work enables pupils to- meet the: end, of Key, stage attainment targets inv the, National, curriculum and the, aims also
align with those seb oubs inv the: National, curriculum. For EYFS, the activities allour pupils to- work towards the: Understanding the world,
history leaming inv Key stage |.

to engage interest; inv the past and, stimulate childreny's curiosityy into finding oub more;

to enable children to- knowr abouts significant, exents irv British history, and, to- appreciate how things have changed, over time;

to demelop as senses of chronology;

to encourage thinking abouly cause and, effect, and, how the: pasty influences the presents to- expenience a range of representations of
the posk

to dewvelop the ability to- communicate historical knowledge in o vaniety of forms;

to- understand, how Britairy is part of o wider Europeany culture, and to- study, aspects of Europeary history;

to- help children understand, society and their place withiry iy so-that they, develop as sense of their citizenship and, cultural, heritage;
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Substantive ( Topic ) (Chrnnnlngical) ( Substantive
knowledge strands knowled ge awareness concepts

L Historical Disciplinary
Disciplinary strands enquiry concepts

Historical knowledge

At Belton, C Q[DE PWySdﬂoobmhmodopted/th@KapowPwasdwm& Th@sd\mwanp}wmﬂwm\po&amq[l

Each, six-lesson uniby has a focus on chronology, to allow children to- explore the place i time of the period, they, are: studiyjing and, make,
companisons irv other parts of the world. Ins EYFS, children explore the concept of history by, reflecting on key experiences from their own
Key stage | and, will knowr where people: ands events Jit: chronologically. This wills support childrery inv building @ ‘mental, timeline, they, carv
refer to- throughout their leaming in Key, stage 2 and, identifying, connections, contrasts and, trends over time. The Kapow Primary timeline
There are two EYFS MWMM#MW@MDWWM These units consist of o misxture of adult-
MMMMWMWMMWWWwMWMRWMWWW In;Ke)a;stage| and 2,
Interpret, Evaluate and, conclude, Communicate) wher answering historical, questions.

- Cause and, consequence.
- Historical significance.

- Historicals interpretations.
- Sources of emidence.
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Substantive concepts such as power; trade, inmasion and settlement, are introduced, inv Key, stage |, clearly identified, iy Lower key stage 2
and remisited irv Upper key stage 2 (see Progression of skills and, knouledge) allowing knoudedge of these key, concepts to- grow. These
uuuabh}ﬂﬁm!ﬁﬁuml@o:ﬂmngtstoﬂa/

The Kapour scheme Jollows the: spiral, curriculum model, where previous skills' and, knouwledge are returned, to- and, builly upon. For example,
childrerv progress by, deseloping their knouwledge ands understanding of substantive and, disciplinary concepts by expeniencing them inv o
Knouledge organisers Jor eachs unit support pupils i building o foundation of Jactual knoudedge by encouraging recalls of key Lacts, concepts
and, vocabulary.

Strong subject knowledge is vital for staff to- be able to deliver as highly-effectinve ands robust, history curriculumy Eachs unit of lessons Jocuses
Due to- the numbers on rolly weus@amﬂmgpxogmn@o}plunmnga&wehmmux@d/ag@dm Whmplanmngeu&nmwt&adw\g/
stafl ensure that the outcome for each year group is pedagogically, appropriate, taking all; of the: abowe into consideration. We teachs three
Geography units o year.

Furthermore, eachs unit has a skill catcher and knowledge assessment; quiz which car be used ab the end, of the unit to- provide
@ summatirve assessments

Alter the implementation of Kapour Primary History, pupils should leare school equipped withs a range of skills to- enable themy
The expected impact of following the, Kapow History, scheme of work s that children will:

® Know and, understand, the history of Britain, how people’s lises hare shaped, this nations ands hour Britain has influenced: ands
® Develop arv understanding of the history of the wider world, including ancient, cimilisations, empires; non-European societies
e Denelop a historically-grounded understanding of substantise concepts - power; inwasion; settlement; and, migration,
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present; day.

e Understand hour historians learn about the past and, construct accounts.

® Make connections between historical concepts and, timescales:

® Meet the relevant; Early Learning Goals at the end, of EYFS (Reception) and the end, of key stage expectations outlined, irv
the, National, curriculuny for History ab the, end, of Key stage | and, 2.

At the end, of each year; childrery will, hare gained o deep understanding of chronology, historical vocabulary and, skills. As
information irv order to- questions ands reflect; onv the legacies.
Childrery shour o high leael, of pride irv the, presentations and understanding of the work.

SEN Statement

@Pﬂ‘sonﬂhlocahnahonaband;mtexﬂahorwblﬂwl« W@mmmmmﬂ&m@w#mwm%
- We acknowledge that: SEND pupils need much, more frequent; repetition and recall to- aid their discussions on more, complex;
ideas.

- We consider what makes o topic difficult for certain pupils and: anticipate what: barriers there may be iy order to

take part and, learry inv activities.

- We maintairy o multi-sensony inclusise learing erwironment. Visual, tactile, auditory and kinaesthetic: approaches

- We recognise that the language of history may be challenging and cause barriers for some pupils,

« Tha.speciic use v hisboy o v werydy wardh e rty, Shurcly, ‘et

- Tha. user o hiskory-specfi termn e ‘chsonlogioal, wtefact

- The use o, abstrach terms, eg ‘power’, ‘belief.

- When assessing what childrery knour we plan carefully to- giwe SEND pupils enery opportunity to- demonstrate whats they
opportunities to- answer open-ended questions:



- Anglo-Saxons and, Vikings

EYFS | Pupils learn aboub peoples inv our Pupils learr the importance o Pupils learr to- listery Pupils canv makes

community who- help us now and; inv the taking turns. They knousr that they | to others wher they, choices about
during @ walk to looks aty
homes in, the, past

KSI Pupils are; encouraged to- learn from the Pupils explore the: RULE OF LAW | Pupils are; encouraged to- look at | Pupils are provided, with
citizery iy the Britain, of today. effect. For example, children are different; perspectives, such, as whom made o difference
‘unfair’ laws that, were created, as @ resully | (Samuel Pepys) or secondary, beliefs or breaking down
‘better ‘wonse’ etc to- describe their o} o historical accounts and, learry barnters suchy ast
Jeelings about, historical, periods and, ements that opinions and memonies cany | - Florence Nightingale,
events. Discussions may - The Great: Fire of Londor differ Jor o variety of Mary Seacole
include: (changes iy reasons
- Being anv actime citizerv (such as Mary, construction of houses)

Seacole) - Whab was it like to- lve v
- Childhood, inv the past (toys; holidays; Beltory irv the,

- Wars and, battles (WWI) past?

- Richy and, poor (Titanic)

KS2 Our History Curriculuny gises childreny Learing and, discussing the Pupils are able to use different Pupils are provided withs
many opportunities to- explore the themes | differenty LAWS of civilizations sources and, can reflect upory historical role models
of DEMOCRACY throughs a historical and periods why accounts may differ (eye~ whom made a difference
bothy good, and. bad, practices' and drawing | Pupils learn about the RULE OF moderr day reflections) and, are iefs or breaking dowr
their owry LAW through historical example | able to- see the walue iny eachs bariers suchy ast
conclusions. of howr laws hame brought; abouls account - The Roman, Empire, -

positive change or be used; as a Boudiccas and The Teenis
their understanding of whaty o - The Romary Empire
DEMOCRACY s (or isntl) are: - Ancient Greece
- Anglo-Saxons and, Vikings
- Ancient; Greece They also learn, aboul the, impact
- The Eanliest, Cuilisations and, Ancient o breaking the laur and war cary
Egypt hanve
- The Ancient; Maya Cinlisations onv individuals and o wider
- The Roman Empire society/cinilization:
- The Roman, Empire
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Oracy inv History

Oracy in History

/ ‘Oracy is the ability to speak eloquently, to articulate ideas and \
thoughts, to influence through talking, to collaborate with peers and to
express views confidently and appropriately.

Oracy refers both to the development of speaking and listening skills,
and the effective use of spoken language in teaching and learning. It is
to speech what literacy is to reading and writing, and numeracy is to
Maths.

Speak for Change: Final report and recommendations from the Oracy All-Party Parliamentary
Group Inquiry.

Learning through talk

At Kapow Primary, we believe it's crucial to provide pupils with
opportunities for exploratory talk during their learning. This
involves thinking aloud, questioning, discussing, and collaboratively
building ideas.

Learning to talk

Similarly, developing oracy skills is essential for pupils to express and
articulate themselves effectively across various contexts and
settings, including formal ones like public speaking, debates, and
interviews.

Through our History curriculum, pupils have opportunities to develop

their oracy skills by:

e Discussing their understanding of sources and summarising key

information.
e Explaining and justifying the conclusions they have reached.

Persuading their peers about the significance of historical events

and people.

e Clarifying and evaluating arguments put forward by their peers and

historians.

e Role-playing to gain further insights into historical events and the

actions of individuals (e.g. hot seating, conscience alley,
freeze-framing).

e Preparing for ‘presentations’ such as gallery walks and recorded

audio.
e Critiquing the value of different historical sources.



HISTORY PROGRESSION STATEMENT

Achiewing the Best Together
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are shown v white.



What do we mean by ‘Substantive (abstract) concepts?’

Substantive concepts are key concepts, such as ‘empire, ‘monarchy’, or
‘invasion and settlement, which children learn about during their study of
primary History. Substantive concepts are fundamental elements of
children's historical knowledge, however they are abstract and therefore
children may find them challenging to understand.

The 2021 Ofsted research review into history states that, to be able to use Substantive concepts in I(apow P"maw 5 HIStOI'V

them confidently, children need to have a secure knowledge of substantive scheme of work:
concepts in different contexts.

The Kapow Primary scheme recognises the importance of developing @ T d o
children's understanding of substantive concepts and consequently thisis a . R _ra e —;
strand which runs throughout our history curriculumn. g Civilisation >
" Migration © Government

Our progression of skills and knowledge document clearly demonstrates

how these substantive concepts are developed throughout the primary I nva S I on a n d Settl e m ent S

curriculum. o O
=
Empire §Monarchy &

Initially, in Key Stage 1 children will begin to develop their understanding of A "
the substantive concepts of power and the achievements of mankind in How BE'IEfS g |I'IVBS|OI1 CLIltLlI'E'

did we learn to fly? and What is a monarch? g

In Lower Key Stage 2 and Upper Key Stage 2, they deepen their
understanding of these concepts and others while learning to identify
changes in meaning in different time periods and contexts. For example, the
concept of monarchy evolves over time; during the reign of Henry VIl the
monarch enjoyed absolute power whereas by the 20th century the power of
the monarch was devolved to the Government.



Substantive
concepts:

EYFS: Reception

To know that in fairytales kings/queens are
usually important, powerful people who rule
over others.

Achievements and

To recognise some interests and achievements follies of mankind

from their own lives and the lives of their families
and friends.

Peek into the past

Adventure through time

o dtivitn A Troacure
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Substantive
Year 1/2 concepts:

To know some inventions that still influence their own
lives today.

To know some achievements and discoveries of
significant individuals.

To know and begin to identify achievements and Achievements
inventions that still influence their own lives today. and follies of

mankind

To know the legacy and contribution of the inventions.

To be aware of the achievements of significant
individuals.

To know that a monarch in the UK is a king or gueen.

Power
(monarchy,
government and
empire)

To begin to understand that power is exercised in
different ways in different culture, times and groups
e.g. monarchy.

To know that Britain was organised into kingdoms and
these were governed by monarchs.

How am |

making
history?

How have

toys
changed?

v

How did we
learn to fly?

What is
history?

How was
school

differentin

the past?

v

What is a

monarch?
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Substantive
concepts:

Lower key stage 2

To understand the development of groups, kingdom
and monarchy in Britain.

To know who became the first ruler of the whole of

England.
Power

To understand the expansion of empires and how they (monarchy.
were controlled across a large empire. :

government and

Tounderstand that societal hierarchies and structures empire}
existed including aristocracy and peasantry.

To understand some reasons why empires
fall/collapse.

To know that there were different reasons for
invading Britain.

To understand that there are varied reasons for
coming to Britain.

To know that there are different reasons for
migration.

To know that settlement created tensions and Invasion,
blems.

promiems settlement and

Tounderstand the impact of settlers on the existing migration

population.

To understand the earliest settlements in Britain.

To know that settlements changed over time.

Year 3/4 Cycle A
—hm“ in%d wasitto
Age. lron Age Eﬁ w

% Britain?
v v
v
v
v v
v
v v
v v v
v
v v
v v
v v v
v v

Year 3/4Cycle B

How did the

mﬂm M w‘
children's importantto of the Ancient
lives ancient Mava influence
changed?  Egvotians?  theicsociety

v
v
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Lower key stage 2

To understand how invaders and settlers influence the
culture of the existing population.

To understand that society was organised in different
ways in different cultures and times and consisted of
different groups with different roles and lifestyles.

To know that education existed in some cultures,
times and groups.

To know that communities traded with each other and
over the English Channel in the Prehistoric Period.

To understand that trade began as the exchange of
goods.

To understand that trade routes existed between
Britain in the Roman, Anglo-5axon and Viking times.

To understand that the Roman invasion led to a great
increase in British trade with the outside world.

To understand that trade develops in different times
and ways in different civilisations.

To understand that the traders were the rich members
of society.

Substantive
concepts:

Civilisation
(social and
cultural)

Year 3/4 Cycle A
British \
history 1: British Britis]
Would you ——— history 3:
7 Why did the T ‘I
have lived in . e was it to
ET—— invade and S
the Stone —_— invade and
Age. Iron Age wBri tain? settlr.: in
or Bronze e Britain?
Age?
v v v
74 v v
v v v
4 v
v v
v
v v

Year 3/4Cycle B
How did the
How have Whatwas  achievements
children's importantto of the Ancient
lives ancient Mava influence
5 5 —
changed?  Egvptians? Ihﬂum'-lﬂng
v v
v
v
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Lower key stage 2

To understand that there are different beliefs in
different cultures, times and groups.

To know about paganism and and the introduction of
Christianity in Britain.

To know how Christianity spread.

To compare the beliefs in different cultures, times and
groups.

To be able to identify achievements and inventions that
still influence our lives today from Roman times.

To know the legacy and contribution of the
Anglo-Saxons and Vikings to life today in Britain.

To be aware that the achievements of ancient
civilisations contributed to the development of
technology, culture and science.

Substantive
concepts:

Beliefs

Achievements
and follies of
mankind

Year 3/4 Cycle A
British
history 1: | mi' British
Would vou history 3:
prefer to W;ar:i:nihe How hard
have lived in —m— wasitto
the Stone w invade and
_—— settle in —_—
Age. lron Age FrT—— settle in
or Bropze Britain? Britain?
Age?
v v
v v
v
v
v
v

Year 3/4Cycle B
How did the
How have What was achievements
children's importantto of the Ancient
lives ancient Mava influence
changed? Egyptians?  their society
and beyond?
v v
v v
v v
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Upper key stage 2

To understand how the monarchy exercised
absolute power.

To understand the process of democracy and
parliament in Britain.

To understand that different empires have
different reasons for their expansion.

To understand that there are changes in the
nature of society.

To know that there are different reasons for the
decline of different empires,

Substantive
concepts:

Power
(monarchy,
government
and empire)

Year 5/6 Cycle A
i British
British _ British
historvs;  Butish  histové:
history 5:  What was
Were the Jvnatwa
Vikings Whatwas  the impact
raiders, lifelikein  of World
traders or Tudor War2on
settlers England?  the people
: of Britain?
v
v
v
v v
v v

Year 5/6 Cycle B
Choose one of:
What s the
:.IM legacy of Unheard
L0e census the ancient  histories: What was
Emm|m|areas7 Greek  Whoshould theSikh
——— civilisation? goon the Empire?
banknote?
4 v
v 4
v
v v
v



Substantive
concepts:

Upper key stage 2

Tounderstand there are increasingly complex
reasons for migrants coming to Britain.

Tounderstand that migrants come from different

parts of theworld WES

settlement and
migration

To know about the diverse experiences of the

different groups coming to Britain over time.

To be aware of the different beliefs that different
cultures, times and groups hold.

Tounderstand the changing nature of religion in
Britain and its impact.
Beliefs

To be aware of how different societies practize
and demonstrate their beliefs.

To be able to identify the impact of beliefs on
society.

Year 5/6 Cycle A
British British
history 4: British history 6:
ﬂgm_thg._ history 5:  What was
Vikings ~ ‘Mhatwas  theimpact
S life like in of World
tradersor Judor War2on
settlers?  Ensland?  the people
] of Britain?
v v v
v v
v v
v v
v
v v
v

Year 5/6 Cycle B

Choose one of:
What is the
IW_I::a t,c ::m . legacy of Unheard
the ancient  histories:  Whatwas
tell us about
= Greek Whoshould theSikh
S civilisation? goonthe Empire?
banknote?
v v v
4
v v v
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Substantive
concepts:

Upper key stage 2

To understand the changes and reasons for the
organisation of society in Britain.

To understand how society is organised in
different cultures, times and groups.

To be able to compare development and role of
education in societies.

Civilisation
(social and

To be able to compare education in different
cultural)

cultures, times and groups.

Tounderstand the changing role of women and
men in Britain.

To understand that there are differences
between early and later civilisations.

Year 5/6 Cycle A
British

British history British history &:
4: Were the history 5: What was
Vikings Whatwas the impact
raiders life like in of World
tradersor Judor War2don
settlers? England? the people

v v v

v v

v

v

What can
the census

tell us about

local areas?

Year 5/6 Cycle B

What is the
legacy of

the ancient

civilisation?

Choose one of;

Unheard
histories:
Who
should go
gnthe

banknote?

What was
the Sikh

Empire?
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Substantive
concepts:

Upper key stage 2

To know that trade routes from Britain
expanded across the world .

To understand there was arace to discover new
countries and that this resulted in new items to
be traded in (e.g. silk, spices and precious metals.

To understand that the expansion of trade
routes increased the variety of goods available.

To understand that the methods of trading
developed from in person to boats, trains and
planes.

To understand the development of global trade.

To understand that trading ships and centres

{e.g. York) were a reason for the Vikings raiding
Britain.

Year 5/6 Cycle A
British
| _]British t British history &:
Were the historv3:  Whatwas
—Vikin What was the impact
LLCNES I life like in of World
Tudor War 2 on
traders or — —_—
_I B England? the people
v v
v
v
v
v
v

What can

the census

tell us about

local areas?

Year 5/6 Cycle B

legacy of
the ancient

Greek Who should
civilisation?

Choose one of:

Unheard

histories:

go on the
banknote?

What was

the Sikh
Empire?
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Substantive
concepts:

Upper key stage 2

To understand that people in the past were as
inventive and sophisticated in thinking as people
today.

To know that new and sophisticated technologies
were advanced which allowed cities to develop.

To understand the impact of war on local

communities. .
Achievements

and follies of
To know some of the impacts of war on daily lives. mankind

To be able to identify the achievements of
civilisations and explain why these achievements
were so important.

To be able to compare the achievements of
different civilisations and groups.

Year 5/6 Cycle A

; British
British .
— British history é:
history 4: _—
istory hi 5. Wi

Were the What can
Vikings Whatwas  theimpact the census
raiders. lifelikein  of World  tell us about
traders or Iu-dﬂ, War2on localareas?
2 England? the people
settlers? _&P__ -
4 v v
4
v v
v v
v

Year 5/6 Cycle B

Choose one of:

What is the
legacy of Unheard

the ancient histories:
~ Greek
civilisation? go on the

banknote?
v v
v
v 4
v

What was

the Sikh
Empire?
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Disciplinary Concepts (Skills)

How will the scheme develop disciplinary concepts?

An understanding of the key disciplinary concepts which underpin the study of history supports the children in
broadening their skills, knowledge and understanding.

Change and Similarities and Cause and Historical Sources of Historical
continuity differences consequence significance evidence interpretations

Children identify

Looking into the

Childrenuse a

Children identi Sy i i i
and explain similarities an:;y reasons for, and Considering what rangszl?:ctgff;ent Cstlllll?i:re'? ;::"
change and differences across results of, sy it investigate the historians

continuity across periods of time historical events people significant identifvi interpret the past
periods of history, They will explair.'i and analysing in their historical p:s :t'_' ert\:fylng and why events,
focusing on I " these, children context and the whe rif’lra e:rrare people and
chronology. They differences develop an _PTESE"t day, secom?; Fhanges were
refer to the cen social understanding of children compare ry interpreted in
imeli o significant people sources. They use different ways.
timeline cultural, religious cause and 8 peop -
o d events across sources of They will learn to
throughout each and ethnic consequence. e ! i to build evaluate a range
unit, looking at diversity in Britain Children explain different time b apicture of th of historical
sequencing, B the reasons for perioc_ls and upa plftu:;e of the Ikerrretations
intervals between periods and and results of _e"[’la'" the [i]jZn:i?’y fﬁg considering their
events and the suggest reasons historical events, S'E"”;']CE’“CE of reliability and reliability and
i i i these. lity.
durﬁél:ggntiach for these. Sltzﬁg:;::nd limitations in the quality.

sources they use.
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EYFS: Reception

To know that the environment around us
changes as time passes.

N/A

N/A

To know the names of people that are significant
to their own lives.

To know that stories and books can tell us about
the past.

To begin to know that some photographs and
drawings represent the past.

Disciplinary
concepts:

Change and

. - 1 1
cmntlnmt*,f + Suppested Topic link

Cause and
consequence

Similarities and
differences

Historical
significance

Sources of evidence

Historical
interpretations

Peek into the past

Adventure through time

v Activity 4: Picture detective

v Activity 2: My achi

u’Activit_\g 1: Family tree
w .
u’Actmt_\g 3 Treas ure box

V&ﬂmﬁihmmﬂihmuzh.tm

Activity 4 Picture defective
v Activity 5: Transport through time
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Disciplinary

EYFS: Reception Peek into the past
con CEpt 5.
Being aware of changes that happen throughout the Change and
year (e.g. seasons, nature). . . . e
continuity ¥ Activity 3; My life timeline

Experiencing cause and effect in play. Cause and

A= s instruments etc.

Beginning to recognise similarities and differences 7

between the past and today. v Activity 2: Past and present
/ Activity 3. My life timeli

¥ hctivity 4 Tov box
Similarities and ¥ Activity 5: Spot the difference

Using photographs and stories to compare the past differences

. ivity 1: YOU g ?
with the present day. H’Act!v!t IICan u guess who

¥ Activipy 2. Past and present
ity 5.5 i

Recalling special people intheir own lives.

Historical significance

Using stories and non-fiction books to find out
about life in the past.

Sources of evidence

Recognising that different members of the class
may notice different things in photographs from the Historical
past.

v Activity 1. Can vou suess who?

interp retations v Activity 5: Spot the difference

Adventure through time

This statement can be achieved in your continuous provision by providing play equipment
which demonstrates cause and effect: toy cars, equipment with buttons, musical

v Activity 1: Fami
v Activity 2: My achievemnents
v Activity 4; Picture defective
v Activity 5: Transport through time

v Activity 1; Fami
v Ativity 2: M .

U" Tt .

v Activity 4: Picture detective

v Activity 5. T :

v Activity 2: M .

v Activity 1: Family tree
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Disciplinary
concepts:

Year 1/2

To know that people change as they grow older.

To know that throughout someone’s lifetime, some
things will change and some things will stay the same. Chan gea nd

To know that everyday objects have changed over time. continuity

To know that daily life has changed over time but that
there are some similarities to life today.

To know that everyday objects have changed as new
materials have been invented.
Cause and

To know that changes may come about because of consequence
improvements in technology.

To know that there are similarities and differences

between their lives today and their lives in the past.

To know some similarities and differences between the
past and their own lives.

To know that people celebrate special events in different
WS Similarities and
To know that people spend their holidays in different differences
ways.

To know that everyday objects have similarities and

differences with those used for the same purpose in the
past.

To know that there are explanations for similarities and
differences between children's lives now and in the past.

Howam |

making
history?

v
v

How have

toys
changed?

A

How did we
learn to fly?

Whatis
history?

v

How was
school

different in

the past?

Whatis a

monarch?
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Disciplinary Howwas
Year 1/2 gl Howaml Howhave ., 4iqwe whatis  school  Whatisa
concepts: making toys — - = | - - ,
histﬂ: :-} chan ged-'; I.Eﬂ.tn.m_ﬂl.. h.lm.. differentin monarch?
the past?
To know that some people and events are considered
more 'special’ or significant than others. v v
To know that some events are more significant than
others. . .
Historical
To know the impact of a historical event on society. signiﬁ cance V
To know that "historically significant’ people are those
who changed many people’s lives.
v v
To know that photographs can tell us about the past.
v 4
To know that we can find out about the past by asking
people who were there. v
Sources of
To know that artefacts can tell us about the past. evidence
To know that we remember some (but not all) of the
events that we have lived through. v v
To know that we can find out about how places have
changed by looking at maps. v
Sources of
To know that historians use evidence from sources to evidence
find out more about the past. v v v
To know that the past can be represented in v v
hotographs. . .
I Historical
To know that the past is represented in different ways. interpretations
v v v

L s By T SR [ T S T b o ] [ 1T N Iy D DU S o wnanar ranrasrmrirnses s nen
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Year 1/2

Being aware that some things have changed and some
have stayed the same in their own lives.

Describing simple changes and ideas/objects that
remain the same.

Understanding that some things change while other
items remain the same and some are new.

Recognising some things which have changed/stayed the

same as the past.

|dentifying simple reasons for changes.

Asking questions about why people did things, why
events happened and what happened as a result.

Recognising why people did things, why events
happened and what happened as a result.

Beginning to look for similarities and differences over
time in their own lives.

Identifying similarities and difference between ways of
life at different times.

Finding out about people, events and beliefs in society.

Making comparisons with their own lives.

Disciplinary
concepts:

Change and
continuity

Cause and
consequence

Similarities and
differences

Howaml|
making

<

How have
toys
changed?

T X X X X

<

How did we
learn to fly?

S N N N

<

What is
history?

T X N X «

AN

How was
school

different in

the past?

S X X X

Whatisa

monarch?

S N X K«

<



25

Year 1/2

Recalling special events in their own lives.

Discussing who was important in a historical event.

Using artefacts, photographs and visits to museums to
ask and answer questions about the past.

Making simple observations about a source or artefact.
Lsing sources to show an understanding of historical
concepts (see above).

Identifying a primary source.

Recognising different ways in which the pastis
represented (including eye-witness accounts).

Comparing pictures or photographs of people or events
in the past.

Developing their own interpretations from artefacts,
photographs and written sources.

Disciplinary
concepts:

Historical
significance

Sources of
evidence

Historical
interpretations

Howaml How have

making
history?

v

toys
changed?

v

How did we
learn to fly?

SR N N N/ X /8 N

What is
history?

v

How was
school

different in

the past?

Whatis a

monarch?

RN N N

ANERN
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Lower key stage 2

To know that change can be brought about by
advancements in transport and travel.

To know that change can be brought about by
advancements in materials.

To know that change can be brought about by
advancements in trade

To know that the actions of people can be the cause of
change (eg. Lord Shafteshury).

To know that advancements in science and technology
can be the cause of change.

To know that significant archaeological findings are
those which change how we see the past.

To know that "historically significant’ events are those
which changed many people’s lives and had an impact
for many years to come.

To know that archaeological evidence can be used to
find out about the past.

To know that we can make inferences and deductions
using images from the past.

To know that archaeological evidence has limitations: it
does not give all the answers or tell us about the
emotions of people from the past.

To know that assumptions made by historians can
change in the light of new evidence.

Disciplinary
concepts:

Change and
continuity

Cause and
consequence

Historical
significance

Sources of
evidence

Historical

interpretations

Year 3/4 Cycle A
British
| _I tory 1: British Britist
Would you ﬁ“ﬂ%ﬁ history 3;
prefer to Sy didihe How hard
have lived in ,mmade and wasitto
the Stone m invade and
Age.lronAge -0 settlein
or Bronze Britain? Britain?
Age?
v
(4 v
v
4
4
v
v 4
4 4 v
v
v

Year 3/4 Cycle B
How did the
Howhave ~ Whatwas ~2chievoments
lives ancient inﬂumﬁl:atheir
changed? Egyptians? " gojety and
beyond?
v
v v
v v
v v
v v
v v v
v v
v v v
v v
v v v
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Disciplinary

Lower key stage 2 concepts:

Identifying reasons for change and reasons for
continuities.

Identifying what the situation was like before the
change occurred.

Comparing different periods of history and identifying Change and
continuity

changes and continuity.

Describing the changes and continuity between
different periods of history.

Identifying the links between different societies.

Identifying the consequences of events and the actions

of people. Cause and
Identifying reasons for historical events, situations and consequence
changes.

Identifying similarities and differences between periods
of history.

Explaining similarities and differences between daily e
lives of peaple in the past and today. Similarities and

differences
Identifying similarities and differences between social,
cultural, religious and ethnic diversity in Britain and the
wider world.

Year 3/4Cycle A
Ll British
history 1: hﬁt British -
prefer to %shﬂ How hard
have lived in i _I i was it to
the Stone settle in invade and
Age. lron Age _Britaln? settlel:
Age?
v
v v
v v v
v v v
v v v
v v
v v v
v v v
v v v
v v v

children's
lives
changed?

<

<

S N X N

Year 3/4 Cycle B

—— Mava
anciept : ;
influence their
Egyptians? societv and
bevond?

v

v

v

v v

v v

v v

v

v

v
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Lower key stage 2

Recalling some important people and events.

Identifying who is important in historical sources and
accounts.

Lsing a range of sources to find out about a period.

Lsing evidence to build up a picture of a past event.

Observing the small details when using artefacts and
pictures,

Identifying sources which are influenced by the
personal beliefs of the author.

Identifying and giving reasons for different ways in
which the past is represented.

|dentifying the differences between different sources
and giving reasons for the ways in which the past is
represented.

Exploring different representations from the period e.g.

archaeological evidence, museum evidence, cartoons
and books.

Evaluating the usefulness of different sources.

Year 3/4Cycle A
British
history1: | Brlis British
Dis Cipl in ary Would you QISTOTY £: history 3:
prefer to wﬂomans How hard
concepts: have livedin  °~ "> was it to
the Stope e invade and
Age lron Age B settle in
ritain? e
or Bronze —— Britain?
Age?
Historical v v
significance v v
v v v
v v v
Sources of
evidence v v v
v
Historical v
interpretations
v v v

children's

lives

T X X | 1 " « «

Year 3/4Cycle B
m
How have What was -
important to n.f.thifi;l:lﬂut
i . \
X ancient X fl : i
bevond?
v
v v
v v
v v
v
v v
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Upper key stage 2

To know that change can be brought about by

conflict.

To know that change can be traced using the

CEMNSUS.

To know that members of society standing up for
their rights can be the cause of change.

To know how historians select criteria for

significance and that this changes.

To know that a census is carried out every tenyears
and is an official survey which records every
person living in a household on a specific date.

To understand the types of information that can be

extracted from the census.

To understand that inventories are useful sources
of evidence to find out about people from the past.

To understand some of the key terms on the
census, for example, scholar, ditto, occupation and

marital status.

To understand how to compare different census
extracts by analysing the entries in individual

columns.

To know that the most reliable sources are primary
sources which were created for official purposes.

British
Disciplinary [RSCELS

Were the
concepts: Vikings
raiders,

tradersor

settlers?

v

Change and
continuity

Cause and
consequence

Historical
significance

Sources of
evidence

Year 5/6 Cycle A

British

history 5:
What was
life like in
Tudor
England?

What is the

tell us about the ancient
localareas? ;. jyication?

Year 5/6 Cycle B

Choose one of:
Unheard
histories: What was

Whoshould  the Sikh
goon the Empire?
banknote?
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Year 5/6 Cycle A Year 5/6 Cycle B

British British Choose one of:
— British history &:
DTNl Distorvd: o vs  Whatwas Whatcan Mhetisthe

Werethe  \vhatwas theimpact thecensus \S82<vof Unheard

UpIJEI" kEY Stage 2 concepts: Vikin the ancient  histories:  Whatwas
AL life like in of World tellusabout ——————

Whoshould theSikh
raiders, Tidl War 2 | = Greek  Mhoshould tne SR
traders or 5 civilisation? goonthe Empire?
“cettlers? England?  the people = banknote?
E— of Britain?
To know that we must consider a source's
audience, purpose, creator and accuracy to
determine if it is a reliable source. . ) v v v v
Historical
To understand that there are different interpretations
interpretations of historical figures and events. v v v v v
Making links between events and changes within
and across different time periods / societies. V V V V
Identifying the reasons for changes and continuity.
v v
Describing the links between main events,
similarities and changes within and across different Change and v v v v
periods/studied. con tinuity
Describing the links between different societies. '/ i/
Explaining the reazons for changes and continuity
using the vocabulary and terms of the period as v v v
well.
Analysing and presenting the reasons for changes
and continuity. V V V
Giving reasons for historical events, the results of
historical events, situations and changes. V' V V
e
Starting to analyse and explain the reasons for, and Cause and
results of historical events, situations and change. consequence
€ . v v v v
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Upper key stage 2

Describing similarities and differences between
social, cultural, religious and ethnic diversity in
Britain and the wider world.

Making links with different time periods studied.

Describing change throughout time.

|dentifying significant people and events across
different time periods.

Comparing significant people and events across
different time periods.

Explain the significance of events, people and
developments.

Recognising primary and secondary sources.

Using a range of sources to find out about a
particular aspect of the past.

Disciplinary
concepts:

Similarities and
differences

Historical
significance

Sources of
evidence

Year 5/6 Cycle A Year 5/6 Cycle B
Choose one of:
British
British British  history 6: What i the

history 4: .
eretl history5: Whatwas Whatcan legacy of Unheard

Whatwas theimpact thecensus the ancient -
Vikd lifelikein  of World fellusabout ~ Greek ,bieries — Whatwas

settlers? of Britain? banknote?
v v v v v

v v v v

v v v v v

v v v v
v v v v

v v v b

v v v w v



32

Upper key stage 2

Identifying bias in a source and identifying the
value of the sources to historical enquiry and the

limitations of sources.

Describing how secondary sources are influenced
by the beliefs, cultures and time of the author.

Comparing accounts of events from different

sources.

Suggesting explanations for different versions of

events.

Evaluating the usefulness of historical sources.

Identifying how conclusions have been arrived at

by linking sources.

Developing strategies for checking the accuracy of

evidence.

Addressing and devising historically valid

questions.

Understanding that different evidence creates

different conclusions.

Evaluating the interpretations made by historians.

L T e R e L L (5 RS

Disciplinary
concepts:

Sources of
evidence

Historical

interpretations

Year 5/6 Cycle A
British
British British  history é:
historvd:  \iinry5:  Whatwas
S What was
%ﬁ lifelikein  of World
oers, Tudor War2on
ﬁfﬁ:‘rﬁf England?  the people
. of Britain?
v v v
v
v v
v v
v
v v
v v

Year 5/6 Cycle B
Choose one of:
What can What is the
the census the ancient  histories: What was
tellus about —— R

Greek Whoshould  the Sikh

localareas? . cotion? goonthe  Empire?

v
v
v v
v
v v
v
v

banknote?
v
v v
v
v
v
v v

wnanar lbanmsermrimoarne cnm 2%
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Historical Enguiry,

How will the scheme develop Historical enquiry skills?

The Kapow Primary scheme allows children to experience the processes historians use to find out about the past.

Question

® Ask a historical question or

: hypothesis. Investigate
Communicate s Clarify events, issues or &
concepts to be explored.
pe exp s Collect evidence from a
variety of sources.

. Pr_esent arguments, « Decide how useful and
conclusions and perspectives reliable the sources are.

ith supporting evid .
. J;; air:’:‘i]:ty :al:‘gp?:emntﬁi.on = |dentify the points of view in

Historical enquiry cycle each source.

methods, e.g. drama, art,

R s Organise the information in

different ways.

Evaluate and conclude Interpret

s Bring evidence together
from a range of sources to give  |[dentify the key pointsin
aviewpoint. each source.
¢ Decide consequences of e Analyse events and issues.
events. * Make connections between
* Draw conclusions supported the past and present.
by evidence.
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EYFS: Reception Historical enquiry Peek into the past Adventure through time
Asking guestions about the differences they can Activity 1€ ha? v Activity 1 Familv tree
see in photographs or images (in stories) that Posing historical + Activity 2: Past and present v Activity 2: My achievements
i o/ Activity 5 Spot the differer v Activity 3: Treasure box
represent the past. questions ¥/ Activity & Soot the difference e .

v Activity 5: Transport through time

Making simple observations about the past from
photographs and images.

P - v Activity 1: Family tree
Gathering, o Activity 1 Can vou guess who? o/ Activity 2: -
- - !a IEi!HE-EaE a EII! ﬂsﬁll! "o .
e and v Activity 5: Spot the difference ::Aﬂ!?!t - Trleasure hox :
evaluating evidence v Activitv 5. T :

Deciding whether photographs or images (e.g.

from stories) depict the past. SYEVEI T ity 2 Pact and oresent :W
drawing #Activity 5: Spot the difference v Activity &: Treasure box
conclusions ::Ax:t!v!tv 4 Picture detective .
Communicating findings by pointing to images o .
and using simple language to explain their Communicating  Activity 2: P | :m
thoughts. findings ¥/ Activity 5 Soot the difference v Activity 3 Treasure box

v Activity 4: Picture detective
v Activity 5. T ,




35

Year 1/2

Asking questions about sources of evidence (e.g
artefacts).

Asking a range of questions about stories, events
and people.

Understanding the importance of
historically-valid questions.

Understanding how we use books and sources to
find out about the past.

Using a source to answer questions about the
past.

Evaluating the usefulness of sourcesto a
historical enguiry.

Selecting information from a source to answer a
question.

Identifying a primary source.

Historical
enquiry

Howam| How have

making toys
history? changed?

4 v

Posing historical
questions v v
("4 v

Gathering,
organising and
evaluating
evidence

How did we
learn to fly?

v

Whatis
history?

v

How was
school

different in

the past?

v

What isa

monarch?

v
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Year 1/2

Asking questions about sources of evidence (e.g
artefacts).

Asking a range of questions about stories, events
and people.

Understanding the importance of
historically-valid questions.

Understanding how we use books and sources to
find out about the past.

Using a source to answer questions about the
past.

Evaluating the usefulness of sources toa
historical enguiry.

Selecting information from a source to answer a
question.

Identifying a primary source.

Historical
enquiry

Posing historical
questions

Gathering,
organising and
evaluating
evidence

Howam/|

making
history?

v

How have
toys
changed?

4

How did we
learn to fly?

v

What is
history?

v

How was
school

different in

the past?

v

v

Whatisa

monarch?

v
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Historical
enquiry

Lower key stage 2

Understanding how historical enguiry questions are
structured.

Creating historically-valid questions across a range of
time periods, cultures and groups of people.

Posing historical

Asking questions about the main features of eve ]
Bd ey questions

life in periods studied, e.g. how did people live.

Creating questions for different types of historical
Enquiry.

Asking questions about the bias of historical evidence.

Using a range of sources to construct knowledge of the
past.

Defining the terms "source’ and ‘evidence. Gathering
organising and
Extracting the appropriate information from a historical evaluati ng

SOurce.

evidence

Selecting and recording relevant information from a
range of sources to answer a question.

Year 3/4 Cycle A
British
history 1: British British
Would vou history 3:
prefer to % How hard
have lived in i sp— wasitto
the Stone settle in invade and
1 ——— lei
Age Iron Age Britain? settle r-:
Age?
v
v
v v v
v v
v v v
v v
v v v

<

How have

children’s

lives
changed?

C X' X <«

AN

Year 3/4 Cycle B
How did the
What was  2chievements
important to dﬂ:ﬁ
ancijent see
. influence their
Egyptians? —sm:igg:and
beyond?
v
v v
v
v
v
v v
v
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Lower key stage 2

Identifying primary and secondary sources.
Identifying the bias of a source.
Comparing and contrasting different historical sources.

Understanding that there are different ways to
interpret evidence.

Interpreting evidence in different ways.

Understanding and making deductions from
documentary as well as concrete evidence e.g. pictures
and artefacts.

Making links and connections across a period of time,
cultures or groups.

Asking the question "How do we know?

Year 3/4 Cycle A
British
British
. . history 1: . British
Hlstcrilcal Would you history 2: history 3:
enquiry prefer to %f‘ How hard
have lived in ] _I | was it to
the Stone settle in invade and
Age. lron Age _B itain? settle in
Age?
‘ v v v
Gathering,
organising and
evaluating v
evidence
lcantinwed..)
v
v v
Interpreting v
findings,
analysing and v v v
making
connections
v v v
v v v

Year 3/4 Cycle B
m
How have Whatwas
children's important to mwm
lives andent - jnqyence their
changed? Egyptians? society and
bevond?
v "4
v
v v
v v
v v
v v v
v v v
v v v
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Historical
enquiry

Lower key stage 2

Understanding that there may be multiple conclusions
to a historical enquiry question.

Reaching conclusions that are substantiated by Evaluati I:Ig and
historical evidence. drawing

conclusions
Recognising similarities and differences between past
events and today.

Communicating knowledge and understanding through
discussion, debates, drama, art and writing.

Constructing answers using evidence to substantiate
findings.

Identifying weaknesses in historical accounts and
arguments.

Creating a simple imaginative reconstruction of a past Commu!'ucatlng
event using the evidence available to draw, model, findi ngs
dramatise, write or retell the story.

Creating a structured response or narrative to answer a
historical enguiry.

Describing past events orally or inwriting, recognising
similarities and differences with today.

Year 3/4 Cycle A Year 3/4 Cycle B
el British
history 1: T British ;
Would history 2: history 3: How didthe
prefer to Whydidthe o0 -y How have What was mﬂm
Romans —— children's important to
have lived in i _I | was it to —_— _Li : Mava
the Stone settlein invade and ch:laimgge_d"' Egyptians? mﬂmm
Age. lron Age Britain? settle in - - societv and
orBronze @@ —— — Britain? D
Age?
v (4 v v
v v v v v v
v v v
v v v v v
v v
v v v v
v v v v v v
v v v
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Year 5/6 Cycle A
British
British reroee ]
Historical history 4: el e
Upper key stage 2 . R I R
enquiry —! ki Whatwas the impact
raide lifelikein  of World
t rad_rs‘ers or Tudor War 2 on
——— ?
> England?
el of Britain?
Planning a historical enquiry.
v v
Suggesting the evidence needed to carry out the
enguiry. v v
Identifying methods to use to carry out the
research. P05ing v v
historical
Asking historical questions of increasing difficulty .
e.g. who governed, how and with what results? questions v v
Creating a hypothesis to base an enquiry on. l/ '/ V
Asking questions about the interpretations,
viewpoints and perspectives held by others. I/ ‘,
Using different sources to make and substantiate
historical claims. Gathering, I/ 'I/ i’
Developing an awareness of the variety of organising and
historical evidence in different periods of time. evaluating V U’
evidence
Distinguishing between fact and opinion. ‘/

Year 5/6 Cycle B

Choose one of:

What can
the census egacy of Ur‘ll‘leard.
local areas? Greek  Whoshould the Sikh
localareas? i iisation? goonthe  Empire?
banknote?
v v
v
v v
v v
v v
v v
v v v
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Year 5/6 Cycle A
British
British e
— British history &;
Historical i history5:  What was
Upper key stage 2 . Werethe o0 2 o b~
enquiry Vikings  vhatwas  theimpact
Faide life like in of World
—m‘l Tudor War2on
England?
settlers? =
e of Britain?
Reaching conclusions which are increasingly .
complex and substantiated by a range of sources. Evaluati ng and V ‘/
drawing
Evaluating conclusions and identifying ways to conclusions
improve conclusions. {continued...) v
Communicating knowledge and understanding in
an increasingly diverse number of ways, including
discussion, debates, drama, art, writing, blog posts v v v
and podcasts.
Showing written and oral evidence of continuity
and change as well as indicting simple causation. ‘/
Using historical evidence to create an imaginative : H
reconstruction exploring the feelings of people COITIITILII"lICEItI J- 'f ‘/ ‘/
from the time. g findings
Constructing structured and organised accounts
using historical terms and relevant historical
information from a range of sources. '/ U’ U’
Constructing explanations for past events using
cause and effect. U’
Using evidence to support and illustrate claims.
v v

Year 5/6 Cycle B

Choose one of:

What can What s the

legacvof  Unheard
th
telleucseanbs::t theancient  histories: =~ Whatwas

localareas? . 2reek  Whoshould  theSikh
= clvilisation? goonthe Empire?

banknote?
v v v
v v v
v v
v v
v v v



EYFS: Reception

To know that they started life as a baby but have
since grown and changed.

To know that someone’s age is the time since they
were born.

To know that some people are older than others.

To know that parents are older than children and
grandparents are older than parents. (Beginning to
understand the concept of generations)

To know some language for talking about the
passing of time and events that have already
happened, even if used inaccurately (before,

yesterday, last week, last year).

Beginning to sequence events when describing
them (e.g. daily routines, events in a story)

Recognising that some stories are set a long time
ago.

Recognising significant dates for them (birthday).

Beginning to use common words and phrases for
the passage of time, even if using inaccurately (e.g.
yesterday, today, tomorrow, last week, “when | was
in nursery...")

Recounting activities that happened in their past
using photos as a prompt.

Peek into the past

o =
¥ Activity 3: My life timeline
Activity 4: T

¥ Activity 3: My life timeline

e 3
v Activity 2: Past and present

¥ Activity 4: Toy box
F Activity 5.5 he diff

Chronological

awareness

¥ Activity 3: My life timeline

¥ Activity 1: Can vou guess who?
P .
Mmm; iyity 3: My life timeli
¥ Activity 4: Toy box
Activity 5: S he diff

¥ Activity 1: Can you guess who?

Adventure through time

v Activity 1: Family tree

v Activity 1: Eamil

v Activity 1: Familv tree

v Activity 2: My achievements

v Activity 3:

v Activity 4: Picture detective

v Activitv 5: Transport through time

v Activity 1: Family tree

v Activity 2; i

v Activity 3: Treasure box

o Activity 4: Pi :

v Activitv 5: Transport through time

v Activity 4: Picture detective
o Activity &: T .
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2 . | S How was
Year 1/ "making  toye = Howdidwe Whatis  school  Whatisa
. learntofly?  history? i i ?
T chaneed? differentin monarch
the past?
To know that a timeline shows the order events in the
past happened. v v v v ("4 "4
To know that we start by looking at ‘now’ on a timeline
then look back. ‘/ ‘/ “ V l/ l/
To know that 'the past’ is events that have already
happened. ‘/ ‘/ V V l/ l/
To know that 'the present’ is time happening now. v v v Vv v v
To know that within living memory is 100 years. ‘/ ‘/ “ “ ./ ‘/
To know a decade is ten years. l/ l/
To know that beyond living memory is more than 100 )
years ago. Chronological v v v
To know that events in history may last different awareness
amounts of time. l/
Sequencing up to four artefacts on a timeline. v
Sequencing up to six photographs, focusing on the
intervals between events. v v v 4
Sequencing up to six events on a timeline. ‘/ “ V ‘/
Beginning to recognise how long each event lasted. V ‘/
Knowing where people/events studied fit into a “ ‘/
chronological framework.
Using common words and phrases for the passing of
time (e.g. now, long ago, then, before, after) v v v v v
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Lower key stage 2

To know that history is divided into periods of history
eg. ancient times, middle ages and modern.

To know that BC means 'before Christ' and is the term
used to date the years before Jesus was born.

To know that Anno Domini (AD) is Latin for 'in the Year
of the Lord, and is the term used to date the years after
Jesus was born.

To know that prehistory is the period of time before
written methods and stretches until the Roman invasion
in AD43.

To know that prehistory is divided into the Paleolithic,
Mesolithic, Mealithic, Bronze Age and lron Age periods.

Chronological

To know that the Stone Age, Bronze Age and Iron Age dwareness
periods are named after the materials that were
commonly used to make tools.

To know that we can use dates to work out the interval
between periods of time and the duration of historical
events or periods.

To know that the Tudor period is the name of the period
from 1485-1603 as this was when the Tudor family were

the ruling family in England.

To know that the Victorian period is the period
1833-1%01 and roughly coincides with the years that
Queen Yictoria ruled.

Year 3/4 Cycle A
British
history 1: British British

Would you history 2: history 3:
preferto Whvdidthe Howhard

have lived in Romans was it to
the Stone invadeand  invadeand
Age. Iron Age settle in settle in
or Bronze Britain? Britain?
Age?
v v
v
v v v
v v
v
v

How have

children's
lives
changed?

Year 3/4CycleB
How did the
Whatwas  achievements
importantto of the Ancient
ancient Mava influence
Egyptians? their societv
and bevond?
v
v
v
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Year 3/4 Cycle A Year 3/4Cycle B
British
P British
W Ctory 9 hlﬂalll:!:lilrl3 HHow did the
Jvould you history 3: achievements
Why did the How have What was —_
Lower key stage 2 preferto  —po oS Howhard oo St oo oR o oftheAndent
have lived in
invade and vl lives ancient . Maya .
the Stone invade and - ==~ influence their
=) A settle i|: ttle changed? Egyptians? society and
or Bronze i Britain? beyond?
Age?
Sequencing events on a timeline, referring to times
studied in K51 to see where these fitin. v v v v
Understanding that history is divided into periods of
history e_g. ancient times, middle ages and modern. V’ “ V '/ '/ v,p
Using dates to work out the interval between periods of
time and the duration of historical events or periods. ‘/ ‘/ ‘/
Sequencing eight to ten artefacts, historical pictures or ‘/ ‘/
events. Chronological
Beginning to develop a chronologically secure awareness
knowledge of local, British and world history across the
periods studied. v v v v v v
Placing the time studied on a timeline. ‘/ “ “ ‘/ ‘/ ‘/
Using dates and terms related to the unit and passing of
time e.g. millennium, continuity and ancient. v v v v v v
Maticing connections over a period of time.
v v v v v v
Making a simple individual timeline.
v v v v v




Year 5/6 Cycle A Year 5/6 Cycle B

British Britich hiﬁﬂﬂmﬁ Choose one of:
tis story &:
historyd: | =FCSR What s the
istory 5: What was What can
Upper key stage 2 Werethe  \vhatwas theimpact thecensus 2ol — Unheard

Vikings the ancient  histories: What was
Faiders life like in of World  tell us abuu?t —Greek — —_
Tudor War2on localareas? e —— e 4 e

2 2
fradersor oo fhe peoble civilisation? goonthe Empire?
settlers? =ngland: Hhe peop’e banknote?
—— of Britain? -

To understand the term “century” and how
dating by centuries works. (e.g. the 15005 are
known as the 16th century) v v
To know relevant dates and relevant terms for
the period and period labels e g Stone Age,
Bronze Age, Iron Age, Romans, Anglo-Saxons,
Vikings, Romans, Tudors, Greeks, Maya , and v v v
Victorians.
To understand that historical periods have Chronological v v v v
characteristics that distinguish them. awarcness
To understand how to work out durations of
periods and events. v v v v
To understand how to represent ascaleona
timeline.

v v v v
To understand how to create their own timeline

v v v

selecting significant events.
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Upper key stage 2

Sequencing events on a timeline, comparing
where it fits in with tirmes studied in previous
year groups.

Putting dates in the correct century.
Using the terms AD and BC in their work.

Using relevant dates and relevant terms for
the period and period labels e.g.5tone Age,

Bronze Age, Iron Age

Chronological

Developing a chronologically secure
understanding of British, local and world awareness
history across the periods studied.

Placing the time, period of history and
context on a timeline.

Relating current study on timeline to other
periods of history studied.

Comparing and making connections between
different contexts in the past.

Year 5/6 Cycle A
British British
history 4: British history &:
ﬂe:e_thg- history5: ~ Whatwas  Whatcan
gs Whatwas theimpact thecensus
]::[k;:rs lifelikein  of World  tell us about
m_‘ Tudor War2on localareas?
settlers? England?  the people
- of Britain?
v v v
v v
v v
v v
v v v
v v v
v v v
v v v

Year 5/6 Cycle B

Choose one of:

What is the

legacy of Unheard
the ancient  histories: @ Whatwas
Greek Who should  the Sikh

civilisation? sgoonthe Empire?
banknote?
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Vocabulary Progression

Year % - Cydle A

Disciplinary concepts

Historical enquiry
ask photograph
investigate similar/similarity
explain different/ difference
guestion change
artefacts same
object event
sort remember
group memory
compare/ comparison celebration
interview special

Chronological awareness

morning today

afternoon tomorrow

evening last week/month/year/day
order memory

now within living memory
present beyond living memory
past old

recent new

timeline sequence

lifetime modern

future after

date long ago

before

How am | making history?

siblings

parent

grand parent
great grandparent
childhood

time capsule

What were toys like in the past?

toy
wooden
plastic
metal
mohair

How have explorers changed the world?

explorer
exploration
achievement
discovery
transport
equipment
yacht

voyage

solo

MNorth Pole
resilience
determination
qualities
coat of arms

Topic knowledge
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Disciplinary concepts Topic knowledge

Historical enquiry

sources
primary source
evidence

contrast

historic

historically significant
eye witness account
eyewitness

Chronological awareness

Decade
Anglo-Saxon

How was school different in the past?

school log book
textbook
blackboard
abacus

slate

chalk

pen and ink
stove

How did we learn to fly?

inventor
flight

What is a monarch?

monarch

power

ruler

absolute monarchy
anointing

armed forces
attack

bailey

battle

battlements
Bayeux Tapestry
ceremaony
concentric castle
constitutional monarchy

congquer
coronation

crowning

defend

earl

fortified manor house
gatehouse
government

head of state

invade

investing

keep
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Year % - ng@/\

Disciplinary concepts Topic knowledge

Historical enquiry British history 1: Would you prefer to live in the Stone Age, Bronze Age or Iron Age?

secondary source
remains

certainty

possibility

confirm

prove

informed guess
archaeological evidence
reconstruction
informed guess
continuity

historical significance
criteria
interpretation
inference
observation
deduction

legacy

AD- Anno Domini
BC- Before Christ
period

prehistory
prehistoric
Palaeolithic
Mesolithic
Meolithic

Stone Age

Chronological awareness

Bronze Age
Iron Age

duration

Old Kingdom
Middle Kingdom
MNew Kingdom
Late period
Ptolemaic period
chronology

Skara Brae, Orkney |slands

hearth
settlement
flint
roundhouse

British history 2: Why did the Romans settle in Britain?

Briton
Romans
Celts
enslaved
tin

togas
settlers
Picts
pilurm
galea

chief

metalwork -copper, bronze, gold, tin

mining

trade (a job requiring manual skills)

arrowheads
import

armour
scutum
caligae
gladius
tunic
legionary
legion
legatus
cohort
century

What did the Egyptians believe?

civilisation
Delta

Egypt
Lower Egypt
Upper Egypt
River Nile
Delta

Atum
creation story
Horus

Isis

MNun

Osiris

Ankh

Anubis

Book of the Dead
hieroglyphs
Osiris

papyrus
weighing of the heart
Skemet

Ra

Casing stones
Pharaoh
foundations
limestone blocks

export

trade (buying and selling goods/services)
exchange

goods

barter

centurion
formation
testudo
wedge
tablet
aqueduct
state

legal system

pulley
pyramid
quarrying
ramps
amulet
canopic jars
embalmer
immortal
linen
natron
preserve
resin
sarcophagus
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Year % ng;e/B

Disciplinary concepts Topic knowledge

Historical enquiry How have children’s lives changed?

observation apprentice/ apprenticeship sanitation housemaid
inference master working conditions wealthy
deduction occupation working hours wages
life expectancy politicians factory owners textile mill
significant parliament chaffing wheat bill
propaganda poverty oath pass (pass a bill)
evaluate ragged schools mine/miner/ mining reform
rank life expectancy trapper act
bias plague bird scarer The Factory Act
one-sided living conditions hurrier The Coal Mines Act
balanced servant The Chimney Sweepers Act
viewpoint
Ejlige“t"’e British history 2: How hard was it to invade and settle in Britain?
consequence
events Angles We:ssex cauldron .
impact Saxons -::I_a imants Battle of Edington
conclusion Jl.l|tes kingdom . Danelawl -
enquiry F‘lcts ) Nortl'_lumbrla leadership qualities
supporting evidence invasion Mercia 5ut1I:0n Hoo
credibility Britons Wessex burial mound

Romans East Anglia Christianity

empire Kent missionaries

. longships villages Pope
Ch rﬁnOIOgmal wattle and daub thatch peasants
awareness straw
hut

Tudor period (1485-14603)
Victorian period
(1837- 198 1) Were the Vikings raiders, traders or settlers?
Anglo-Saxons (410 - 1066) .
Vikings (800 to 1066) trader keel Jorvik

engineer mast guernstone

raider longboat Danelaw

Anglo-Saxon chronicle oars paganism

ballast Rudder sacred

hull garnet

Hedeby

L Y T T
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Year 5/6 - Cycle A

Disciplinary concepts Topic knowledge

Historical enquiry What was life like in Tudor times?
census official record House of Lancaster dunghill parchment
reliable justify House of York mace quill pen
\ audience Qpinion Battle of Bosworth pmcession parmur
purpose historical investigation | tyrant trading laws chamber
accuracy link execute court buttery
creator interpretation Tower of London town clerk merchant
representation will heir pageant pewter
council chamber records inventory Royal Progress courtiers free
value nobles noblemen enslaved
transcribe litter valuation tournament
prediction shilling

What did the Greeks ever do for us?

Mediterranean Sea Artemis assembly
Aegean Sea Hephaestus direct democracy
= lonian Sea Hermes representative democracy
Chronological awareness Mount Ofyrmpus Diomyes Shilosophy
. e Zeus democracy formula
Minoan Civilisation Hera oligarchy ethics
Trﬁ.i?gg:;i::rmd - The period Dark Ages Aphrodite location logic
Classical Golden Period Poseidan city-state legacy
Hellenistic Period Demeter Athens impact
Athena Sparta
Apollo landlocked

How did the Maya civilisation compare to the Anglo-5axons?

abandon drought
Classic period hieroglyphics
decline pyramid
deforestation rainforest

slash and burn
tropical rainforest
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Cycle B

Disciplinary knowledge Topic knowledge

Historical enquiry What does the census tell us about our local area?

church records

court records

records from places of work
factory records
enumeration books
trustworthy

death records

reliability

criteria

significance

Chronological awareness

Mo new vocabulary

head of the household
title

scholar

enumerator
condition

cotton mill worker
overlooked

joiner
can-hooker
carding
piecer

flax

yarn

linen
nobbins

severance pay
compensation
income
workhouse
suffragette

Boverness

British history 6: What was the impact of World War Il on the people of Britain?

appeasement
Treaty of Versailles
reparations
allies

disarm

debt

unrest
prosperity
RAF
Luftwaffe
sorties

Operation Sealion

bomb aimer

scramble

The Blitz

air raid shelter

Anderson shelter

blackout

evacuation

Waomen's Auxiliary Air Force (WAAF)
Women's Royal Maval Service (WRNS)

Unheard histories: Who should go on the banknote?

issuing bank
remarkable
remembered
watermark

Air Transport Auxiliary (ATA)
Auxiliary Territorial Service (ATS)
Special Operations Executive (SEO)
Women's Land Army

Waomen's Liberation Movement




54

Link to- the National Curriculunmy

Development matters across Kapow Primary'e unite - EYFS: Reception

Development matters statements: Understanding the world
Children in reception will be learning to:

Peek into the past Adventures through time

. . . . . v Activity 1: Family tree
Talk about members of their immediate family and community.

MName and describe people who are familiar to them. A , v Activity 1: Familv free
Activity 1: Can vou guess who?

Explore the natural world around them.

Describe what they see, hear and feel whilst outside.

Compare and contrast characters from stories, including figures from the past. :; ———

v Activity 3: Wearing the crown
v Activity 4: P -
v Activity 5: Transport through time

Comment on images of familiar situations in the past. ¥ Activity L Can vou syess who?
LI .
¥ Adivity 2: Pasiand oresent 3 My life fimel
v Activity 5: Spot the difference

Understand that some places are special to members of their community.

Recognise some environments that are different from the one in which they live. | tivity 5: Spot the difference

Draw information from a simple map.

Recognise some similarities and differences between life in this country and life
in other countries.
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Early learning goals
Understanding the World: Past and Present Peek into the past Adventures through time

Children at the expected level of development will:

Talk about the lives of the people around them and their roles in society

Know some similarities and differences between things in the past and now, drawing H H v Fami
on their experiences and what has been read in class; "—V—w !t'mz ap ta ISta ["d.re.sent :A—u’—nctw“ 3 ,M,E'm'wm
¥ Activity 5: Spot the difference v Activity 5: Transport through time
Understand the past through settings, characters and events encountered in books v Activity 1 Family free
read in class and storytelling. :M

v Activity 4: Picture detective
v Activity 5. T .
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KSI - coycle A

National curriculum History subject content
Pupils should be taught abaut:

Changes within living memary. Where appropriate, these should be used to reveal aspects of change in
national life

Events beyond living memory that are significant nationally or globally
The lives of significant individuals in the past who have contributed to national and international
achievements. Some should be used to compare aspects of life in different periads

Significant historical events, people and places in their own locality.

National curriculum History aims
The national curriculum for history aims to ensure that all pupils:

know and understand the history of these islands as a coherent, chronological narrative, from the earliest
times to the present day: how people’s lives have shaped this nation and how Britain has influenced and
been influenced by the wider world

know and understand significant aspects of the history of the wider world: the nature of ancient
civilisations; the expansion and dissolution of empires; characteristic features of past non-European
societies; achievements and follies of mankind

understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid
questions and create their own structured accounts, including written narratives and analyses

How am | making
history?

v

history?

How have toys
changed?

v

changed?

How have explorers
changed the world?

v

V’-

How have explorers
changed the world?
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National curriculum History aims
The national curriculum for history aims to ensure that all pupils:

understand the methods of historical enquiry, including how evidence is used rigorously to make historical
claims, and discern how and why contrasting arguments and interpretations of the past have been
constructed

gain historical perspective by placing their growing knowledge into different contexts, understanding the
connections between local, regional, national and international history; between cultural, economic,
military, political, religious and social history; and between short- and long-term timescales.

How am | making How have toys How have explorers
historv? changed? changed the world?

v

v v v
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KSI - Cycle B

questions and create their own structured accounts, including written narratives and analyses

National curriculum History subject content ditferent in the Howdidwelearnto | |\ oo 4o
Pupils should be taught about: —m vz -
Changes within living memory. Where appropriate, these should be used to reveal aspects of change in v v v
national life
Events beyond living memory that are significant nationally or globally v v
The lives of significant individuals in the past who have contributed to national and international v
achievements. Some should be used to compare aspects of life in different periods
Significant historical events, people and places in their own locality. v
. . . . H hool
National curriculum History aims TONRIDOR | owdidwe learnto . ,
. . . . : different in the fiv? What is 3 monarch?
The national curriculum for history aims to ensure that all pupils: past? fiy?
know and understand the history of these islands as a coherent, chronological narrative, from the earliest
times to the present day: how people's lives have shaped this nation and how Britain has influenced and v v v
been influenced by the wider world
know and understand significant aspects of the history of the wider world: the nature of ancient
civilisations; the expansion and dissolution of empires; characteristic features of past non-European v
societies; achievements and follies of mankind
understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid v v v
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National curriculum History aims
The national curriculum for history aims to ensure that all pupils:

understand the methods of historical enquiry, including how evidence is used rigorously to make historical
claims, and discern how and why contrasting arguments and interpretations of the past have been
constructed

gain historical perspective by placing their growing knowledge into different contexts, understanding the
connections between local, regional, national and international history; between cultural, economic,
military, political, religious and social history; and between short- and long-term timescales.

How was school

if -
past?

v

How did we learn to

flv?

Whatisa monarch?
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LKS?2

Year 3 Year 4
National curriculum History subject content 1:Wouldyou | British histary What was Britishhistory | .0 ements
Pupils should be taught about: —_— importantto How have —_—
livedinthe Bomans invade ancient children'slives | wasiffoinvade | \o-"-=-a~ " "
Stone Age, lron and settle in r—— changed? and settle in ~fava InfLence
Age or Bronge Britain? Eevotians? Britain? Lh.ﬁ'.l.l’.ﬁﬂ.i.l.ﬁ'l’.‘f.?
Agel .
changes in Britain from the Stone Age to the lron Age v
the Roman Empire and its impact on Britain v
Britain's settlement by Anglo-Saxons and Scots v
the Viking and Anglo-Saxon struggle for the Kingdom of England to the
time of Edward the Confessor v
a local history study This subject content is covered in UKS2
a study of an aspect or theme in British history that extends pupils’ v
chronological knowledge beyond 1066
the achievements of the earliest civilizations - an overview of where
and when the first civilizations appeared and a depth study of one of v
the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The
Shang Dynasty of Ancient China

Ancient Greece - a study of Greek life and achievemnents and their This suli ) .
influence on the western world ject content is covered in UKS2
a non-European society that provides contrasts with British history -

one study chosen from: early Islamic civilization, including a study of v
Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa)

c. AD 200-1300.

- e - e [ T [ U N —
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Year 3 Year 4
Eritish history | p b hist British his How did the
National curriculum History aims 1 Wouldvoy —Ezm w Vhat vas H"'wr achievements
The national curriculum for history aims to ensure that all pupils: e Romans important to How have was it to afthe Ancient
lived in the r— - children's lives N Maya
Stone Age, m::: =i Ema ptians? changed? Invade and influence their
— Britain? Britain? socletvand
Bronze Age? I I bevond?
understand the methods of historical enquiry, including how evidence is used
rigorously to m?ke historTc:aI claims, and discern how and why contrasting v v v v v v
arguments and interpretations of the past have been constructed
gain historical perspective by placing their growing knowledge into different
contexts, understanding the connections between local, regional, national and
international history; between cultural, economic, military, political, religious v v v v v v
and social history; and between short- and long-term timescales.
know and understand the history of these islands as a coherent, chronological
narrative, from the earliest times to the present day: how people’s lives have v v v v
shaped this nation and how Britain has influenced and been influenced by the
wider world
know and understand significant aspects of the history of the wider world: the
nature of ancient civilisations; the expansion and dissolution of empires; v v v
characteristic features of past non-European societies; achievements and
follies of mankind
gain and deploy a historically grounded understanding of abstract terms such
as 'empire, ‘civilisation’, ‘parliament’ and 'peasantry’ v v v v v v
understand historical concepts such as continuity and change, cause and
consequence, similarity, difference and significance, and use them to make
connections, draw contrasts, analyse trends, frame historically-valid questions v v v Vv v v
and create their own structured accounts, including written narratives and
analyses
1 Crrmriahd B anmar Dreienaes 0007 Matinnal rurrienlinm ravaraos sananarbanmamrimane cam 10
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UKS2

Year 5 Year 6
Choose one of:
National cu I’I_'Il:l.l|l.|l'n History subject content 4 \ere the _ Whatisthe | Whatcnthe | & Uneard
Pupils should be taught about: Vikings Eﬂm — legacyofthe | censustellus | theimpact of histories:
Laiders, Tudor ancient Greek about local WorldWar 2 Who should What was the
traders or —_ civilisation? ? on the people goonthe Sikh Empire?

changes in Britain from the Stone Age to the Iron Age This subject content is covered in LKS2

the Roman Empire and its impact on Britain This subject content is covered in LK52

Britain's settlement by Anglo-5Saxons and Scots This subject content is covered in LKS2

the Viking and Anglo-Saxon struggle for the Kingdom of England to the v

time of Edward the Confessor

a local history study v

a study of an aspect or theme in British history that extends pupils’ v v v

chronological knowledge beyond 1066

the achievements of the earliest civilizations - an overview of where

and when the first civilizations appeared and a depth study of one of . . . .

the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The This subject content is covered in LKS2

Shang Dynasty of Ancient China

Ancient Greece - a study of Greek life and achievements and their v

influence on the western world

anon-European society that provides contrasts with British history - *

one study chosen from: early Islamic civilization, including a study of

Baghdad c. AD 900; M ivilization c. AD 900; Beni t Afri . . . . B. This uni

c. .ED QLI; 1300. dyan civilizatian ¢ enin (Wes ica) This subject content is covered in LK52 :;g::;:;t
give coverage of
this NC subject
cantent

ErConyright Kapow Primary 2022 Natiomalcurricutum coverage W kapowprimary.com 1
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Year 5 Year 6
i Choo f:
. . . ) British British Britich ) seoneo
; Natlj:mal currlFqum‘Hlstor',r aims _ ﬂiﬂﬁ history 5: What iathe What can m: - Unheard
The national curriculum for history aims to ensure that all pupils: —=—= Whatwas | [SE2Qeofthe | oo oo theimpactof | histories:
Vikings life like in ancenl | o) pcabout | WorldWar2 | Whoshould | Adaluas
raiders, Greek ., on the —_— the Sikh
fradersor Ludor | ity | feedlamast | S gaonthe | Frogire?
EEI;E[rj E Sid d? E : 3
understand the methods of historical enquiry, including how evidence is used
rigorously to make historical claims, and discern how and why contrasting
arguments and interpretations of the past have been constructed. v v v v v v v
gain historical perspective by placing their growing knowledge into different
contexts, understanding the connections between local, regional, national
and international history: between cultural, economic, military, political, v v v v v v v
religious and social history; and between short- and long-term timescales.
know and understand the history of these islands as a coherent,
chronological narrative, from the earliest times to the present day: how v v v v v
people’s lives have shaped this nation and how Britain has influenced and
been influenced by the wider world
know and understand significant aspects of the history of the wider world:
the nature of ancient civilisations; the expansion and dissolution of empires; v v v
characteristic features of past non-European societies; achievements and
follies of mankind
gain and deploy a historically grounded understanding of abstract terms such v v v v v
as 'empire, ‘civilisation', ‘parliament’ and ‘peasantry’
understand historical concepts such as continuity and change, cause and
consequence, similarity, difference and significance, and use them to make
connections, draw contrasts, analyse trends, frame historically-valid v v v v v v v

questions and create their own structured accounts, including written
narratives and analyses



64

H'usi‘ory/ Rouing/ Pr\ogpammej

““

EYFS Our new EYFS activities are designed to be used throughout the year to support Reception teachers in targeting Development matters statements, while also laying
(Reception) the foundations for pupils' further history learning. See here for more information on_History in EYFS: reception

Year 1/2 Year 3/4 Year 5/6 Year 1/2 Year 3/4 Year 5/6

Autumn

How was school

changed? invade and settle in Judor England? i ians? 5
Britain? to ancient Egvotians? civilisation?
Unl N
. Who should go on the
P British bistory 6: : H
Howdidweleamto | Brilishhistorv3:How | \vpop  ocipeimpact What is a monarch? | achievementsof the banknotes
flv? et e i f World War 2 Summer Ancient Mava impact .
the people of Britain? Y Empire?

1<
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H'ustomé/ Dcué/sf

Cycle A Cycle B (Local History)
KSI & EYFS Great Fire of London Our village
Year % Tikanic Castles and, Prionies (Ashby & Grace
Diew)
Year 5/6 Wonrld, War | Richard, 11T & Bosworth
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