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The more you know
about the past, the better

prepared you are for the
future.

~Theod'or_e Roosevelt

Curriculumy wision

The study of History supports our pupils to- build, o temporal, awareness and, o denveloping sense
of identity as they come to- understand their place inv the story of, human, development. As o school
ﬁorpxqgammg/them!lovmodulbhﬁewﬂwzwmwwmmm
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are bub  havming o healthy, disceming and questioning aftitude about neur
Helps to- build o sense of identityy and, belonging on o personal, culbural, national; and, global
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Tn EYFS, pupils are taught the knowledge and skills for ‘Past and, Present! using o thematic
approachy outlined, i, our EYFS Curviculurn for Understanding the World, (see EYFS Curriculum).
The themes are linked, to- the: Scheme of Work for Key Stage | to- ensure progression as pupils
move from EYFS to-Key Stage |.

Tnv Key Stages | and 2, a rolling programmes is in place to- ensure that the keyy knouwledge from our
History topics is taughts to- all pupils during each Key Stage; taking accounts of the mixed-age
structure of our classes. We Jollous the Connected, History Scheme of, Work to- deliser the, National,
Curviculum for History throughout Key Stage, | and, 2. The, scheme of, work s well-sequenced, with
o clear progression in knowledge, skills; concepts and, vocabulary and, links to other curiculum,
subjects. The scheme ot work provides nesources to- support teaching and, learning in Geographyy.

px\ogx\es&;omEYFS - Year 6 iru

This continuity, sequencing and, progression in History prowision s detailed v the following
planning documentation:

Long term plan - which provides anv overvieur of provisions EYFS - Year 6 and how what we
of the EYFS Understanding the Wonrld, area, of learning.

Medium, Term Plans - whichs detail: what the pupils: will: knouwr at the end, of each enquiry, the
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session inv History,

develops because:

o There s increasing breadth and scale of study through the curriculum moving
by the guidance of the national curriculum;

o The curiculum becomes progressivelyy more: complex demeloping from discrete facts and,
bodies o} information to- conceptual, awareness and, generalised, knowledge abouly more
abstract ideas;

»  The mastery and, application of historical technigues and; skills occurs iy more precise: and,
compler, conterds;

o The Jocus of what pupils learn becomes gradually more nuanced, and, focused to- ensure
that they not only knour more but: can do- more as young historians and, consequently
appreciate the ways i which that, knouwledge is' constructed.

Substantive: and, Disciplinary Knowledge

Inv our History lessons, we ensure that: both, our pupils’ substantive and, disciplinary, knowledge is
built uporv year- on year.
Substantive Knowledge~ Is knowledge and ‘substance’ of our curiculum eg: people, dates,



for them to- learru

Disciplinary Knowledge-Is skills our childreny demelop how interpret the past - how do- we know
what we know? E.g. changes; continuation, causes, sources. Pupils learming History throughs the
throughs the: school Jrom EYFS to Year 6, they are challenged, to master and, apply, throughs a
inv History summarised, here: (See appendin whichs gises a, definition of the Disciplinary Knouledge)
So that our pupils are able to- learn more, and, know more; we believe i s vital that our history
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We adoph a constructivist paradigm of learing and teaching i History which enables our pupils
to learrv as' young historians and, to- understand, the kind of questions that historians ask of the
specialised vocabulary and technical terms. We structure learing, in History through big, question
awareness of themes and, issues over more extended periods of time:. Our curriculuny ts therefore
Consequently we adopt a policy of immersive learning in History that: provides sufficient time and,
their appreciation, o the impartance of subjech concept

mwmmm%a@m#@qu}mw
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We use picture keys to ensure children understand, the: concept of History taught inv the lessor.
These are also seen on our working walls.



Children will be, aware, of, these and, which, ones they will, be, using, iy a lesson. These, wills be added, to- books and, puts on the, History Working, Wall
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Historécal
Enquiry

Learnm;g;th‘orgoubs&dﬁo}ﬂwdamom

Throughs our curriculumy EYFS - Year 6 prowvision s made for regular and highy quality visits
which we recognise as a core element, o our pupils’ statutory entitlement, iny History. These visits
provide opportunities to- develop and, consolidate skills and, concepts introduced, inv the classroom
and allour pupils to- extend, their understanding throughs inwestigating History i the ‘real; world.’
This prowision enables pupils to- become observant; to- deselop the skills of recording, analysis and
deductiony and; to- comprehend, the kind of questions that historians ask of the world. Critically i
also builds their knowledge and, understanding about, howr historians construct knouledge of the
pasti Learning History outdoors inmolving the testing and irwestigations of ideas and, theories
interpretation and, evaluation s therefore fundamental to- the study of History and the deselopment,
o} young, historians abs our school. Consequently, historical wisits hare been incorporated as o core
element, of historical, learning in each phase o leaming - EYFS, Key Stage |, Lower Key Stage 2
and, Upper Key, Stage 2. This prosision s tmportant not only inv terme o learning and, teaching

Assessment,

At%estwtmdmdoflwu@mu%mﬂnedﬂdxm’spﬁmhw@edg&mdabﬂ\&m
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Each enquiry which Jorms our programme of leaming and, teaching in History sets out: clear
understanding and. skills acquisitions These outcomes are listed as ‘end, points of learming e, the
criteriar against whichs a pupil wills be judged to- be making good progress. Additional criterias define
what ‘working at: greater depth’ will, entaili The schemes of work suggest o range o Jormatinve and,
ongoing ways in which a teacher carv assess whether a pupil has' achiesed, the appropriate end
points of leaming. We ensure thal, when assessing our pupils, evidence is drawn from o wide
related, questioning, day to- day observations, practical: actismties suchs as model making and, role
wniting v different; genres. The outcomes of eachs enquiry serve to- inform the teacher’s deseloping
picture: of the knouwledge and, understanding of each, pupil and, to- plan future learning or address
gaps inv learning accordingly. We do not make: summatiae judgements about, indiridual, pieces of
pupll work but rather use continuous formative assessments to- build an emerging picture of what,
the pupil, knows, understands and, carv do- v relation to the end, points  of leaming. Consequently at
the end, of eachs enquiry a teacher is able to- make arv informed, and, confident; ‘best Jit” judgment;
as to whether the pupil, is making good, progress: or working at greater depth, or has yet to- achieve
the expected level of development.

Inclusion

History forms an integral, and, statutory element of o pupil's entitlement to- learning and, at our
school we ensure that all pupils carv engage withs historicals leaming and: dewelop as young
creed: Mutual respect and,the fostering ofs empathy and community understanding b local, national
and, global scales lies ab the hearts of the, studsy of, History and, b our school we model this in terms

Ensuring differentiation, and, access to leaming Jor all is o fundamental and core element; of
inclusions As suchs we plary and, resource our learing, in line with, our whole school EAL policies;
to enable all, pupils to- make goods and, sustained, progress in History by ensuring that the challenge
o} leaming opportunities always accords withy the ability of each pupils Therefore in our
differentiation planning we take due regard of factors suchy as classroom organisation, leaming
materials and the learing erwironment. We ensure inclusion throughs constructing enguintes whichs
are graduated, iny ‘bite size’ steps allowing forthe sefting of personalised targets and a broad range
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appropriate:

Differentiating by learming erwironment is as crucial as differentiating by task, outcome; learning
style or aptitude and this s recognised through, the inclusion of regular opportunities for work
outside: of the classroonmy inv our historical, enquiries: In additiony we recognise that: as well: as
procedures must also be inclusive. To this end, our Jormatine assessment; methods are holistic and,
responses.

appropriate and a holistic approachs to- assessing achiesement.

Connecting History to- other areas of the curriculum

Ty our planning we have made, where appropriate; meaningful ks with, other subject aneas of
the national curriculumy and these are detailed, ins the enquiry schemes o, work. In particular careful
consideration, has been givers to- supporting the development of reading and, writing across the
curriculums Making such links are important because they highlight: to- pupils the interconnectedness
and, interdependence of the world: Howewer, we also recognise the importance of ensuring that, the
inconporation of cross-curricular links, particularly inv relation to- Englishy and, Mathematics, always
add value to the building of historical knowledge and, understanding. High leels of literacy, and,
numeracy irv History should, always be matched, by equally high leels of subject knowledge and
understanding.

Enrichments

TMHWCWMWWMW@M@#WM:
o uisits to local museums

o uisits to historical sites
o themed days linked to the, History topic
o Displays and, exhibitions for parents/carers
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Marking (see- policy)
Al works s expected, to be: marked: and, any misconceptions' addressed. I} verbal interactions o
support has beenv provided, this is indicated, in the books using symbols outline v our Marking,

o staf) meetings to analyse samples of pupils’ work in History to- moderate standards to
ensure consistency and, to- informy colleagues of subject; dexelopments ab locals and, national,
lersels;

*  lesson ohservations to ensure that leaming and teaching is' appropriately engaging and
challenging and. that, appropriate: progress s being made by all puplls;

o the sampling of pupils’ work to- ensure thal; expectations i terms of subject standards are

the three year History Subject Demelopment; Plan, and, inform the prionities: Jor the: annual, Action
Plum!lonH'Lstor\*

Gorernance
History.

C A Yendall, - April, 2022
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To be reriewed:- Aprils 2023

Appendin

Dmphnuna; Knou)ledge

Excempljica

Remgmw

Name and, point; outs who- or whals something is e.ge @ tree in the school grounds or @ Queeny
being crowned inv @ painking.

Tdentifsy

DWWWWMO&&&MWMW&Q oak/tne%}r\omoﬂ'\eptme&
WO;wood/onolcasﬂe/!mymﬂw&buﬂdmg&fhabs&mmdlt

‘Say whab yow see’. Give an account i words of something or someone e.g. anv erupting volcano

Observe

IWMWMQW#WWWMWWMW
noteworthy or important than, others e.g. the: number and, size of Spanish galleons irv o painting
of the: Armada, compared, with, the: ships of the Englishy nawy, or that: some places along o coast

Select

Decide upony and, choose thal information considered, most suitable or relexant to- answer a
question e.g. from a range o} eight possibilities select three Jactons more likely thary the, others to
have caused the Great, Fire of London to- spread: so- quickly, or the three, most significant Jactors
m&ng/annuni/}loodingmBungladf/sh

Categorise/Classifsy

Arrange information into- particular groups according to- shared, qualifies or characteristics e.g:
creating two sets o the potential adwantages and, disadvantages of building a neur international
airport inv London or sorting photographs depicting the liwes of different; social classes irv
Victoriany Britairy into- different; collections.

Place a set of related, events or things that followr eachs other into- any order e.g. the events
leading up: to- Williamy the, Congueror invading England, or o timeline of deastating bushfires irv
Australica.

Compare and, contrast

Find similarities and, differences e.g. between the geography, of the local, area of the pupil's
school, and, thab of the, immediate enwironment surrounding o similar sized, school iy Bomneo, or
the ways of life of people lining in the Newr Stone Age compared, withs hour many, lived, iny the
Old, Stone Age.

Recall

RWMWWMWW&QM@MWWW
mwwmcmmmmmwmmmmwm%}mm&&m
to- mouths

Reason/speculate

- conjecture; supposition, guessing e.g. WImAg@p@oplewBNfﬂmbwlbsomﬂn@hﬂL}o&&
than volcanoes.

Summarise

Ouﬂinewmuph%ﬂwmmpomobowwm&g.WFmedem&&mﬂ\b
maﬂw!ladon&leading;upfoc&womoveﬁﬂwag@o}«m Heapsold/r\eceiwr\g/ﬂ\&vofewmz&

Synthesise

Bring together a range o} ideas and, Jacts from different; sources to dewvelop arv argument; or
explanation Jor something e.g. the deforestation of tropicals rair forests or why life expectancy, v
Britain remained; less than 40 years until, around, 1800.

Explairy

Dm@o&wﬁ@s@r@r@a@m@%@&omo}hwmwmmgwﬂwwmwa&w
resulls of synthesising information (see above) exg. why most of the: greats stone cities of the: Maya
were, abandoned, by AD 400 or why competing demands make managing Britain's National
Parks a challenge.

Empathise

The capacity to place oneself impartially inv ancther’s position to- better understand, their motives,
decisions and actions (ever if they are not shared, values) from their perspective eg. the life of
Native Americans Arctic whale hunters or why Elizabeths I encouraged, privateers to- attack, rob
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In!ownﬂicondusion,

Aknmﬂedgm&bwnwupqﬁﬂwmmmmt&wmomtwneﬁmg&yu}\yﬂw@m

dusad»ani‘a,g,e&og«tl'w British, Empire over time.

Reﬂsoned»}«.nd@emenb

Aww@mmommtwmmwwwmegmwbw
banning all, single use plastic or the dropping of atomic bombs on Japany in 1945,

Tustify

Give reasons to shour or prove what: yow feel to- be right or reasonable e.g. whichs of the maruy
medmbadwanmq}thammcmmyummstsigmbdequshouldbemw
reduce virtual, water use by people inv the UK.

Apply

The transfer of knowledge and/or skills learned, in one contet to- o different, contet e.g.
down the centuries.

Evaluate

opgumeni’&a.g,.ﬂwe/oosts;andbeneg«t&o},plunbngﬁ.S billion trees iy Britain, or consider whichs

ﬁac,tonm&mosts&gm}xmnbmfh@RommUwa&mo}Bmm

Critique

evidence e.g: how reliable is the Bayeus tapestry as a descriptions of the events of the Normary
conquest; and, why, might the imagery on o website promoting a location as o holiday destination
not, be entirelyy reliable?

H ,

Come up with, anv idea, question or theory that: car be inwvestigated to see whether it has ary
validity e.g. that v Ancient: Egypt Tutankhamun was murdered, or thats ice sheets could, be towed,
Jrom, Antarchica to reduce water shortages in southerny Africo
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