GEOGRAPHY CURRICULUM STATEMENT

Achiewing the Best Together

I have come thab they may have life iy alls its fullness - John, 10:10
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—President, Barack Obama

We aim to ensure thaty our pupils understand, the relationship between the Earth, and, its people: and are: prosided, a means of exploring, appreciating and understanding
the moderny wonld, irv whichs they, live, hour it has evolved and the challenges it faces.

At Belton, we aim to inspire pupils to- become curious and, exploratise thinkers withs ar diserse knowledge of the world; v other words, to-think like: o geographer. We
Throughs our teaching we aim to build: anv awareness of how Geography shapes our lives abr multiple scales and, over time. We hope to- encourage pupils to- become
contribute to- and, improwve the: world, around themu

At Beltory we encourage:
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- Locational, knowledge

. Ploce knouledge

+ Humary and, physical: geography
 Geographical, skills and, fieldwork,

As a school we hare chosen to use the Kapour Primary Geography scheme as it has a clear progression of skills' and, knowledge within these four strands across each,
geographical, concepts.

Our National curriculumy coverage document; shows whichs of our units comer eachs of the National curriculuny attainment targets as wells as eachs of the four strands inv
Key stage | and 2. The document also reflects which Development; matters statements and Early leaming goals are met in eachs activity within the EYFS units.

The Kapour Primary, scheme is as spiral; curniculum, withy essentials knouledge and, skills resisited, withs increasing complexity, allowing pupils to remise and, build, ory their
key, concepts, such as scale and place; inv Geography.

The two EYFS units provide a solid foundation of geographical, skills, knouledge and, enguiry for childrern to- transition successfully onto Key stage | Geography
learning; whilst also working towards the Demelopment; matters statements and, Early Learning Goals. These units consist of a misture of adult-led and, child-initiated,



guestions Jorm the basis Jor our Key stage | and 2 units, meaning that: pupils gairv o solid, understanding of geographical knouledge and skills by applying them to
answer enquiry guestions. We have designed these questions to be open-ended with no preconceived, answers and therefore they, are: genuinely purposeful, and, engage
cpplying their geographical nouledge,

eycle thaty maps out the, Jieldwork, process o question, observe, measure; record; and present, to reflect the elements mentioned, irv the National, curriculum This ensures
childrery wills learny hour to- decide on anv areas o enguiry, plar to- measure data using a range of methods; capture the data and present it to- @ range of appropriate
stakeholders in various formats.

evaluate methodologies without always harving to leave the school grounds and do- so- withiry the confines of o Jamiliar place. This makes fieldwork regular and,
accessible while giming childrery as thorough understanding, of their locality, prosiding a

tasks. This vaniety means that lessons are engaging and, appeal to- those with, o variety of learning styles. Eachs lesson prosides guidance Jor teachers on hour to- adapt
unit support pupils inv building o Joundation of factual knouwledge by encouraging recalls of key,

Strong, subject knowledge s vital for staff to deliver o highly effective and robust Geography, curniculum: Each unity of lessons includes multiple teacher videos to
develop subject knowledge and support; CPD. Kapowr Primany has been created, with the: understanding that: many, teachers do nob Jeel confident; delimering the full
Due to the numbers on rolly we use o rolling programme of planning as we hare mixed, age classes. When planning eachs enquiry, teaching staff ensure that: the
outcome for each year group is pedagogically appropriate; taking all of the: above into- consideration. We teach three: Geography units o year.



Arv enguiry-based, approach to learing will: allowr teachers to- assess childrens against the: National, curriculum expectations for Geography. The impact of Kapousr
Primary's scheme can be constantly monitored throughs both, formative and, summatise assessment; opportunities.

Furthermore; eachs unit has o unit quiz and, knouledge catcher, whichs carn be used at the start or end, of the uni to- assess children’'s understanding. Opportunities for
After implementing Kapour Primary, Geography, pupils should leave school equipped withy a range of skills and knouledge to- enable them to study Geography with,
confidence aby Key, stage 3. We hope to- shape children into curious: and, inspired, geographens with respect; and, appreciation Jor the world, around, them alongside an

The expected impach of following the Kapour Primary Geography, scheme of work is that, children will:

e Compare and contrast human and, physicals Jeatures to- describe: and, undenstand, similarities and, differences betueens warious places v the UK, Europe and, the
Americas.

e Develop o sense of location and place around the UK and, some areas of the wider world using the eight-points of a compass, four and six-figure grid, references,
e Include a paragraph that explains your assessment; models (AL), tracking and evidencing progress processes inv Geography.

® Meet the ‘Understanding the World) Early Leaming Goals at the ends of EYFS, and the end of key stage expectations outlined, inv the National, curriculumy Jor
Geography by the end of Year 2 and, Year 6.



SEN Statement

At Beltory we belieme geography stimulates an interest and develops o sense of wonder about places. It helps children make sense of o complexs and dynamically
changing worlds

We understand that some learing may be appropriate to- chunk into- smaller steps to- achiere the learning goal or to- proside additional resources whichs will
We consider what makes o topic difficults for certainy pupils and, anticipate what: bariers there: maiy be inv order to take part and, learn inv activities. We
address any misconceptions thal may arise as @ barrier to children's leaming,
Leaming & done v a multi-sensory way to enable alls learners to- achiene. A min of Visual, tactile, auditory and kinaesthetic approaches are used, suchs as
- We recognise that the language of geography may be challenging for some pupils;
These include:-
Terms specific to- geography, suchs as ‘oktas’, ‘erosion and,
- Terms like ‘climate/, ‘gradient’, ‘height or ‘distance/, whichs carv create barriers for many pupils because of their abstract nature. Key words;, meanings
anch symbols are highlghted, enplained. and displayed
We will allour Jor as ranges of. opportunities Jor SEND pupils to demonstrate what they knowr and canv do- inv o safe and, supportinve enwironment.



SMSC & British Values

Kapow Primary units Kapow Primary units
Year 1 Year 2
Units which offer opportunities for
pupils to develop their: - Whatisthe ok Would vou prefer . -
What js it like _— What isitlike to A Whyisourworld | Whatisitliketo
weather like in o ) to live in a hot or .
here? —I Ui live in Shanghai? —I { place? wonderful? live by the coast?
Ability to be reflective about their own beliefs v v v
(religious or otherwise) and perspective on life
Knowledge of, and respect for, different people’s
faiths, feelings and values v v v
Spiritual

Sense of enjoyment and fascination in learning
about themselves, others and the world around v v v v v v
them
Use of imagination and creativity in their learning v v v v v v
Willingness to reflect on their experiences v Vv v v v v

© Copyright Kapow Primary 2022 SMSC and British Values mapping ) www kapowprimary.com &



Maoral

Kapow Primary units

Kapow Primary units

Year 1 Year 2
Units which offer opportunities
for pupils to develop their: Would vou ) o
Whatisitlike What is the weather Whatisitliketo | preferfoliveina .
here? o o . hotor cold world live by the
like in the UKZ live in Shanghai? _I ful? 0
place?
Ability to recognise the difference between right
and wrong and to readily apply this understanding
in their own lives, recognise legal boundaries and, v
in so doing, respect the civil and criminal law of
England
Understanding of the consequences of their v v
behaviour and actions
Interest in investigating and offering reasoned
views about moral and ethical issues and ability to v v
understand and appreciate the viewpoints of
others on these issues




Kapow Primary units Kapow Primary units
Year 1 Year 2
Units which offer opportunities for pupils to
develop their: o Whatisthe | Whatisitlike | -euldvou Whyisour | Whatisit like
What is it like — . prefer to live in D
here? weather likein num:.ln 2 hot or cold world iolive by the
- ihe LI shanghai? - . wonderful? coast?
Use of a range of social skills in different contexts, for example working
and socialising with other pupils, including those from different religious, v v v
ethnic and socio-economic backgrounds
Willingness to participate in a variety of communities and social settings,
including by volunteering, cooperating well with others and being able to
Social resolve conflicts effectively
Democracy
The rule of law
Acceptance and engagement with the
fundamental British values of democracy, the rule
of law, individual Ilejrtv a!nd mutua! respect and Individual lit v
tolerance of those with different faiths and
beliefs; they develop and demonstrate skills and
attitudes that will allow them to participate fully
in and contribute positively to life in modern Mutual respect v 4 v
Britain.
Tolerance of those
with different
faiths and beliefs
€ Copyright Kapow Primary 2022 SMSC and British Values mapping www. kapowprimary.com a




Cultural

& Copuright K Pri 2022 SMSC and

Units which offer opportunities for pupils to
develop their:

Kapow Primary units

Year 1

Kapow Primary units

Year 2

What is it

here?

Whatjs the
weather like
inthe UK?

like

Shanghai?

Wouldvou
prefer to live
inahotorcold
place?

Why is our
world
wonderful?

coast?

Understanding and appreciation of the wide range of cultural influences
that have shaped their own heritage and that of others

Understanding and appreciation of the range of different cultures in the
school and further afield as an essential element of their preparation for
life in modern Britain

Ability to recognise, and value, the things we share in common across
cultural, religious, ethnic and socio-economic communities

Knowledge of Britain's democratic parliamentary system and its central

role in shaping our history and values, and in continuing to develop Britain.

Willingness to participate in and respond positively to artistic, musical,
sporting and cultural opportunities

Interest in exploring, improving understanding of and showing respect for
different faiths and cultural diversity and the extent to which they
understand, accept and respect diversity. This is shown by their respect
and attitudes towards different religious, ethnic and socio-economic
groups in the local, national and global communities

Mprimary.com
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Kapow Primary units Kapow Primary units
Year 3 Year 4
Units which offer opportunities for
pupils to develop their: Why do people L Areall Why are What are rivers
. Wholivesin - Where does our
live near I settlements the rainforests . and how are they
yolcanoes? Antarciical same? important fo ys? food come from: used?
Ability to be reflective about their own beliefs v v
(religious or otherwise) and perspective on life
Knowledge of, and respect for, different people’s
faiths, feelings and values v v v
Spiritual
Sense of enjoyment and fascination in learning
about themselves, others and the world around v v v v v v
them
Use of imagination and creativity in their learning v v v v
Willingness to reflect on their experiences v v v v
W e bt K wmiroae Drienaes Tt B ] ERhACF amd Beitich Vfalivoes caommiome—  sananar Lrarmmaarmmimmn e e i A




Moral

Kapow Primary units Kapow Primary units
Year 3 Year 4
Units which offer opportunities
for pupils to develop their: . . o N s
Why do people live Wholivesin Are all settlements : Wheredoesour | T - ————
- rainforests and how are
nearvolcanoes? Antarctica? the same? ; food come from?
important to us? they used?
Ability to recognise the difference between right
and wrong and to readily apply this understanding
in their own lives, recognise legal boundaries and, v
in so doing, respect the civil and criminal law of
England
Understanding of the consequences of their v v
behaviour and actions
Interest in investigating and offering reasoned
views about moral and ethical issues and ability to v v
understand and appreciate the viewpoints of
others on these issues.




Social

Kapow Primary units

Kapow Primary units

Year 3 Year 4
Units which offer opportunities for pupils to
develop their: Why do people _ Areall by are Where does Whatare
live near M"‘E settlements .E.LI]EEES.‘.'E our food come | rivers and how
volcanoes? the same? mm, from? are thev ysed?
M3l
Use of a range of social skills in different contexts, for example working
and socialising with other pupils, including those from different religious, v v v v
ethnic and socic-economic backgrounds
Willingness to participate in a variety of communities and social settings,
including by volunteering, cooperating well with others and being able to v
resolve conflicts effectively
Democracy v v
The rule of law v v
Acceptance and engagement with the
fundamental British values of democracy, the rule
of law, individual liberty and mutual respect and Individual liberty v v
tolerance of those with different faiths and
beliefs; they develop and demonstrate skills and
attitudes that will allow them to participate fully
inand contribute positively to life in modern Mutual respect v
Britain.
Tolerance of those
with different v

faiths and beliefs




Cultural

Units which offer opportunities for pupils to
develop their:

Kapow Primary units Kapow Primary units
Year 3 Year 4
Why do Whv are
people live Who lives in Areall rainforests Where does . What are
ear P——— 5ettlemen:s S our food |;ume rivers and how
volcanoes? the same? Wﬂ from? are thev used?

Understanding and appreciation of the wide range of cultural influences
that have shaped their own heritage and that of others

Understanding and appreciation of the range of different cultures in the
school and further afield as an essential element of their preparation for
life in modern Britain

Ability to recognise, and value, the things we share in common across
cultural, religious, ethnic and socio-economic communities

Knowledge of Britain's democratic parliamentary system and its central
role in shaping our history and values, and in continuing to develop Britain.

Willingness to participate in and respond positively to artistic, musical,
sporting and cultural opportunities

Interest in exploring, improving understanding of and showing respect for
different faiths and cultural diversity and the extent to which they

understand, accept and respect diversity. This is shown by their respect
and attitudes towards different religious, ethnic and socio-economic
groups in the local, national and global communities
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Spiritual

Kapow Primary units Kapow Primary units
Year 5 Year 6
Units which offer opportunities
for pupils to develop their: o ) Why does Where does our .
Whatislifelikein | Whvdooceans | Wouldvoulikefo lati independent
the Alps? matter? live in the desert? change? whm? ﬁ.ﬂldmk
Lhanes: _— enguiry?
Ability to be reflective about their own beliefs
(religious or otherwise) and perspective on life v v v v v
Knowledge of, and respect for, different people's v v
faiths, feelings and values
Sense of enjoyment and fascination in learning
about themselves, others and the world around v v v v v v
them
Use of imagination and creativity in their learning v v v
Willingness to reflect on their experiences v v v v




Kapow Primary units Kapow Primary units
Year 5 Year 6
Units which offer opportunities
. irs
for pupils to develop their . . Wi doee Where doesour | SADLSAITYOUEaN
Whatislifelikein | Whvdooceans | Wouldvouliketo - e independent
TP population energy come
the Alps? matter? livein the desert? change? S ﬁ:!dmr.k
Py enquiry?
Ability to recognise the difference between right
and wrong and to readily apply this understanding
in their own lives, recognise legal boundaries and, v
in so doing, respect the civil and criminal law of
England
Understanding of the consequences of their
behaviour and actions v v v v
Interest in investigating and offering reasoned
views about moral and ethical issues and ability to
understand and appreciate the viewpoints of v v v v
others on these issues.




Social

Kapow Primary units Kapow Primary units
Year 5 Year 6
Units which offer opportunities for pupils to
develop their: Whatislfe | Whvde | Wowdvoulke | Whvdoes | Wheredoes | 2RLSMILOUta
like in the oCeans to live in the population our ener m#:iﬂf.ﬂﬂﬂﬂl
7 fieldwork
Alps? matter? desert? change? come from? —

Use of a range of social skills in different contexts, for example working
and socialising with other pupils. including those from different religious, v v v v v
ethnic and socio-economic backgrounds
Willingness to participate in a variety of communities and social settings,
including by volunteering, cooperating well with others and being able to v v v
resolve conflicts effectively

The rule of law v v
Acceptance and engagement with the
fundamental British values of democracy, the rule
of law, individual liberty and mutual respect and . .

' Individual libe

tolerance of those with different faiths and e tberty v v v v
beliefs; they develop and demonstrate skills and
attitudes that will allow them to participate fully
in and contribute positively to life in modern Mutual respect v v
Britain.

Tolerance of those

with different v v

faiths and beliefs




Cultural

Units which offer opportunities for pupils to
develop their:

Understanding and appreciation of the wide range of cultural influences

that have shaped their own heritage and that of others

Understanding and appreciation of the range of different cultures in the
school and further afield as an essential element of their preparation for
life in modern Britain

Ability to recognise, and value, the things we share in common across
cultural, religious, ethnic and socic-economic communities

Knowledge of Britain's democratic parliamentary system and its central

role in shaping our history and values, and in continuing to develop Britain.

Willingness to participate in and respond positively to artistic, musical,
sporting and cultural opportunities

Interest in exploring, improving understanding of and showing respect for
different faiths and cultural diversity and the extent to which they
understand, accept and respect diversity. This is shown by their respect
and attitudes towards different religious, ethnic and socio-economic
groups in the local, national and global communities

Kapow Primary units

Kapow Primary units

Year 5 Year 6
-
What is life Why do Would you Where does Ca.nlr.aﬂ out
ike in the ke to live | MI i —=— " | anindependent
h ? fieldwork
Alps? matter? the desert? e come from? ———




Our Geography curriculum contributes to- the Spirttual; dexelopment, of pupils by
e Encouraging pupils to- appreciate the physical world, around, us and to look ats it withy wonder, awe and, as sense of fascination.

Our Geography curriculum contributes to- the: Moral, deselopment; of pupils by

Our Geography curriculum contributes to-the Social, development of pupils by:

e Providing a platform to- enhance social skills throughs collaboratine fieldwork.

e Facilitating o better understanding of global interconnectedness, promoting empathy, and respect towards people: of different; Laiths; beliefs, and, socio-economic
backgrounds worlduide.

OWGWWMMWCMW@#WW
challenges.



Personal, Deselopments

Kapow Primary units Kapow Primary units
Key stage 1-Year 1 Key stage 1- Year 2
Personal development criteria o
Kapow Primary’s Geography scheme supports: o What is the o — . -
po rysfseograpy PP Whatisitike | oS0t S | Whatisitiketo | prcferfolieing | Whvisourword | Whatsitliketa
here? —";., live in Shanghai? hotor cold wonderful? live by the cogst?
place?
developing responsible, respectful and active citizens who
are able to play their part and become actively involved in
public life as adults v

developing and deepening pupils’ understanding of the
fundamental British values of democracy, individual liberty,
the rule of law and mutual respect and tolerance of those
with different faiths and beliefs

See British values mapping for Year 1 and Year 2

promoting an inclusive environment that meets the needs
of all pupils, irrespective of age, disability, gender
reassignment, race, religion or belief, sex or sexual
orientation

All lessons are planned to be inclusive.

developing pupils’ confidence, resilience and knowledge so
that they can keep themselves mentally healthy




Personal development criteria
Kapow Primary’s Geography scheme supports:

developing responsible, respectful and active citizens who
are able to play their part and become actively involved in
public life as adults

developing and deepening pupils’ understanding of the
fundamental British values of democracy, individual liberty,
the rule of law and mutual respect and tolerance of those
with different faiths and beliefs

Kapow Primary units
Key stage 2 - Year 3

Kapow Primary units
Key stage 2 - Year 4

Why do people L Are all
live near Who lives in settlements the
N Antarctica? .,
(v

Why are What are rivers
- Wheredoesour | —_ -, — —
rainforests and how are
) N food come from? N
v v 4

See British values mapping for Year 3 and Year 4

promoting an inclusive environment that meets the needs
of all pupils, irrespective of age, disability, gender
reassignment, race, religion or belief, sex or sexual
orientation

Alllessons are planned to be inclusive.

developing pupils’ confidence, resilience and knowledge so
that they can keep themselves mentally healthy




Personal development criteria

Kapow Primary units
Key stage 2 - Year 5

Kapow Primary units

Key stage 2 - Year é

. ’ . , Can | carry out
Kapow Primary's Geography scheme supports: i life | A iﬂfm:.ldﬂm.hmhﬂ ]ih_\ridtgﬁ Where does our : I
. = 2 O lIve In 1= popula I?I’I ENErgy come
fothe Alost mattec desert? change? trom? Mm
developing responsible, respectful and active citizens who
are able to play their part and become actively involved in
O e Y v v v v v

public life as adults

developing and deepening pupils’ understanding of the
fundamental British values of democracy, individual liberty,
the rule of law and mutual respect and tolerance of those
with different faiths and beliefs

promoting an inclusive environment that meets the needs
of all pupils, irrespective of age, disability, gender
reassignment, race, religion or belief, sex or sexual
orientation

developing pupils' confidence, resilience and knowledge so
that they can keep themselves mentally healthy

See British values mapping for YYear 5 and Year &

Alllessons are planned to be inclusive.




Oracy iy Geography,

Oracy in Geography
Learning through talk
/ ‘Oracy is the ability to speak eloquently, to articulate ideas and \ At Kapow Primary, we believe it's crucial to provide pupils with
thoughts, to influence through talking, to collaborate with peers and to opportunities for exploratory talk during their learning. This
express views confidently and appropriately. involves thinking aloud, questioning, discussing, and collaboratively

building ideas.

Oracy refers both to the development of speaking and listening skills,

and the effective use of spoken language in teaching and learning. It is Learning to talk

to speech what literacy is to reading and writing, and numeracy is to
Maths! Similarly, developing oracy skills is essential for pupils to express and

articulate themselves effectively across various contexts and
settings, including formal ones like public speaking, debates, and

Speak for Change: Final report and recommendations from the Oracy All-Party Parliamentay
interviews.

Group Inquiry.

Through our Geography curriculum, pupils have opportunities to develop
their oracy skills by:

Verbally responding to questions using geographical vocabulary.
Summarising information from videos and texts.

Collaboratively engaging in an enquiry cycle.

Brainstorming initial ideas to address an enquiry question.

Conducting interviews during fieldwork to gather information.

Exploring issues through drama techniques (hot-seating, conscience alley
and freeze-framing).

Presenting findings to a range of audiences in person and using media.

e Performing songs and poems to enhance content knowledge.




GEOGRAPHY PROGRESSION STATEMENT

Different types of knowledge in Geography

Disciplinary knowledge
(*‘ways of knowing’)

Pupils gain knowledge of the subject as a discipline, considering how geographical
knowledge (such as the substantive knowledge they study) originates through
geographical practice.

Fieldwork enquiries in each unit give pupils the opportunity to understand and follow
the same processes that geographers follow to find answers to enquiry questions and
to consider the validity of these answers. Please see our enquiry cycle for further
information on these processes.

Progression in disciplinary knowledge is shown in our Geographical skills and
fieldwork strand but it is important to understand that to carry out an effective
enquiry, geographers must draw on their substantive and procedural knowledge.

Procedural knowledge
(‘knowing how to’)

Pupils gain procedural knowledge primarily through the Geographical skills and
fieldwork strand and learn about the process of enquiry when following our enauiry
cycle.

They learn knowledge of how to collect, analyse and communicate data and
geographical information from fieldwork, maps and other sources and consider how to
interpret this range of sources to answer enquiry questions.

Substantive knowledge
(‘knowing about’)

Substantive knowledge is the content that
pupils will learn through studying the
Geography curriculum: the recognised
knowledge of the world and the human and
physical processes that affect the people
and environments within it.

This content is separated into the following
areas in the National curriculum and within
our scheme of work:

%  Locational knowledge

Place knowledge
Y Human and physical geography
%  Geographical skills and fieldwork

These four areas are explained in more
detail in the previous slide. It is important
that pupils also understand the relationships
between these four different areas.

n
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Substantive knowledge

(‘knowing about’)

Substantive knowledge is the content that pupils will
learn through studying the Geography curriculum: the
recognised knowledge of the world and the human and
physical processes that affect the people and
environments within it.

This content is separated into the following areas in the
National curriculum and within our scheme of work:

¢ Locational knowledge

¢ Human and physical geography
e Geographical skills and fieldwork

These four areas are explained in more detail in the
previous slide. It is important that pupils also understand
the relationships between these four different areas.

Exploring the four strands.

Locational knowledge

An understanding of locational
knowledge helps pupils to:

o  Develop their sense of
place and identity.

o  Develop an appreciation
of distance and scale.

e Learn about the
orientation of the world.

In the Early years, pupils learn
positionality, beginning to
understand where one object or
feature is in relation to another,
and use simple directional
language to describe this. In Key
stage 1 and 2 they extend this to
more technical terms such as the
points of the compass. Alongside
this, pupils become more fluent
inidentifying specific locations.

Pupils also need to learn about
absolute positioning systems

Place knowledge

‘Place knowledge’ builds on
‘Locational knowledge. Pupils not
only locate a physical areaona
map but also attach meaning to the
space so it becomes a ‘place’ with
similarities and differences to the
places that they are familiar with -
their homes, classrooms, towns
and cities.

During primary school, pupils
make comparisons between
different places but also study the
same place over time.

Human and physical
geography

A knowledge of physical and
human processes helps pupils to
describe and explain different
environments.

Pupils in Key stage 1 learn about
weather patterns and how these
relate to location. They learn to
use geographical vocabulary to
refer to key physical and human
features.

In Key stage 2 children study why
certain phenomena occur and the
impact that these phenomena
have on the environment over
time.

Itis important that pupils
understand how human and
physical processes interact.

Geographical skills and
fieldwork

Pupils learn to interpret maps,
globes and atlases and studying
these spatial representations
supports their development of a
sense of place.

This begins in Key stage 1, with
pupils studying plans of areas that
they are familiar with through to
studying more complex maps to
find out about the topography of
distant places.

Through fieldwork, pupils are able
to connect their learning in
geography lessons with the
complexity of the real world.

Pupils learn how to observe and
record the environment around
them and this supports them in
retaining key geographical
knowledge.

There is an interplay between these four strands and the concepts within
them do not exist in isolation from each other. For this reason, elements of
each strand appear in all of our Geography units.

Fieldwork should draw together
pupils’ location knowledge and
that of the human and physical
processes, helping pupils to see

the interplay between them. /

such as latitude and longitude to
develop an understanding of
location affects many of the

Qrth's systems.




Progrecsion of knowledge and ckifls Locational knowledge

Understanding the world;
EYFS: Reception Development matters and Early
Learning Goals
Identifying land and water on a map or globe
Development Matters
Making observations about the characteristics of places (in stories, photographs or in the school grounds/local area).’ Draw information from a simple map.

Describe what they see, hear and feel
whilst outside.

Recognise some environments that are
different from the one in which they live.

| Understand that some places are
To know some vocabulary to describe different bodies of water, even if used inaccurately (sea/ocean, lake, river, pond)* special to members of their community.

To know that usually water is represented in blue on a map or globe. Early Learning Goals

Describe their immediate environment
using knowledge from observation,
discussion, stories, non-fiction texts and

To know the name of their school and the place where they live.

To know some vocabulary to describe the characteristics of different places, even if used inaccurately (hill, field, building, road, house, .
old)*




Progrecsion of knowledge and ckifls>

Year 1/2

Locating all the world's seven continents on a world map.
Locating the world's five oceans on a world map.
Showing on a map the oceans nearest the continent they live in.

Showing on a map which continent they live in.

To be able to name the seven continents of the world.

To know that a continent is a group of countries.

To know that they live in the continent of Europe.

To know that an ocean is a large body of water and that a sea is a body of water that is smaller than an ocean.

To: be able to name the five oceans of the world.

Locating the four countries of the United Kingdom (UK) on a map of this area.

Showing on a map which country they live in and locating its capital city.

Locating the surrounding seas and oceans of the UK on a map of this area.

Locating the capital cities of the four countries of the UK on a map of this area.
Identifying characteristics {both human and physical) of the four capital cities of the UK.

Showing on a map the city, town or village where they live in relation to their capital city.

To know that the UK is short for ‘United Kingdom!.

To know that a country is a land or nation with its own government.

To know that the United Kingdom is made up of four countries and their names.

To know the name of the country they live in.

To know that there are four bodies of water surrounding the UK and to be able to name them.
To name some characteristics of the four capital cities of the UK.

To know the four capital cities of the UK.

To know that a capital city is the city where a country's government is located.

Locational knowledge

Mational curriculum - end of KS1
Pupils should be able to:

MName and locate the world's seven
continents and five oceans

Mame, locate and identify characteristics of
the four countries and capital cities of the
United Kingdom and its surrounding seas



Progrecsion of knowledge and ckifls

Locational knowledge

Lower key stage 2

Locating some countries in Europe and Morth and South America using maps.
Locating some major cities of the countries studied.

Locating some key physical features in countries studied on amap including
significant environmental regions.

Locating some key human features in countries studied.

Locating the world's most significant mountain ranges on a world map and
identifying any patterns.

Locating where the world's volcanoes are on a map and identifying the ‘Ring of
Fire.

Locating some of the world's most significant rivers and identifying any
patterns.

To know where Morth and South America are on a world map.

To know the names of some countries and major cities in Europe and Morth
and South America.

To know the names of some of the world's most significant mountain ranges.
To know the names of some of the world's most significant rivers.

To know that mountains, volcanoes and earthquakes largely occur at plate
boundaries.

To know that climate zones are areas of the world with similar climates*

To know the world’s different climate zones (equatorial, tropical, hot desert,
temperate and polar).”

To know that biomes are areas of world with similar climates, vegetation and
animals.*

To know the world’s biomes. *

To know vegetation belts are areas of the world which are home to similar
plant species”
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Upper key stage 2

Locating more countries in Europe and Morth and South America using maps.
Locating major cities of the countries studied.

Locating key physical features in countries studied on a map .

Locating key human features in countries studied.

Identifying significant environmental regions on a map.

Using maps to show the distribution of the world’s climate zones, biomes and
vegetation belts.

To know the name of many countries and major cities in Europe and North and
South America.

To know the location of key physical features in countries studied.

To name and describe some of the world's vegetation belts (ice cape, tundra,
coniferous forest, deciduous forest, evergreen forest, mixed forest, temperate
grassland, tropical grassland, mediterranean, desert scrub, desert, highland).*

Denmenerinm af bbmmsudades smd eleille  snivad_ s

Mational curriculum - end of K52
Pupils should be able to:

Locate the world's countries, using
maps to focus on Europe (including the
location of Russia) and Morth and South
America, concentrating on their
environmental regions, key physical
and human characteristics, countries,
and major cities

wananas banmsmriernseo moen



Progrecsion of knowledge and ckille

Locational knowledge

Lower key stage 2

Locating some counties in the UK (local to your school).
Locating some cities in the UK (local to yvour schoaol).

Identifying key physical and human characteristics of counties, cities and/or
geographical regions in the UK.

Beginning to locate the twelve geographical regions of the UK.

Identifying how topographical features studied have changed over time using examples.
Describing how a locality has changed over time, giving examples of both physical and
human features.

To know the name of some counties in the UK (local to your school).

To know the name of some cities in the UK (local to your school).

To know the name of the county that they live in and their closest city.

To begin to name the twelve geographical regions of the UK.

To know the main types of land use.”

To know some types of settlement®

National curriculum - end of K52
Upper key stage 2 Pupils should be able to:

Locating many counties in the UK.
Locating many cities in the UK.

Confidently locating the twelve geographical regions of the UK.

Identifying key physical and human characteristics of the
geographical regions in the UK.

Understanding how land-use has changed over time using examples.
Mame and locate counties and cities of the
Explaining why a locality has changed over time, giving examples of United Kingdom, geographical regions and
both physical and human features. their identifying human and physical
characteristics, key topographical features
{including hills, mountains, coasts and

To know the name of many counties in the UK. rivers), and land-use patterns; and
understand how some of these aspects
To know the name of many cities in the UK. have changed over time

To confidently name the twelve geographical regions of the UK.

To know that London and the South East regions have the largest
population in the LK.



Progrecsion of knowledge and ckifle Locational knowledge

Mational curriculum - end of KS2
Pupils should be able to:

Lower key stage 2 Upper key stage 2

Finding the position of the Equator and describing how this impacts our Identifying the location of the Prime/Greenwich Meridian and time zones
environmental regions. {including day and night) and explaining its significance.

Finding lines of latitude and longitude on a globe and explaining why these Using longitude and latitude when referencing location in an atlas or on a
are important. globe.

Identifying the position of the Tropics of Cancer and Capricorn and their
significance.

|dentifying the position of the Morthern and Southern hemispheres and
explaining how they shape our seasons.

Identifying the position and significance of both the Arctic and Antarctic

Circle.

To know that countries near the Equator have less seasonal change than To know the Prime/Greemwich Meridian is a line of longitude which goes

those near the poles. through 0° and determines the start of the world's time zones. Identify the position and significance of
latitude, longitude, Equator, Morthern

To know that the Equator is a line of latitude indicating the hottest places Hemisphere, Southern Hemisphere, the

on Earth and splitting our globe into the Morthern and Southern Tropics of Cancer and Capricorn, Arctic and

Hemispheres. Antarctic Circle, the Prime/Greenwich
Meridian and time zones (including day and

To know lines of longitude are invisible lines on the globe that determine night)

how far east or west a location is from the Prime Meridian.

To know lines of latitude are invisible lines on the globe that determine how
far north or south a location is from the Equator.

To know the Tropics of Cancer and Capricorn are lines of latitude and mark
the equatorial region; the countries with the hottest climates.

To know the Morthern and Southern hemisphere are "halves' of the Earth,
above and below our Equator and have alternate seasons to each other.

To know the boundaries of the polar regions are marked by the invisible
lines the Arctic and Antarctic circle.

To know the patterns of daylight in the Arctic and Antarctic circle and the
Equatorial regions.



Progression of knowledge and ckifle

EYFS: Reception

Discussing how environments in stories and images are different to the environment they live in.

To know that places within this country can differ from each other. - coming soon!

To know that there are differences between places in this country and places in other countries. - coming soon!

Year 1/2

Maming and beginning to describe some key similarities between their local area and a small area of a contrasting non-European country.
Maming and beginning to describe some key differences between their local area and a small area of a contrasting non-European country.

Describing what physical features may occur in a hot place in comparison to a cold place.

To know that life elsewhere in the world is often different to theirs.
To know that life elsewhere in the world often has similarities to theirs.

To know some similarities and differences between their local area and a contrasting non European country.

Place knowledge

Understanding the world; Development
matters and Early Learning Goals

Development matters
Recognise some environments that are different from the
one inwhich they live.

Recognise some similarities and differences between life
in this country and life in other countries.

Early Learning Goals

Explain some similarities and differences between life in
this country and life in other countries, drawing on
knowledge from stories, non-fiction texts and - when

appropriate - maps.

Know some similarities and differences between the
natural world around them and contrasting
environments, drawing on their experiences and what has
been read in class;.

Mational curriculum - end of KS1
Pupils should be able to:

Understand geographical similarities and differences through
studying the human and physical geography of a small area of
the United Kingdom, and of a small area in a contrasting

non-European country




Progrecsion of knowledge and ckills

Place knowledge

Lower key stage 2

Describing and beginning to explain similarities between two regions studied.
Describing and beginning to explain differences between two regions studied.

Describing how and why humans have responded in different ways to their
local environments.

Discussing how climates have an impact on trade, land use and settlement.

Explaining what measures humans have taken in order to adapt to survive in
cold places.

Describing and explaining how people who live in a contrasting physical area
may have different lives to people in the UK.

To know the negative effects of living near a volcano.
To know the positive effects of living near a volcano.
To know the negative effects an earthquake can have on a community.

To know ways in which communities respond to earthquakes.

Upper key stage 2

Describing and explaining similarities between two environmental
regions studied.

Describing and explaining differences between two environmental
regions studied.

Explaining how and why humans have responded in different ways to
their local environments in two contrasting regions.

Understanding how climates impact on trade, land use and settlement.
Explaining how humans have used desert environments.

Using maps to explore wider global trading routes.

To know some similarities and differences between the UK and a
European mountain region.

To know why tourists visit mountain regions.

National curriculum - end of KS2
Pupils should be able to:

Understand geographical similarities and
differences through the study of human and
physical geography of a region of the United
Kingdom, a region in a European country, and
a region within North or South America



Progression of knowledge and ckifls Human and physical geography

Understanding the world;
EYFS: Reception Development matters and Early

Learning Goals

Observing weather across the seasons.

) ) . . Development matters

Observing and discussing the effect the changing seasons have on the world around them. D ribe what t see, hear and feel

Beginning to use the names of the seasons in the correct context. whilst outside.

Making observations about the features of places (in stories, photographs or inthe school grounds/local area)” Explore the natural world around them.

Making observations about the characteristics of places (in stories. photographs or in the school grounds/local area)” Understand the effect nfchanging
seasons on the natural world around
them.
Early Learning Goals

To know that the terms Spring, Summer, Autumn and Winter are used to describe the season. Explore the natural world around them,

making observations and drawing

To know some of the key characteristics of each season. pir.tures of animals and plants;

To know that there are four seasons in a year which are marked by the weather conditions. .
Understand some important processes

To know some vocabulary to describe different bodies of water, even if used inaccurately (sea/ocean, lake, river, pond)* and changes in the natural world around
them, including the seasons and
To know some vocabulary to describe the characteristics of different places, even if used inaccurately (hill, field, building, road, house, old).” changing states of matter.

Know some similarities and differences
between the natural world around them
and contrasting environments, drawing
on their experiences and what has been
read in class;




Progrecsion of knowledge and ckifls

Year 1/2

Describing how the weather changes with each seasonin the UK.

Describing the daily weather patterns in their locality.

Confidently using the vocabulary 'season’ and ‘weather'.

Locating some hot and cold areas of the world on a world map.

Locating the Equator and Morth and South Poles on aworld map.

Locating hot and cold areas of the world in relation to the Equator and the Morth and South poles.

To know the four seasons of the UK.

To know that "weather’ refers to the conditions outside at a particular time.

To know that different parts of the UK often experience different weather.

To know that a weather forecast is when someone tries to predict what the weather will be like in the near future.

To know that weather conditions can be measured and recorded.

To know that the Equator is an imaginary line around the middle of the Earth.

To know that, because it is the widest part of the Earth, the Equator is much closer to the sun than the Morth and South poles.

To know that the Morth Pole is the northernmost point of the Earth and the South Pole is the southernmost point of the Earth.

To know that different parts of the world experience different weather conditions and that these are often caused by the location of the place.

Recognising and describing some physical features of a location using subject-specific vocabulary.

To know that physical features means any feature of an area that is on the Earth naturally.
To know that coasts (and other physical features) change over time.
To know some key physical features of the UK.

Recognising and describing some human features of a location using subject-specific vocabulary.
Describing and understanding the differences between a city, town and village.

To know that human features means any feature of an area that was made or built by humans.
To know that a sea is a body of water that is smaller than an ocean.
To know that human features change over time.

To know some key human features of the UK.

Human and physical geography

Mational curriculum - end of KS1
Pupils should be able to:

|dentify seasonal and daily weather
patterns in the United Kingdom and
the location of hot and cold areas of
the world in relation to the Equator
and the Morth and South Poles

Use basic geographical vocabulary to
refer to key physical features,
including: beach, cliff, coast, forest,
hill, mountain, sea, ocean, river, soil,
valley, vegetation, season and
weather

Use basic geographical vocabulary to
refer to key human features,
including: city, town, village, factory,
farm, house, office, port, harbour and
shop



Progrecsion of knowledge and ckills

Lower key stage 2

Mapping and labeling the seven biomes on aworld map.
Understanding some of the causes of climate change.

Describing how physical features, such as mountains and rivers are formed, and why volcanoes and
earthguakes occur.

Describing where volcanoes, earthquakes and mountains are located globally.

Describing and explaining how physical features such as rivers, mountains, volcanoes and earthquakes have
had an impact upon the surrounding landscape and communities.

Describing how humans use water in a variety of ways.

To know that the water cycle is the processes and stores which move water around our Earth and to be able to
name these,

To know the courses and key features of a river.

To know the different types of mountains and volcanoes and how they are formed.

To know that an earthquake is the intense shaking of the ground.

To know that a biome is a region of the globe sharing a similar climate, landscape, vegetation and wildlife”
To know the world's biomes”

To know that the hottest biomes are found between the Tropics of Cancer and Capricorn.
To know that climate zones are areas of the world with similar climates®
To know the world's different climate zones "

To know that climates can influence the foods able to grow.

Human and physical geography

MNational curriculum - end

Upper key stage 2 ol
PP Y g Pupils should be able to:

Describing and understanding the key aspects of the six biomes.

Describing and understanding the key aspects of the six climate
Z0Nes.

Understanding some of the impacts and causes of climate change.

Describing and understanding the key aspects and distribution of
the vegetation belts in relation to the six biomes, climate and
weather.

Giving examples of alternative viewpoints and solutions regarding
an environmental issue and explaining its links to climate change.

Describe and understand key
aspects of:
To know vegetation belts are areas of the world that are home to

A -.I I nt Fo— . . 1
similar plant species. Physical geography, including:

To name and describe some of the world's vegetation belts. climate zones, biomes and
L. vegetation belts, rivers,
To know why the ocean is important. U, wolca and
earthguakes, and the water
cycle



Progrecsion of knowledge and ckifle

Lower key stage 2

Describing and understanding types of settlement and land use.

Explaining why a settlement and community has grown in a particular location.
Explaining why different locations have different human features.

Explaining why people might prefer to live in an urban or rural place.

Describing how humans can impact the environment both positively and negatively, using
examples.

To know the main types of land use”

To know the different types of settlement.”

To know water is used by humans in a variety of ways.

To know an urban place is somewhere near a town or city.
To know a rural place is somewhere near the countryside.

To know that a natural resource is something that people can use which comes from the
natural environment.

To know the threats to the rainforest both on a local and global scale.

To know that fair trading is the process of ensuring workers are paid a fair price, have safe
working conditions and are treated with respect and equality.

To know the UK grows food locally and imports food from other countries.

Upper key stage 2

Describing and understanding economic activity including trade
links.

Suggesting reasons why the global population has grown
significantly in the last 70 years.

Describing the ‘push’ and "pull’ factors that people may consider
when migrating.

Understanding the distribution of natural resources both globally
and within a specific region or country studied.

Recognising geographical issues affecting people in different places
and environments.

Describing and explaining how humans can impact the
environment both positively and negatively, using examples.

To know the global population has grown significantly since the
1950s.

To know which factors are considered before people build
settlements.

To know migration is the movement of people from one country to
another.

To know that natural resources can be used to make energy.
To know some positive impacts of humans on the environment.

To know some negative impacts of humans on the environment.

Human and physical geography

National curriculum - end of KS2
Pupils should be able to:

Describe and understand key aspects of:

Human geography, including: types of
settlement and land use, economic
activity including trade links, and the
distribution of natural resources
including energy, food, minerals and
water



Progrecsion of skills

Geographical skills and fieldwork

Through fieldwork studies in each unit, pupils carry out geographical enquiries using our enquiry cycle. These fieldwork enquiries combine substantive
knowledge from the other strands: Locational knowledge, Place knowledge, Human and physical geography and allow pupils to understand the
discipline of Geography and how this substantive knowledge was formed.

EYFS: Reception

Ask questions about the world around them.

Question
Commenting on the features they see in their
school and school grounds.
Observe E
Answering simple questions, guided by the
teacher.
Measure
Creating some of the features they notice in
their school and school grounds.
Record
Expressing their likes and dislikes about a
specific place and its features, beginning to
explain their reasoning.
Present

Year 1/2

Asking guestions about the world around them.

Recognising there are different ways to answer a question.

Commenting on and discussing the features they see in the area surrounding their school when on a walk.

Asking and answering simple questions about human and physical features of the area surrounding their
school grounds.

Asking and answering simple questions about the features of their school and school grounds.

Collecting quantitative data through a small survey of the local area/school to answer an enguiry question.

Dirawing some of the features they notice in their school and school grounds in correct relation to each
other on a sketch map.

Classifying the features they notice into human and physical with teacher support.
Taking digital photographs of geographical features in the locality.

Making digital audio recordings when interviewing someone.

Using a simple recording technigue to express their feelings about a specific place and explaining why they
like/dislike some of its features.

Presenting data in simple tally charts or pictograms and commenting on what the data shows.

Asking and answering simple questions about data.

MNational curriculum
-end of KS1

Pupils should be able
to:

Use simple fieldwork
and observational skills
to study the geography
of their school and its
grounds and the key
hurman and physical
features of its
surrounding
environment.



Progrecsion of skille

Geographical skills and fieldwork

Question

Observe

Measure

Record

Present

Lower key stage 2

Beginning to choose the best approach to answer an enquiry question.

Mapping land use in a small local area using maps and plans.

Making a plan for how they wish to collect data to answer an enquiry based
gquestion, with the support of a teacher.

Asking and answering one- step and two-step geographical questions.

Observing, recording, and naming geographical features in their local
environments.

Using simple sampling techniques appropriately.

Making digital audio recordings for a specific purpose.

Designing a questionnaire / interviews to collect guantitative fieldwork data.

Taking digital photos and labeling or captioning them.

Making annotated sketches, field drawings and freehand maps to record
observations during fieldwork.

Beginning to use a simplified Likert Scale to record their judgements of
environmental quality.

Using a questionnaire/interviews to collect qualitative fieldwork data.

Presenting data using plans, freehand sketch maps, annotated drawings,
graphs, presentations, writing and digital technologies when communicating
geographical infermation.

Suggesting different ways that a locality could be changed and improved.
Finding answers to geographical questions through data collection.

Analysing and presenting quantitative data in charts and graphs.

Upper key stage 2

Developing their own enguiry gquestions.

Choosing the best approach to answering an enguiry question.

Making sketch maps of areas studied including labels and keys where
necessary.

Making an independent or collaborative plan of how they wish to collect data to

answer an enquiry based question.

Selecting appropriate methods for data collection.
Designing interviews/guestionnaires to collect qualitative data.

Beginning to use standard field sampling technigues appropriately.

Lsing GIS (Geographical Information Systems) to plot data sets (e.g prevalence
of crime in certain areas) onto base maps which can then be analysed.

Using a simplified Likert Scale to record their judgements of environmental
quality.

Conducting interviews/questionnaires to collect qualitative data.
Interpreting and using real-time/live data.

To identify and mitigate potential risks during fieldwork.

Deciding how to present data using plans, freehand sketch maps, annotated
drawings, graphs, presentations, writing at length and digital technologies
when communicating geographical infermation.

Drrawing conclusions about an enquiry using findings from fieldwork to support
YOUr reasonings.

Evaluating evidence collected and suggesting ways to improve this.

Analysing guantitative data in pie charts, line graphs and graphs with two
variables.

Mational curriculum -
end of K52
Pupils should be able to:

Use fieldwork to observe,
measure, record and
present the human and
physical features in the
local area using a range of
methods, including sketch
maps, plans and graphs, and
digital technologies.



EYFS: Reception

Ask questions about the world around them.

Commenting on the features they see in their school and school grounds.

Answering simple questions, guided by the teacher.

Drawing some of the features they notice in their school and school grounds.

Expressing their likes and dislikes about a specific place and its features, beginning to explain their reasoning.
Beginning to look at and talk about maps (real or imaginary) in stories, non-fiction books, atlases and on globes.
Beginning to use modelled directional vocabulary when describing features in the surrounding environment.
Recognising features on maps (real or imaginary).

Diraw real or imaginary maps even if features are indistinguishable.

To know that a map is a picture of a place.

To know some vocabulary to describe directions, even if used inaccurately (e.g near, far, next to, close, behind).

Understanding the world;
Development matters and Early
Learning Goals

Development matters
Explore the natural world around them.

Describe what they see, hear and feel
whilst outside.

Understand that some places are special
to members of their community

Draw information from a simple map.

Early Learning Goals

Describe their immediate environment
using knowledge from observation,
discussion, stories, non-fiction texts and

maps.

Explain some similarities and
differences between life in this country
and life in other countries, drawing on
knowledge from stories, non-fiction
texts and - when appropriate - maps.



Year 1/2

Using an atlas to locate the UK.

Using a map to locate the four countries of the UK.

Recognising why maps need a title.

Using an atlas to locate the four capital cities of the UK.

Using a world map, globe and atlas to locate all the world's seven continents.

Using a world map, globe and atlas to locate the world’s five oceans.

Using directional language to describe the location of objects in the classroom and playground.

Using directional language to describe features on a map in relation to other features (real or imaginary).
Responding to instructions using directional language to follow routes.

Using locational language and the compass points (M, 5, E, W) to describe the location of features on a map.

Using locational language and the compass points (M, §, E, W) to describe the route on a map.

Using locational language and the compass points (M, 5, E, W) to plan a route in the playground or school grounds.
Using a map to follow a prepared route.

Adding labels to sketch maps.

Using simple picture maps and plans to move around the school.

Recognising landmarks of a city studied on aerial photographs and plan perspectives.
Recognising human features on aerial photographs and plan perspectives.
Recognising physical features on aerial photographs and plan perspectives.

Drawing a map and using class agreed symbols to make a simple key.

Drawing a simple sketch map of the playground or school grounds using symbols to represent human and physical features.

Finding a given 0% symbaol on a map with support.
Beginning to draw objects to scale (e.g show the school playground is smaller than the school or school field).
Using an aerial photograph to draw a simple sketch map using basic symbols for a key.

Mational curriculum - end of KS1
Pupils should be able to:

Use world maps, atlases and globes to identify
the United Kingdom and its countries, as well
as the countries, continents and oceans
studied at this key stage

Use simple compass directions (Morth, South,
East and West) and locational and directional
language, to describe the location of features
and routes on a map

Use aerial photographs and plan perspectives
to recognise landmarks and basic human and
physical features; devise a simple map; and
use and construct basic symbols ina key



Lower key stage 2

Beginning to use maps at more than one scale.

Using atlases, maps, globes, satellite images and beginning to use digital
mapping to locate countries studied .

Using atlases, maps, globes and beginning to use digital mapping to
recognise and describe physical features and human features in countries
studied .

Using the scale bar on a map to estimate distances.

Finding countries and features of countries in an atlas using contents and
index.

Fooming in and out of a digital map.

Upper key stage 2

Confidenthy using and understanding maps at more than one scale.
Using atlases, maps, globes and digital mapping to locate countries studied.

Using atlases, maps, globes and digital mapping to describe and explain physical and human
features in countries studied.

|dentifying, analysing and asking questions about distributions and relationships between
features using maps (e.g settlement distribution).

Using the scale bar on a map to calculate distances.

Recognising an increasing range of Ordnance Survey symbols on maps and locating
features using six-higure grid references.

Recognising the difference between Ordnance Survey and other maps and when it is most
appropriate to use each.

Beginning to use thematic maps to recognise and describe human and physical features
studied.

Using models and maps to talk about contours and slopes.

Selecting a map for a specific purpose.

Beginning to use the key on an 05 map to name and recognise key physical
and human features in regions studied.

Accurately using 4-figure grid references to locate features ona map in
regions studied.

Beginning to locate features using the & points of a compass.

Using a simple key on their own map to show an example of both physical
and human features.

Following a route on a map with some accuracy.
Saying which directions are M, 5, E, W on an 0% map.

Making and using a simple route on a map.

Labelling some features on an aerial photograph and then locating these on

an 05 map of the same locality and scale in regions studied.

Confidenthy using the key on an 05 map to name and recognise key physical and human
features in regions studied.

Accurately using 4 and 4-figure Grid References to locate features on a map in regions
studied.

Confidently locating features using the 8 points of a compass.
Following a short pre-prepared route on an OS5 map.
|dentifying the 8 compass points on an O5 map.

Planning a journey to another part of the world using six figure grid references and the
eight points of a compass.

© Copyright Kapow Primary 2022

Progression of knowledge and skills — mixed-age

National curriculum - end
of K52
Pupils should be able to:

Use maps. atlases, globes and
digital/computer mapping to
locate countries and describe
features studied

Use the eight points of a
compass, four and six-figure
grid references, symbols and
key (including the use of
Ordnance Survey maps) to
build their knowledge of the

United Kingdom and the wider

world
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Progrecsion of knowledge Geographical skills and fieldwork

Year 1/2

To know that an aerial photograph is a photograph taken from the air above.

To know that atlases give information about the world and that a map tells us information about a place.
To know that a map is a picture of a place, usually drawn from above.

To know that symbols are often used on maps to represent features.

To know simple directional language (e.g near, far, up, down, left, right, forwards, backwards).
To know what a sketch mapis.

To know that a globe is a spherical model of the Earth.

To begin to recognise world maps as a flattened globe.

To know that a compass is an instrument we can use to find which direction is north.

To know which direction is M, 5, E, W on a map.

To know that maps need a title and purpose.

To know that maps need a key to explain what the symbaols and colours represent.

To know that an interview can be a way to find out people’s views about their area.

To know that a tally chart is a way of collecting data quickly.

To know that a pictogram is a chart that uses pictures to show data.




Progrecsion of knowledge

Lower key stage 2

Geographical skills and fieldwork

Upper key stage 2

To understand that a scale shows how much smaller a map is compared to real life.
To recognise world maps as a flattened globe.

To know that an OS (Ordnance survey) map is used for personal use and organisations use it for
housing projects, planning the natural environment and public transport and for security purposes.

To know that an OS5 map shows human and physical features as symbols.
To know that grid references help us locate a particular square on a map.

To know the eight points of a compass are north, south, east, west, north-east, south-east,
north-west, south-west.

To know the main types of land use (agricultural, residential, recreational. commercial, industrial
and transportation)

To know an enguiry-based question has an open-ended answer found by research.

To know how to use various simple sampling technigues.

To know what a questionnaire and an interview are.

To know that quantitative data involves numerical facts and figures and is often objective.

To know that an annotated drawing or sketch map is hand drawn and gives a rough idea of features
of an area without having to be completely accurate.

To know a Likert scale is used to record people’s feelings and attitudes.
To know that qualitative data involves opinions, thoughts and feelings and is often subjective.

To know what a bar chart. pictogram and table are and when to use which one best to represent
data.

To know that contours on a map show height and slope.

To know that qualitative data involves qualities, characteristics and is largely opinion based and
subjective”

To know that GIS is a digital system that creates and manages maps, used to support analysis for
enguiries.

To know that a pie chart can represent a fraction or percentage of a whole set of data.
To know a line graph can represent variables over time.

To be aware of some issues in the local area.

To know what a range of data collection methods look like.

To know how to use a range of data collection methods.



Development matters statements:
Understanding the world
Children in reception will be learning to:

Talk about members of their immediate family and community.

Marme and describe people who are familiar to them.

Explore the natural world around them.

¥ Activity 4: Creating journey sticks

£ Activity 1: Mature catchers
» Activity 2: Observational paintin
v Activity 3: Exploring the weather
¥ Activity 4: Senses in nature

» Activity & Dress the teddy

How can we
an the school
grounds?

Describe what they see, hear and feel whilst outside.

¥ Activity 4: Creating journey sticks

Compare and contrast characters from stories, including figures
from the past.

» Activity 2: Observational paintin
+ Activity 3: Exploring the weather

» Activity & Dress the teddy

How can we
peleome animals
an the schac
grounds?

Comment on images of familiar situations in the past.

Understand that some places are special to members of their

v Activity 3: Let's build a map
cammunity.

Recognise some environments that are different from the one in
which they live.

Draw information from a simple map. ¥ Activity 1: Pirate map bingo
v Activity 2: Our school from above
v Activity 3:Let’s builda map

¥ Activity & Creating journey sticks
¥ Activity 5 Investigating maps

¥ Activity 1: Home or away?

v Bctivity 2: Bear’s UK travels

¥ Activity 3: Ci - a7

v Activity 4: Exploring world landscapes

¥ Bctivity 5: Desert explorers
v Activity &: Folar explorers

v Activity 1: Home or away?
v Activity 2: Bear's UK travels

Recognise some similarities and differences between life in this
cauntry and life in ether countries.

v Activity 1: Home or away?
v Activity 4: Exploring world landscapes

¥ A T —
v Activity &: Polar explorers

Understand the effect of changing seasons on the natural world
around them.

¥ Activity 5 Exploring the seasons

» Activity 3: Exploring the weather
t’)’-\r_'i!v!l.v 4 Sr:mir:s_ in nature







Early learning goals across Kapow Primary’s units - EYES: Reception

Early learning goals

Understanding the World: People, Culture and . N Sustainability
- Exploringmaps Qutdoor adventures sustainability lesson
Communities lesson
Children at the expected level of development will:
Describe their immediate environment using knowledge ¥ Activity 2: Observational painting v Activity 1: Home or away?
A N X . A t/ﬁkctmth Our schuulfrumahwe ¥ Activite & Bear's UK travels
from observation, discussion, stories, non-fiction texts, A 1. C il ¥hctivity 3: Exploring the weather  Activity 4: Exploring world

and maps; ¥ Activity 4: Senses in nature [and=capes

v Activity 5: Exploring the seasons

Know some similarities and differences between

different religious and cultural communities in this T -
country, drawing on their experiences and what has been —_—

read in class;

Explain some similarities and differences between life in o Activity 4: Exploring world

this country and life in other countries, drawing on land 3;255

knowledge from stories, non-fiction texts and - when :ﬁc Livity 6: E'Ef“?"'t explorers
ciivity &; Polar explorers

appropriate - maps.

Early learning goals

I " Estil ahilil!
Understanding the World: The Natural World Exploringmaps Outdoor adventures Around the world Jesson
Children at the expected level of development will:

¥ Activity 1; Nature catchers How can we
. v Activity 2: Ob: tional painti welcome animals
Explore the natural world around them, making  Activity 4: C N ick T . !v!w 3E SIE r'.:-'a TOm—— o the school
observations and drawing pictures of animals and plants; o Activity 4: Senses in nature rounds?
fuity 5: Explor]
Know some similarities and differences between the sic’g [y x % Elume Qr away?
. iy =

mﬂ."al world arounfi them anE:I CDI'II]'?}tII‘IE ¥ ACtivity 3: Citw or copntrvside?
environments, drawing on their experiences and what WV ALLIVITY o LIesert exnlorers
has been read in class; v Activity & P
Understand some important processes and changes in ¥ Activity 3: Exploring the weather
the natural world around them, including the seasons ity 4: i
and changing states of matter. v Activity 5: Exploring the seasons

I:E ;Ii it :. D[:EE Ih: Iidd
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Kapow Primary topics

Kapow
Key Stage 1 - National curriculum Geography content Primary’s Key stage 1-Year 1/2Cycle A
Pupils should be taught to Geography Cien | st ooy | Sustainabilt
Whatisitlikehere? | weatherlikeinihe
strands UK? see at the coast? lesson

name and locate the world's seven continents and five oceans

Locational v

knowledge
name, locate and identify characteristics of the four countries and capital
cities of the United Kingdom and its surrounding seas Locational v v

knowledge )
understand geographical similarities and differences through studying the
human and physical geography of a small area of the United Kingdom, and Place .
of a small area in a contrasting non-European country knowledge Coveredin Cycle B
identify seasonal and daily weather patterns in the United Kingdom and
the location of hot and cold areas of the world in relation to the Equator Human and
and the Morth and South Poles physical 4
use basic geographical vocabulary to refer to:
key physical features, including: beach, cliff, coast, forest, hill, mountain, Human and ) v v v
sea, ocean, river, soil, valley, vegetation, season and weather physical
use basic geographical vocabulary to refer to:key human features,
including: city, town, village, factory, farm, house, office, port, harbour and Human and
shop physical v v

T TR T T TR T oI




Kapow Primary topics

. . Kapow
Key Stage 1 - National curriculum Geography content Prinfary’s Key stage 1-Year 1/2 Cycle A
. Geograph i
Pupils should be taught to: & g Y - R M What can you Sustainability
Whatisitlike here? | weatherlikeinthe
strands UK? see at the coast? lesson

use world maps, atlases and globes to identify the United Kingdom and its
countries, as well as the countries, continents and oceans studied at this
key stage Geographical

skills & fieldwork v v 4
use simple compass directions (Morth, South, East and West) and
locational and directional language [for example, near and far; left and
right], to describe the location of features and routes on a map Geographical v v v

skills & fieldwork
use aerial photographs and plan perspectives to recognise landmarks and
basic human and physical features: devise a simple map; and use and
construct basic symbaols in a key Geographical v v

skills & fieldwork
use simple fieldwork and observational skills to study the geography of
their school and its grounds and the key human and physical features of its
surrounding environment. Geographical

(skills&ﬁeldwork v v v v




Kapow Primary topics

Kapow
Key Stage 1 - National curriculum Geography content Primary’s Key stage 1-Year 1/2Cycle B
Pupils should be taught to: Gz:ﬁ:g:? Where am [2 Would you prefer | vy ie it fike to Sustainability
I live in Shanghai?
cold place? : lesson
name and locate the world's seven continents and five oceans
Locational ) v v
knowledge
name, locate and identify characteristics of the four countries and capital
cities of the United Kingdom and its surrounding seas e v
knowledge
understand geographical similarities and differences through studying the
human and physical geography of a small area of the United Kingdom, and Place v v
of a small area in a contrasting non-European country knowledge
identify seasonal and daily weather patterns in the United Kingdom and
the location of hot and cold areas of the world in relation to the Equator Human and
and the Morth and South Poles physical v
use basic geographical vocabulary to refer to:
key physical features, including: beach, cliff, coast, forest, hill, mountain, Human and v v v
sea, ocean, river, soil, valley, vegetation, season and weather physical
use basic geographical vocabulary to refer to:key human features,
including: city, town, village, factory, farm, house, office, port, harbour and Human and
shop physical v v v
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Kapow Primary topics

. . Kapow
Key Stage 1 - National curriculum Geography content Prinfary’s Key stage 1 - Year 1/2Cycle B
. Geograph
Pupils should be taught to: str‘gangs v Where am 12 Wouldvouprefer |y ic it like to Sustainability
I live in Shanghai?
cold place? - e

use world maps, atlases and globes to identify the United Kingdom and its
countries, as well as the countries, continents and oceans studied at this
key stage Geographical

cyetae ( skills & fieldwork 4 v v
use simple compass directions (Morth, South, East and West) and
locational and directional language [for example, near and far; left and
right], to describe the location of features and routes on a map Geographical v v v

skills & fieldwork
use aerial photographs and plan perspectives to recognise landmarks and
basic human and physical features; devise a simple map; and use and
construct basic symbols in a key Geographical
(skills & fieldwork v v v

use simple fieldwork and observational skills to study the geography of
their school and its grounds and the key human and physical features of its
surrounding environment. Geographical ) v v Vv v

skills & fieldwork




Year %

Kapow Primary topics Kapow Primary topics
Key stage 2 - Year 3/4 Cycle A Key stage 2 - Year 3/4 Cycle B
Key Stage 2 - National curriculum Kapow T ! "
Geography content Primary’s Whvde | Whvare | Where | Sustaina Whatare
Geug raph'f people rainforest does our Ihllll",l' M 2l rivers and Sustainab
Pupils should be taught to: strands live near i food Re duc':_ A l”l . mﬁ " how are ility
volcanoes | important come - they lesson
- . . from? Beuse a same? used? —
= Ll Recycle
locate the world's countries, using maps to focus on Europe
i::lu::ilng the In-::tatl:::in of R:fl.al anch Morth atr:;l Sm.llth y Locational "‘\r
erica, concentrating on their environmental regions, key |

physical and human characteristics, countries, and major cities kn Edg& /! v v v v v v
name and locate counties and cities of the United Kingdom,
E:Dsr:tph{c:.l reilon: and th?l:l IdT:ITnE h‘ll.lmill':i almd WSIHI e ""\b
characteristics, key topographical features (including hills, |
mountains, coasts and rivers), and land-use patterns; and kn edge /! v v
understand how some of these aspects have changed over time
identify the position and significance of latitude, longitude,
Equa‘tur;:lgrthem H;rglspljere. SEUTemr:;mlsph:reghﬁ Locational \’

ropics ancer and Capricorn, Arctica ntarctic Circle, |
the Prime/Greenwich Meridian and time zones (including day kn edge v v
and night)
understand geographical similarities and differences through
the study of human and physical geography of a region of the Place
United Kingdom, a region in a European country, and a region knowledge
within North or South America v v v




Kapow Primary topics
Key stage 2 - Year 3/4 Cycle A

Kapow Primary topics
Key stage 2 - Year 3/4 Cycle B

Key Stage 2 - National curriculum Geography Kapow
content Primary’s Whyde | Whvare | Where | Sustaina o e What
Geography people | rainfores | doesour I""'t" el Bl 2= | sustaing
. . esson in settlemen Livers o
Pupils should be taught to: strands live near s food Reduce | .’ | bility
volcanoe | importan come lesson
- tto us? from? Reuse al same? arethey
= Recvcle used?

describe and understand key aspects of: physical geography,
including: climate zones, biomes and vegetation belts, rivers, Human and
mountains, volcanoes and earthquakes, and the water cycle ( physical ) v v v v v
describe and understand key aspects of: human geography, including:
types of settlement and land use, economic activity including trade
links, and the distribution of natural resources including energy, food, ( Human and ) v v v v v v v v
minerals and water physical
use maps, atlases, globes and digital/computer mapping to locate
countries and describe features studied Geographical skill

graphica H

graphicl s ) v | v v v v v
use the eight points of a compass, four and six-figure grid references,
symbaols and key (including the use of Ordnance Survey maps) to build Geographical skills
their knowledge of the United Kingdom and the wider world & fieldwork v v v
use fieldwork to observe, measure, record and present the human and
physical features in the local area using a range of methods, including Geographical skills
sketch maps, plans and graphs, and digital technologies. & fieldwork v v v v v




Kapow Primary topics
Key stage 2 - Year 5/6 Cycle A

Kapow Primary topics
Key stage 2 - Year 5/6 Cycle B

Key Stage 2 - National curriculum Kapow Canl
Geography content Primary’s - Where garry out
Geography Whatis % dossour | ¢ | Whydoes | Whydo an Sustainabi
Pupils should be taught to: strands ifeliein | Yicinthe | SDSIBY | ipy lesson | 290Ut | ocsans | independe | litvlesson
theAlps? | = come nchange? | matter? ot
from? fieldwork
cnguiry?
locate the world's countries, using maps to focus on Europe
{including the location of Russia) and Morth and South
America, concentrating on their environmental regions, key Locational v v v v v
physical and human characteristics, countries, and major cities kMWIEdgE
name and locate counties and cities of the United Kingdom,
geographical regions and their identifying human and physical
characteristics, key topographical features (including hills, Locational
mountains, coasts and rivers), and land-use patterns; and ( knowledge v v v 4 v
understand how some of these aspects have changed over -
time
identify the position and significance of latitude, longitude,
Equator, Morthern Hemisphere, Southern Hemisphere, the
Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, ( Locational v v v
the Prime/Greenwich Meridian and time zones (including day kMWIEdge
and night)
understand geographical similarities and differences through
the study of human and physical geography of a region of the
United Kingdom, a region ina European country, and a region Place
within Morth or South America knowledge v v v v




Kapow Primary topics
Key stage 2 - Year 5/6 Cycle A

Kapow Primary topics
Key stage 2 - Year 5/6 Cycle B

Key Stage 2 - National curriculum Kapow
Geography content Primary’s Where Can | carry
Geography What is Would | goecsour | Sustainabi | Whydoes | Whydo | 220 | sustainab
Pupils should be taught to: strands litelikein | o7 oo | sosmy | litviesson | pooulatio | oceans - ility
the Alps? N come nchange? matter? § _| ; lesson
from? enguiry?
describe and understand key aspects of: physical geography,
including: climate zones, biomes and vegetation belts, rivers, (— Human and "\ v v v
mountains, volcanoes and earthguakes, and the water cycle L\_ physin:al _/J
describe and understand key aspects of: human geography,
including: types of settlement and land use, economic activity (_ Human and _\ v v v v v v v v
including trade links, and the distribution of natural resources \_ physical _/J
including energy, food, minerals and water
use maps, atlases, globes and digital/computer mapping to locate
countries and describe features studied (r
Geographicalskills ¢/ v v v v v

‘\_ & fieldwork _/‘
use the eight points of a compass, four and six-figure grid
references, symbols and key (including the use of Ordnance
Survey maps) to build their knowledge of the United Kingdom (" Geographicalskills \ ¢/ v v v
and the wider world l\__ & fieldwork __/J
use fieldwork to observe, measure, record and present the
human and physical features in the local area using a range of
methods, including sketch maps, plans and graphs, and digital ( Geographical skills \1 W v v v W,
technologies. \_  &fieldwork _/




Disciplinary Knouledge (Skills)

L L] -

Disciplinary knowledge
(‘ways of knowing’)

Pupils gain knowledge of the subject as a discipline, considering how
geographical knowledge (such as the substantive knowledge they
study) originates through geographical practice.

Fieldwork enquiries in each unit give pupils the opportunity to
understand and follow the same processes that geographers follow to
find answers to enquiry questions and to consider the validity of these
answers. Please see our enguiry cycle for further information on these
processes.

Progression in disciplinary knowledge is shown in our Geographical
skills and fieldwork strand but it is important to understand that to
carry out an effective enguiry, geographers must draw on their
substantive and procedural knowledge.



EYFS (Reception)

Identifying land and water on a map
or globe

Making observations about the
characteristics of places (in stories,
photographs or in the school
grounds/local area)”

To know some vocabulary to describe
different bodies of water, even if used
inaccurately (sea/ocean, lake, river, )
pond)* Locational

knowledge

To know that usually water is
represented in blue on a map or globe.

To know the name of their school and
the place where they live.

To know some vocabulary to describe
the characteristics of different places,
even if used inaccurately (hill, field,
building, road, house, old).*

Exploring maps

:g;; t r.II: EEI'EEI'EEENE"

v Activity 2: Our school from above

v Activity 5: Investigating maps

[+

v Activity 6: Map making

¥ Activity 2: Our school from above

v Activity 1: Pirate map bingo
¥ Activity 2: Qur school from above

v Activity 4: Creating journey sticks

E. -

v Activity &: Map making

Qutdoor adventures

v Activity 3: Exploring the weather

v Activity 3: Exploring the weather

o Activity 2: Observational painting

T 3E -

Around the world

v Activity 4: Exploring world landscapes

[ =

=

v Activity 6: Polar explorers

. ay?
v Activity 2: Bear's UK travels
7 it 3. Ci .

 Activity 4: E N .

v Activity 1: Home or away?

v Activity 1: Home or away?

v Activity 3: City or countryside?

L e

v Activity 6: Polar explorers




EYFS (Reception) Exploring maps Outdoor adventures Around the world

Discussing how environments in

stories and images are different to the ¥ Activity 1: Home or away?
environment they live in. v Activity 2: Bear's UK travels

2

¥ Activity 2: Observational painting

¥ Activitv 1 Pirate map bingo
¥ Activity 3: Let’s build a map

¥ Activity 3 Citv or countrvside?
¥ Activity 4: Exploring world landscapes

v Activity &: Polar explorers

To know that places within this Place kngwledge R .
country can differ from each other. ? Activity 2. Bear's UK |
' Activity 3 City or countrvside?
To know that there are differences ¥ Activity 1 Home or awav?
between places in this country and ¥ Activity 2: Bear's UK travels
placesin other countries. ¥ Activity & Exploring world landscapes



EYFS (Reception)

Observing weather across the seasons.

Observing and discussing the effect the

changing seasons have on the world around

them.

Beginning to use the names of the seasons
inthe correct context.

Making observations about the features of
places (in stories, photographs or in the
school grounds/local area)”

Making observations about the
characteristics of places (in stories,
photographs or in the school grounds/local
area)”

To know that the terms Spring, Summer,
Autumn and Winter are used to describe
the season.

To know some of the key characteristics of
each season.

To know that there are four seasons ina

year marked by certain weather conditions.

To know some vocabulary to describe
different bodies of water, even if used
inaccurately (seafocean, lake, river, pond)*

To know some vocabulary to describe the
characteristics of different places, even if
used inaccurately (hill, field, building, road,
house, old).*

@ Convright Kanow Primary 2092

Exploring maps

iyity 1: P .
v Activity 2: Our school from above
— - —
W Activity 4: C e— .
¥ Activity 5: Investigating maps
F Activity & M -

¥ Activity 1: Pirate map bingo

¥ Activity 3: Let's build a map
EWW ity 5 —T
¥ Activity &: Map making

Human and

physical
geography

Qutdoor adventures

v Activity 3: Exploring the weather
F Activity 5. F .

/ Activity 3 E . I
7 Activity 5. F -
:En' :'t EDEEEEIhEtEdd:

v Activity 3: Exploring the weather
F Activity 5. F .
:EEI:II ﬁDEiEEIhEIEdd!

v Activity 1: Nature catchers
ity 2: 0 - .
F Activity 4. :

:En':'t ]tﬂnl[i Eit:tEEE
¥ Activity 2: Observational painting
F Activity & F . :

v Activity 3: Exploring the weather
F Activity 5. F .

Around the world

' Activity 1: Home or away?

¥ Activity 2 Bear's UK travels

¥ Activity 3: City or countryside?
Activity 4: F - | |

¥ Activity &: Polar explorers

/ Activity 3 E . I

v Activity &: Dress the teddy

v Activity 3: Exploring the weather

¥ Ackivity 5 Exploring the seasons
¥ ACivity 1 Pirate map bingo
¥ Activity 5: Investigating maps o Activity 3: Exploring the weather

ivity 1. P Rk
v Activity 2: Our school from above
7 Activity 3. Let's bui —

v Activity 1: Nature catchers

¥ ACivity 5¢ Investigating maps
Activity 6 M .
l{ﬂll’ l'!ll:l Il’! ﬂl'ld l-fl'lml’l.l'lﬂ\ﬂ "I'IJ 1 IH:+ — I'!'Ii\l'M- BT Y

wwiw kapoworimarv.com
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EYFS (Reception)

Ask questions about the world around
them.

Commenting on the features they see
in their school and school grounds.

Answering simple questions, guided
by the teacher.

Representing some of the features
they notice in their school and school
grounds.

Geographical

Expressing their likes and dislikes
about a specific place and its features,
beginning to explain their reasoning.

Beginning to look at and talk about
maps (real or imaginary) in stories,
non-fiction books, atlases and on globes,

Beginning to use modelled directional
vocabulary when describing features in
the surrounding environment.

Recognising features on maps [real or
imaginary).

Creating real or imaginary maps even if
features are indistinguishable.

skills and
fieldwork

Exploring maps

¥ Activity 2: Our school from above

' Activity 2: Our school from above
¥ Activity 5: Investigating maps
 Activity & M 5

 Activity & M .

' Activity 1: Pirate map bingo

ivity 1: P i
' Activity 2: Our school from above
WE tivity & M )

¥ Activity 4: Creating journey sticks

¥ Activity & Map making

' Activity 1: Pirate map bingo
EWE tivity & M ,

' Activity 2: Our school from above

Act 3 Lot build

- Activity 4 Creating ic

¥ Activity 5: Investigating maps
 Activity & M :

Outdoor adventures

¥ Activity 3: Exploring the weather

¥ Activity 4: Senses in nature
¥ Activity 5: Exploring the seasons

¥ Activity 2: Observational painting
WE iyity 5 F -

¥ Activity 2: Observational painting
Activity 3. .

¥ ACtivitv 4 Sepses in nature
¥ Activity 5: Exploring the seasons
 Activity &.D i

 Activity 2: O . -

Around the world

v Activity 1: Home or away?
it 2. Bear'

v Activity 4: Exploring world landscapes

2

v Activity &: Polar explorers




EYFS ( Rece ptinn) Exploring ma Outdoor adventures Around the world
To know that a map is a picture of a o Activity 1: Pirate map bi
place. -

o Activity 2: Let's build a map B
¥ Activity 5 Investigating maps

¥ Activity &: Map making

Geographical
To know some vocabulary to describe kill d ¥ Activity 3: Let's build a map v Activity 2: Bear's UK travels
efireckicuies enveaiFumasd inacsurately SkHiisan o Activity 4: Creating iournev sticks o Activity 3 City or countryside?
(e.g near, far, next to, close, behind). fieldwork v Activity 6: Map making v Activity 4: Exploring world landscapes

To know that a place and its features
can be represented in a picture.

¥ Activity 1: Pirate map bingo

¥ Activity 5: Investigating maps
r Activity & M 5




Year 1/2

Locating all the world's seven continents on a world map.

Locating the world's five oceans on a world map.

Showing on a map which continent they live in.

Locating the four countries of the United Kingdom (UK)
on a map of this area.

Showing on a map which country they live in and locating
its capital city.

Showing on a map the oceans nearest the continent they
live in.

Locating the surrounding seas and oceans of the UK an a
map of this area .

Confidently locating the capital cities of the four
countries of the UK on a map of this area.

Identifying characteristics (both human and physical) of
the four capital cities of the UK.

Showing on a map the city, town or village where they
Iive in relation to their capital city.

Cycle A CycleB
Whatisitlike Whatisthe —Whatcan vou '::?T“:‘:D‘T’i—:e What is it like
— weather like see at the Where am [? p— to live in
here? T —_— - ina hot or ———t
inthe UK? coast? cold place? Shanghai?
4 v v
v v
v v
"4 v
"4 v
Locational
knowledge 4
v
v
v
v



Year 1/2

To be able to name the seven continents of the world.
To know that a continent is a group of countries.
To know that they live in the continent of Europe.

To know that an ocean is a large body of water and thata
sea is a body of water that is smaller than an ocean.

To be able to name the five oceans of the world.

To know that the UK is short for ‘United Kingdom’

To know that a country is a land or nation with its own
government.

To know that the United Kingdom is made up of four
countries and their names.

To know the name of the country they live in.

To know that there are four bodies of water surrounding
the UK and to be able to name them.

To name some characteristics of the four capital cities of
the LK.

To know the four capital cities of the UK.

To know that a capital city is the city where a country’s
government is located.

Locational

knowledge

What is it like

here?

Cycle A
Whatisthe What can you
weather like  seeatthe
in the UK? coast?
v v
v
W
v
v
v
v
v W
v v
v
v
W
W

Where am |7

AR N NN

CycleB

Would you

prefer to live
in a hot or

cold place?
v

What is it like
to live in
Shanghai?

SRS N NN N

AN



Year 1/2

Maming and beginning to describe some key similarities
between their local area and a small area of a contrasting
non-European country.

Maming and beginning to describe some key differences
between their local area and a small area of a contrasting
non-European country.

Describing what physical features may occur ina hot
place in comparison to a cold place.

To know that life elsewhere in the world is often different Place
to theirs.
knowledge

To know that life elsewhere in the world often has
similarities to theirs.

To know some similarities and differences between their
local area and a contrasting non European country.



Year 1/2

Describing how the weather changes with each season in
the UK.

Describing the daily weather patterns in their locality.

Confidently using the vocabulary 'season’ and ‘weather’

Recognising and describing some physical features of a
location using subject-specific vocabulary.

Recognising and describing some human features of a
location using subject-specific vocabulary.

Locating some hot and cold areas of the world on a world
map.

Locating the Equator and Morth and South Poles on a world
map.

Locating hot and cold areas of the world in relation to the
Equator and the Morth and South poles.

Describing and understanding the differences between a
city, town and village.

Cycle A

—Whar:s i: — weather like in see at the
here: the UK? coast?
v
v
v
v v v
Human and
physical v v
geography
v

Whatisthe  What can you —
—_— prefer to live in

.
el

Cycle B

S e
to live in

i
lace? Shanghai?

<



Cycle A Cycle B

YEE r 2 P What is the What can you == What is it like
U W weather like in see at the Where am |7 ’—m:e:m IMI.' dl L to live in
fere: the UK? coast? 400070 Shanghai?
—_— I place?
To know the four seasons of the UK. '/
To know that ‘weather’ refers to the conditions outside at a l/ .,
particular time.
To know that different parts of the UK often experience v
different weather.
To know that a weather forecast is when someone tries to
predict what the weather will be like in the near future. |/ ‘,
To know that weather conditions can be measured and v v
recorded.
To know that physical features means any feature of an area
that is on the Earth naturally. ., ., l/
To know that human features means any feature of an area that v v
was made or built by humans.
To know that the Equator is an imaginary line around the middle of
the Earth. Human and v
To know that, because it is the widest part of the Earth, the Equator ph‘fSIEEI'
is much closer to the sun than the North and South poles. geog I'Elph'f v
To know that the Morth Pole is the northernmaost point of the Earth
and the South Pole is the southernmost point of the Earth. v
To know that different parts of the world experience different
weather conditions and that these are often caused by the location v

of the place.

To know that coasts (and other physical features) change over time.

To know some key physical features of the UK.

To know that a sea is a body of water that is smaller than an ocean.

To know that human features change over time.

To know some key human features of the UK.

AR NI N N N
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Year 1/2

Question: Asking questions about the world around
them.

Question: Recognising there are different ways to
answer a question.

Observe: Commenting on and discussing the features
they see in their school and school grounds on a walk
around the respective places.

Observe: Asking and answering simple gquestions about
human and physical features of the area surrounding
their school grounds.

Measure: Asking and answering simple questions about
the features of their school and school grounds.

Measure: Collecting quantitative data through a small
survey of the local area/school to answer an enquiry
question.

Geographical
Record: Drawing some of the features they notice in skills and
their school and school grounds in correct relation to ﬁ EIdWﬂ rk

each other on a sketch map.

Record: Classifying the features they notice into human
and physical with teacher support.

Record: Taking digital photographs of geographical
features in the locality.

Record: Making digital audio recordings when
interviewing someone.

Present: Using a simple recording technique to express
their feelings about a specific place and explaining why
they like/dislike some of its features.

Present: Presenting data in simple tally charts or
pictograms and commenting on what the data shows.

Present: Asking and answering simple questions about
data.

A N N N U N



Year 1/2

Using an atlas to locate the UK.

Using a map to locate the four countries of the UK.

Using a world map, globe and atlas to locate the world's
five oceans.

Using directional language to describe the location of
objects in the classroom and playground.

Using directional language to describe features on a map

in relation to other features (real or imaginary).

Responding to instructions using directional language to
follow routes.

AN



Year 1/2

Adding labels to sketch maps.

Using simple picture maps and plans to move around the
school.

Asking questions about the world around them.

Commenting on the features they see in their school and
school grounds on a walk around the respective places.

Asking and answering simple questions about the
features of their school and school grounds.

Drawing some of the features they notice in their school
and school grounds in correct relation to each other on a
sketch map.

Using a simple recording technigue to express their
feelings about a specific place and explaining why they
like/dislike some of its features.

Recognising why maps need a title.

UIsing an atlas to locate the four capital cities of the UK.

Using a world map, globe and atlas to locate all the
world's seven continents on a world map.

Using locational language and the compass points (M, 5. E,
W) to describe the location of features on a map.

Geographical
skills and

fieldwork

What is it like
here?

S X N N N

AN

Cycle A

What is the
weather like in
the UK?

S X N N N

What can you

Where am |7

S N N 8N N

AN

prefer to live
in a hot or cold

What is it like
to live in

Shanghai?

v

AR N NN



Cycle A Cycle B

Would you

Year 1}2 What is it like Whatlsfhe. What can you R What.lsltillke
——————— weather like in see at the Wheream 1?7 . to live in
here? T the UK? Tcoast? ——— inahotorcold Shanghai?
Using locational language and the compass points (M, 5. E, I/
W) to describe the route on a map.
Using amap to follow a prepared route. I/
Recognising landmarks on aerial photographs and plan
perspectives. v v v v
Recognising human features on aerial photographs and
plan perspectives. v v v v

Recognising physical features on aerial photographs and
plan perspectives.

Geographical
Drawing a map and using class agreed symbols to make a -
simpIErEey, : reras e Y skills and

fieldwork

Drawing a simple sketch map of the playground or school
grounds using symbaols to represent human and physical
features.

Finding a given O5 symbol on a map with support.

Beginning to draw objects to scale (e.g show the school
playground is smaller than the school or school field).

Using an aerial photograph to draw a simple sketch map
using basic symbols for a key.




Year 1/2 What is it like

here?

Recognising there are different ways to answer a
question.

Discussing the features they see in the area surrounding
their school when on awalk.

Asking and answering simple questions about human and
physical features of the area surrounding their school
grounds.

Collecting guantitative data through a small survey of the
local area/school to answer an enquiry question

Classifying the features they notice into human and Geagraph ical
physical with teacher support. skills and

fieldwork

Taking digital photographs of geographical features in the
locality.

Making digital audio recordings when interviewing
SOMEDNE.

Presenting data in simple tally charts or pictograms and
commenting on what the data shows.

Asking and answering simple questions about data.

Cycle A

What is the

weather like in

the UK?

What can you
see at the

coast?

v

v

Where am |?

Cycle B

Would you
prefer to live

in a hot or cold

place?
v

What is it like

to live in
Shanghai?



Year 1/2 What is it like

To know that an aerial photograph is a photograph taken
from the air abowve.

AN

To know that atlases give information about the world and
that a map tells us information about a place.

To know that a map is a picture of a place, usually drawn
from above.

To know that symbols are often used on maps to represent
features.

To know simple directional language (e.g near, far, up,
down, left, right, forwards, backwards).

AR N N N

To know what a sketch map is.

Geographical

To know that a compass is an instrument we can use to X
find which direction is north. skills and

fieldwork

To know which direction is M, 5, E, W on a map.

To know that a globe is a spherical model of the Earth.

To begin to recognise world maps as a flattened globe.

To know that maps need a title and purpose.

To know that maps need a key to explain what the symbols
and colours represent.

To know that a tally chart is a way of collecting data
quickly.

To know that a pictogram is a chart that uses pictures to
show data.

AN

AR N N N

R N X/ N X 8 N



Cycle A CycleB

What are rivers
and how are

they used?

Are all

settlements the

same?

Lower key stage 2 Whydopeople ~ Whyare  \uooodoesour  Wholivesin

live near rainforests -
volcanoes? important to us? Antarctica’

Locating some countries in
Europe and Morth and South
America using maps.

v v 4 v

Locating some major cities of the
countries studied.

Locating key physical features in
countries studied including
significant environmental
regions.

Locating some key human
features in countries studied.

Locating the world's most
significant mountain ranges on a
map and identifying any patterns.

Locational

Locating where the world's knOWIEdgE
volcanoes are on a map and
identifying the ‘Ring of Fire.

Locating some of the world's
maost significant rivers and
identifying any patterns.

Locating some counties in the UK
{local to your school).

Locating some cities in the UK
{local to your school).

v v

Beginning to locate the twelve
geographical regions of the UK.

v v
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Lower key stage 2

Identifying key physical and
human characteristics of
counties, cities and/or
geographical regions in the UK.

Identifying how topographical
features studied have changed
over time using examples.

Describing how a locality has
changed over time, giving
examples of both physical and
human features.

Finding the position of the
Equator and describing how this
impacts our environmental
regions.

Finding lines of latitude and
longitude on a globe and
explaining why these are
important.

Identifying the position of the
Tropics of Cancer and Capricorn
and their significance.

Identifying the position of the
Morthern and Southern
hemispheres and explaining how
they shape our seasons.

Identifying the position and
significance of both the Arctic
and Antarctic Circle.

Locational

knowledge

Cycle A

Why do people Why are
live near rainforests
volcanoes? important to us?
4
v v
v v
4
4
4

Where does our Who lives in
food come from? Antarctica?
4
v
v 4
v
v
v

CycleB

Are all

settlements the

same?

v

What are rivers
and how are
they used?



Lower key stage 2

To know where Morth and South
America are on aworld map.

To know the names of some
countries and major cities in
Europe and Morth and South
America.

To know the names of some of
the world’s most significant
mountain ranges.

To know the names of some of
the world’s most significant
rivers.

To know that mountains,
volcanoes and earthguakes
largely ocour at plate boundaries.

To know that climate zones are
areas of the world with similar
climates.

To know the world's different
climate zones ([equatorial,
tropical, hot desert, temperate
and polar).*

To know that biomes are areas of
the world with similar climates,
wvegetation and animals*

To know the world's biomes.”

To know vegetation belts are
areas of the world which are
home to similar plant species”

1 T arriahd B aneaer Dricnaee 200777

Whvdopeople  Whvare

volcanoes?

Locational

knowledge

Cycle A

rainforests
- food come from?

Wheredoesour  Wholivesin

Antarctica?

important to us?

v v

v

v v

L mns mleille el Do maas L B e E il

v

Cycle B

Areall

settlements the

What are rivers

and how are

same?

they used?

v

wnanar e anmaarnrimane rom
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Lower key stage 2

To know the name of some
counties in the UK (local to your
school).

To know the name of some cities
in the UK {local to your school).

To know the name of the county
that they live in and their closest

city.

To begin to name the twelve
geographical regions of the UK.

To know the main types of land
use.’

Locational

To know some types of
settlement.”

knowledge

To know that countries near the
Equator have less seasonal
change than those near the poles.

To know that the Equatoris a line
of latitude indicating the hottest
places on Earth and splitting our
globe into the Morthern and
Southern Hemispheres.

To know lines of longitude are
invisible lines on the globe that
determine how far east or west a
location is from the Prime
Meridian.

Why do people

live near

volcanoes?

Cycle A

Why are

rainforests
'IIIII.'!QEI aut Iﬂ “57

v

Where does our Who lives in
food come from? Antarctica?
v 4
v 4
v 4
v 4

Cycle B

Areall

settlements the

same?

v

What are rivers
and how are
they used?

v



Cycle A

Lower key stage 2 Whvdopeople  Whvare
live near rainforests
volcanoes?  importantto us?
To know lines of latitude are
invisible limes on the globe that ‘/
determine how far north or south
a location is from the Equator.
To know the Tropics of Cancer
and Capricorn are lines of
latitude and mark the equatorial ‘/

region; the countries with the
hottest climates.

To know the Morthern and .
Southern hemisphere are ‘halves’ Locational
of the Earth, above and below our
Equator and have alternate
seasons to each other.

knowledge

To know the boundaries of the
polar regions are marked by the
invisible lines the Arctic and
Antarctic circle.

To know the patterns of daylight
in the Arctic and Antarctic circle
and the Equatorial regions.

Where does our

Who lives in

food come from?  Antarctica?
v v
v v
v v
v
v

CycleB

Are all

settlements the

same?

What are rivers
and how are
they used?



Lower key stage 2

Describing and beginning to
explain similarities between two
regions studied.

Describing and beginning to
explain differences between two
regions studied.

Describing how and why humans
have responded in different ways
to their local environments.

Discussing climates and their
impact on trade, land use and
settlement.

Explaining what measures
humans have taken in order to
adapt to survive in cold places.

Describing and explaining how
people who live in a contrasting
physical area may have different
lives to people in the UK.

To know the negative effects of
living near a volcano.

To know the positive effects of
living near a volcano.

To know the negative effects an
earthquake can haveon a
community.

To know ways in which
communities respond to
earthquakes.

knowledge

Why do people
live near

volcanoes?

Cycle A

Why are
rainforests

v

Wheredoesour ~ Who livesin
food come from?  Antarctica?

v v

v v

v v

v v

v

v v

CycleB

Are all

settlements the

same?

v

What are rivers

and how are

they used?



Lower key stage 2

Mapping and labelling the six
biomes on aworld map.

Understanding some of the causes
of climate change.

Describing how physical features,
such as mountains and rivers are
formed. and why volcanoes and
earthquakes ocour.

Describing where volcanoes,
earthguakes and mountains are
located globally.

Describing and explaining how
physical features such as rivers,
rmountains, volcanoes and
earthguakes have had an impact
upon the surrounding landscape
and communities.

Describing how humans use
water in a variety of ways.

Describing and understanding

types of settlement and land use.

Explaining why a settlement and
community has grown in a
particular location.

Explaining why different
locations have different human
features.

Explaining why people might
prefer to live in an urban or rural
place.

Describing how humans can

impact the environment both

positively and negatively, using
| examples.

live near

volcanoes?

Human and

physical
geography

Cycle A

Whvdopeople = Whvare

rainforests
importantto us?

v

v

Where does our
food come from?

v
v

v

v

Key skills and knowledge by unit — mixed-age

Who lives in

Antarctica?

CycleB
What are rivers
o and how are
settlements the “they used?
S ey used?

v

v

v v

v

v v

v v

v v

v
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Cycle A Cycle B

What are rivers
Why do people
LOWEI' kEY Stage 2 e = R Where does our Who lives in e and how are
live near rainforests —E | f - —E tica? settlements the —l P
volcanoes? important to us? same?

To know that;he water cvﬂe is the:
processes and stores which mowve
water around our Earth and to be V V' V
able to name these.
To know the courses and key
features of a river. V
To know the different types of
mountains and volcanoes and how ‘/ V

they are formed.

To know that an earthquake is the
intense shaking of the ground.

To know that a biome is a region of
the globe sharing a similar climate,

landscape. vegetation and wildlife” Human and v v v

physical
To know the world's biomes” geugraphyr

To know that the hottest biomes

are found between the Tropics of
Cancer and Capricorn.

To know that climate zones are
areas of the world with similar
climates”

To know the world's different
climate zones”

To know that climates can influence
the foods able to grow.




Lower key stage 2

To know the main types of land

use.”

To know the different types of
settlement.®

To know water is used by humans
in a variety of ways.

To know an urban place is
somewhere near a town or city.

To know a rural place is
somewhere near the countryside.

Human and
To know that a natural resource

is something that people can use
which comes from the natural
environment.

physical
geography

To know the threats to the
rainforest both on a local and
global scale.

To know that fair trading is the
process of ensuring workers are
paid a fair price, have safe
working conditions and are
treated with respect and

equality.

To know the UK grows food
locally and imports food from
other countries.

Cycle A

Whyvdopeople  Whyare

live near rainforests
volcanoes? important to us?
v
v
v v
v

Where does our

food come from?

v

Who lives in
Antarctica?

CycleB

Are all

settlements the

same?

L N N N

AN

What are rivers

and how are
they used?

AN N N N

AN



Lower key stage 2

Beginning to use maps at more
than one scale.

Using atlases, maps, globes,
satellite images and beginning to
use digital mapping to locate
countries studied.

Using atlases, maps, globes and
beginning to use digital mapping
to recognise and describe
physical and human features in
countries studied.

Using the scale bar onamap to
estimate distances.

Finding countries and features of
countries in an atlas using
contents and index.

Zooming in and out of a digital
map.

Beginning to use the key on an
(05 map to name and recognise
key physical and human features
in regions studied.

Accurately using 4-figure grid
references to locate features on a
map in regions studied.

Beginning to locate features
using the 8 points of a compass.

Using a simple key on their own
map to show an example of both
physical and human features.

Geographical
skills and

fieldwork

Cycle A

Whyvdopeople  Whyvare

live near rainforests
volcanoes?
v v
v
v v

?

Where does our
food come from?

v

Who lives in

Antarctica?

v

CycleB

Areall

settlements the

same?

v

What are rivers

and how are
they used?

v



Lower key stage 2

Following a route on a map with
SOIME accuracy.

Saying which directions are N, 5,
E, Wonan OS5 map.

Making and using a simple route
on a map.

Labelling some features on an
aerial photograph and then
locating these on an 05 map of
the same locality and scale in
regions studied.

Beginning to choose the best
approach to answer an enquiry
question.

Geographical
skills and

Mapping land use in a small local
area using maps and plans.

Making a plan for how they wish
to collect data to answer an
enquiry-based question, with the
support of a teacher.

Asking and answering one-step
and two-step geographical
questions.

Observing, recording, and
naming geographical features in
their local environments.

Using simple sampling
techniques appropriately.

Making digital audio recordings
for a specific purpose.

fieldwork

Cycle A

Why do people Why are
live near rainforests

volcanoes?  important to us?

Where does our

food come from?

Who lives in

Antarctica?

CycleB

Are all

settlements the

same?

S N N

AN

What are rivers

and how are

thevused?

v



Lower key stage 2

Designing a
questionnaire/interviews to
collect qualitative fieldwork data.

Taking digital photos and
labelling or captioning them.

Making annotated sketches, field
drawings and freehand maps to
record observations during
fieldwork.

Beginning to use a simplified
Likert Scale to record their
judgements of environmental
quality.

Collecting quantitative datain
charts and graphs.

Using a questionnaire/interviews
to collect qualitative fieldwork
data.

Presenting data using plans,
freehand sketch maps, annotated
drawings, graphs, presentations,
writing and digital technologies
{photos with labels/captions)
when communicating
geographical information.

Suggesting different ways thata
locality could be changed and
improved.

Finding answers to geographical
guestions through data
collection.

Geographical
skills and

fieldwork

Cycle A

Why do people Why are
live near rainforests
volcanoes? important to us?
v
v
v
v v
v
v v

Where does our Who lives in
food come from?  Antarctica?

v

CycleB

Are all
settlements the

same?

What are rivers
and how are

thev used?



Lower key stage 2

To understand that a scale shows
how much smaller a map is
compared to real life.

To recognise world maps as a
flattened globe.

To know that an O5 (Ordnance
survey] map is used for personal
use and organisations use it for
housing projects, planning the
natural environment and public
transport and for security
purposes.

To know that an O5 map shows
human and physical features as
symbols.

To know that grid references help
us locate a particular square ona
map.

To know the eight points of a
compass are north, south, east,
west, north-east, south-east,
north-west, south-west.

To know the main types of land
use (agricultural, residential,
recreational, commercial,
industrial and transportation).

To know an enquiry-based
guestion has an open-ended
answer found by research.

Geographical
skills and

fieldwork

Why do people
live near

volcanoes?

Cycle A

Why are
rainforests

important to us?

Where does our Who lives in
foodcome from? = Antarctica?

v

v
v

v
v

CycleB

Are all

settlements the

same?

4

What are rivers

and how are

thev used?

v



Cycle A CycleB
Are all What are rivers

and how are

thev used?

Lower key stage 2 Why do people Whyare 0 o Wholivesin
live near rainforests

venear — painforests joodcome oy Antarctica?

settlements the
same?

To know how to use various
simple sampling techniques.

v

To know what a questionnaire
and an interview are.

To know that quantitative data
involves numerical facts and
figures and is often objective.

To know that an annotated
drawing or sketch map is hand
drawn and gives a rough idea of

features of an area without GEGE ra pthEIl I/ O’ 'l/ .,
having to be completely accurate. skills and

fieldwork

To know a Likert scale is used to
record people’s feelings and
attitudes.

To know that qualitative data
involves opinions, thoughts and
feelings and is often subjective.

To know what a bar chart,
pictogram and table are and
when to use which one best to
represent data.




Upper key stage 2

Locating more countries in
Europe and Morth and South
America using maps.

Locating major cities of the
countries studied.

Locating some key physical
features in countries studied on a
map.

Locating key human features in
countries studied.

Identifying significant Locational
environmental regions on a map.

knowledge
Using maps to show the
distribution of the world's

climate zones, biomes and
vegetation belts and identifying

any patterns.

Locating many counties in the
UK.

Locating many cities in the UK.

Cycle A
What is life like = Would you like Where does our Why does
in the Alps? ve in ti lati
desert? from? change?
v v v v
v v v
v v v
v v v v
v v
v v
v

CycleB

Why do oceans

matter?

Can | carry out an
independent
fieldwork enguiry?



Upper key stage 2

Confidently locating the twelve
geographical regions of the UK.

Identifying key physical and
human characteristics of the
geographical regions in the UK.

Understanding how land use has
changed over time using

examples.

Explaining why a locality has Locational
changed over time, giving knnwledge
examples of both physical and

human features.

Identifying the location of the
Prime/Greenwich Meridian and
time zones, (including day and
night) and explaining its
significance.

Using longitude and latitude
when referencing location in an
atlas or on a globe.

Cycle A

What is life like = Would you like Where does our
in the Alps? to live in the energy come
desert? from?
4
v
4 v
v 4 v
4 v
v 4 v

Why does
population
change?

CycleB

Why do oceans
matter?

Can | carry out an
independent
ﬂﬁld!ﬂfntlﬂ £nd Iir!!‘)



Upper key stage 2 Whatislifelike  Would vou like
in the Alps? to live in the
desert?

To know the name of many
countries and major cities in

Europe and Morth and South ‘/
America.

To know the location of key

physical features in countries ‘/

studied.

To name and describe some of
the world’s vegetation belts (ice
cape, tundra, coniferous forest,
deciduous forest, evergreen
forest, mixed forest, temperate
grassland, tropical grassland,
mediterranean, desert scrub,
desert, highland)*

To know the name of many Locational
counties in the UK. kl'lDWlEdgE

To know the name of many cities
inthe UK.

To confidently name the twelve
geographical regions of the UK.

To know that London and the
South East regions have the
largest population in the UK.

To know the Prime/Greenwich
Meridian is a line of longitude
which goes through 0°and
determines the start of the
world’s time zones.

Cycle A

Wheredoesour  Whvdoes

energy come
from?

population
change?

CycleB

Why do oceans

matter?

Canlcarrvout an
independent
fieldwork enquiry?



Cycle A CycleB

Upper kEY stage 2 What islifelike =~ Would youlike ~Where does our Whydoes .. . . Canlcarryoutan
- y -
inthe Alps? tolive jn the energy come population tter? independent
desert? from? change? fieldwork enguiry?

Describing and explaining
similarities between two v v v

environmental regions studied.

Describing and explaining
differences between two v v v
environmental regions studied.

Explaining how and why humans

hawve responded in different ways

to their local environments in '/ v '/
two contrasting regions.

Understanding how climates

impact on trade, land use and '/ '/ ‘/ ‘/ '/

settlement.
Place

Explaining how humans have k“ﬂW'EdBE
used desert environments. '/

Using maps to explore wider
global trading routes. v v

To know some similarities and
differences between the UK and '/
a European mountain region.

To know why tourists visit
mountain regions. v



Upper key stage 2

Describing and understanding the key
aspects of the six biomes.

Describing and understanding the key
aspects of the six climate zones.

Understanding some of the impacts and
causes of climate change.

Describing and understanding the key
aspects and distribution of the vegetation
belts in relation to the six biomes, climate
and weather.

Giving examples of alternative viewpoints
and solutions used in regards to an
environmental issue and explaining how this

links to climate change. e

Describing and understanding economic
- . and

activity, including trade links.

physical
geography

Suggesting reasons why the global
population has grown significantly in the last
70vyears.

Describing the ‘push’ and ‘pull’ factors that
people may consider when migrating.

Understanding the distribution of natural
resources both globally and within aspecific
region or country studied.

Recognising geographical issues affecting
people in different places and environments.

Describing and explaining how humans can
impact the environment both positively and
negatively, using examples.

ET N -

What is life like
in the Alps?

Cycle A

Would you like Where does our

to live in the Energy come
desert? from?

v
v
v v
v

v
v
v
v v
v v
v v

Why does
population
change?

CycleB

Why do oceans

matter?

Canl carry out an
independent

fieldwork enguiry?

L]



Upper key stage 2

To know vegetation belts are areas of the
world that are home to similar plant
species”

To name and describe some of the world's
vegetation belts.

To know why the ocean is important.

To know the global population has grown
significantly since the 1950s.

To know which factors are considered
before people build settlements.

Human
and

physical
geography

To know migration is the movement of
people from ane country to another.

To know that natural resources can be
used to make energy.

To know some positive impacts of humans
on the environment.

To know some negative impacts of
humans on the environment.

What is life like

in the Alps?

Cycle A

Wouldyou like Where does our

to live in the energy come
desert? from?
v
v
v
v v
v

Why does
population
change?

CycleB

Why do oceans
matter?

Can |l carry out an
independent
fieldwork enquiry?



Upper key stage 2

Confidently using and
understanding maps at more
than one scale.

Using atlases, maps, globes and
digital mapping to locate
countries studied.

Using atlases, maps, globes and
digital mapping to describe and
explain physical and human
features in countries studied.

Identifying, analysing and asking
guestions about distributions and
relationships between features
using maps (e.g settlement
distribution).

Using the scale bar on amap to
calculate distances.

Recognising an increasing range
of Ordnance Survey symbaols on
maps and locating features using
six-figure grid references.

Recognising the difference
between Ordnance Survey and
other maps and when it is most
appropriate to use each.

Beginning to use thematic maps
to recognise and describe human
and physical features studied.

Geographical

skills and
fieldwork

What is life like

in the Alps?

Cycle A

Would you like Where does our

toliveinthe  energvcome =  population

desert? from?
v v
v v
v v
v v

v

v

Why does

change?

v

CycleB

Why do oceans

matter?

Canl carry out an
independent
fieldwork enquiry?

v



Upper key stage 2

Using models and maps to talk
about contours and slopes.

Selecting a map for a specific
purpose.

Confidently using the key on an 0%
map to name and recognise key
physical and human features in
regions studied.

Accurately using four and
six-figure grid references to locate
features on a map in regions
studied.

Confidently locating features
using the 8 points of a compass.

Following a short pre-prepared
route on an 05 map.

Identifying the eight compass
points on an OS5 map.

Planning a journey to another part
of the world using six-figure grid
references and the eight points of
acompass.

Developing their own enguiry
questions.

Choosing the best approach to
answering an enguiry question.

Making sketch maps of areas
studied including labels and keys
where necessary.

Making an independent or
collaborative plan of how they
wish to collect data to answer an
enquiry-based question.

Geographical
skills and

fieldwork

What is life like

in the Alps?

Cycle A

Would you like Where does our

to live in the Eenergy come
desert? from?

4 v

Why does
population
change?

AN

CycleB

Why do oceans
matter?

Can | carry out an
independent
fieldwork enquiry?

ANEERN

AN



Cycle A CycleB

UDIJEI' kEY Stage 2 What is life like @ Would youlike Where does our Why does Whyv do oceans Can |l carry out an
2 Jv¥ihy do oceans
in the Alps? to live in the energy come population > independent
desert? from? change? materl  felgwork enguiry?
Selecting appropriate methods
for data collection. v .’ |/ .’
Designing
interviews/guestionnaires to
collect qualitative data. v ., .,
Beginning to use standard field
sampling technigues v v v
appropriately.
Using GI5 (Geographical
Information Systems) to plot data v v v
sets.
Using a simplified Likert Scale to i
record their judgements of GEG%TEI pthEIl 'l/ .,
environmental quality. skills and
Conducting fieldwork
interviews/guestionnaires to v
collect qualitative data. ., ‘/ .,
Interpreting and using
real-time/live data. I/ ./
Deciding how to present data
using plans, freehand sketch
maps, annotated drawings,
graphs, presentations, writing at v ., ‘/ I/ .,

length and digital technologies
{photos with labels/captions)
when communicating
geographical information.




Upper key stage 2

Drawing conclusions about an
enquiry using findings from
fieldwork to support your
reasonings.

Evaluating evidence collected and
suggesting ways to improve this.

Analysing guantitative data in pie
charts, line graphs and graphs with
two variables.

To know that contours on a map
show height and slope.

To know that qualitative data
involves qualities, characteristics
and is largely opinion based and
subjective.

To know that GI5 is a digital system
that creates and manages maps,
used to support analysis for
enquiries.

To know that a pie chart can
represent a fraction or percentage
of awhole set of data.

To know a line graph can represent
variables over time.

To be aware of some issues in the
local area.

To know what a range of data
collection methods look like.

To know how to use a range of data
collection methods.

& Coovright Kapow Primary 2022
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Vocabulary Progression

EYFS- Vocabulary progression

Geographical skills and

fieldwork

Human and physical geography

Locational

direction
feature
find
journey

above

aerial

bird’s eye view
map

identify
look
photograph
route
search
feel
look
notice
observe
see
smell
sound
touch

Exploring maps

Outdoor adventures

Around the world

building
car park
field
house

bus stop
church
cottage
explorer
flats

lamp post
playground

UL B ]

park
path
road

post box
postcard
roundabout
scientists
tractor
travel

lake
river

acorn
autumn
bark
dark
dry
feather
flower
freezing
frosty
hot

leaf

beach
blizzard
cactus
camel
countryside
desert
farm
field
forest
hill

ice

rain
seed
SNOW
spring
summer
Sun
SuUnny
twig
wet
winter

land
rmountain
palm tree
polar
pond
rainforest
sand dune
storm
waterfall
weather

knowledge

town
village

UK
England
Scotland
Morthern
Ireland
Wales
city



Year 1- Vocabulary progression

Geographical skills and fieldwork

Human and physical geography

Locational knowledge

aerial view

aerial photograph What is it like here?
distance

location s village

locate town

near ™ city

far

left

right

north

east

south

west

features

direction What is the weather like in the UK?
physical feature

human feature

similar

different

land . place

lake . continent
river . country
ocean

sea

. weather
season
. climate

Europe

England

Scotland

Wales

Morthern Ireland
United Kingdom (UK)

map
globe

atlas

symbol

key What is it like to live in Shanghai?

port . desert . Asia
harbour China
skyscraper . Shanghai
metro

transport

survey
questionnaire
COMpass

rain gauge
thermometer
temperature
weather vane



Year 2- Vocabulary progression

Geographical skills and fieldwork

Human and physical geography

Locational knowledge

e landmark Would you prefer to live in a hot or cold place?
L] urban . pack ice L] Africa
- rural . ice sheet . Morth America
- arid - South America
L] savannah L] Antarctica
. vegetation . Oceania
. grasslands . Equator
- rainforest - Morth Pole
. polar L] South Pole
. mild . Kenya
L temperate
*  sketchmap Why is our world wonderful?
& scale
. OSmap . habitat . Atlantic Ocean
. Indian Ocean
L] Southern Ocean
. Pacific Ocean
. Arctic Ocean
L] London
. Edinburgh
. Cardiff
. Belfast
L] Ben Mevis
- sample . Lake Windermere
. tally chart L MDI:JI'II: S_ncrwdun
- pictogram . capital city
.
o bt What is it like to live by the coast?
- aguarium - arch . Weymouth
. tourist - bay . Jurassic Coast
L] coast L] Pembrokeshire
. mudflat . Orkney Islands
. pier . Giant’s Causeway
. cliff . Flamborough Head
. coastline . Morth Sea
- island . English Channel
. sand dunes . The Irish Sea
L] stack
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Geographical skills and
fieldwork

Year 3 - Vocabulary progression

Human and physical geography

Locational knowledge

negative/positive effects
climate change
adaptation

tourism

explorer

cross-section
similarity/difference
land use

L I I B ]

index

hemisphere

scale bar

mapping

tilt

four-figure grid reference
plot

eight points of the compass
route

L I I ]

expedition
magnetic/magnetic field
research

intention

destination

evaluate

compare

improvement

LI I

© Copyright Kapow Primary 2022

Why do people live near volcanoes?

. geothermal energy
. man-made rock

Who lives in Antarctica?

L] treaty

Are all settlements the same?

linear

nucleated
dispersed
recreational land
agricultural land
residential land
commercial land
place of worship
monument
memorial
facilities

inner core
outer core
mantle
crust
tectonic plate
plate boundary
volcano
o shield
o composite
o active
o dormant
o extinct
mountain
0 fault block
o fold
o wvolcanic

Geography vocabulary progression

magma
magma chamber
vent
pyroclastic flow
fertile soil
volcanic springs
earthquake
tsunami
fault line
epicentre
selsmic wave
focus
rock

o natural

igneous

o
o sedimentary
o metamorphic

ice shelf
drifting ice
iceberg
wilderness

Italy
climate zones
o polar
temperate
arid
tropical
mediterranean
o mountains
Earth
Mount Kilimanjaro
The Andes
The Himalayas
The Rockies
The Alps
Mount Etna
Lines of latitude/longitude

oo oo

Tropic of Capricorn
Tropic of Cancer
Morthern Hemisphere
Southern Hemisphere
Arctic Circle
Antarctic Circle

South Georgia

Mount Erebus

Mew Delhi
settlement
county

region

local

country border

wwnw kapowprimarny.com




Year 4 - Vocabulary progression

Geographical skills and fieldwork Human and physical geography Locational
knowledge
e  benefit/advantage Why are rainforests important to us?
: g:?:;:ckfdlsadvantage . indigenous - vegetation belts . biomes
s  approximate peoples . s forest floor o Savannah
. nhoise . defurestaltlun N understorey layer o ?DPIHL: gfml-;st
greennouse gas . Community N canopy layer “ Bmparate deciouois
= sustainability s logzing s emergentlayer 'B':ﬂﬂl 0
* carbon footprint *  mining s  drought . D:;:an .
*  global warming *  buttress roots & Tundra
*  renewable energy +  lianas ¢  Amazon rainforest
Brazil
‘ . Manaus
Where does our food come from?
. represent
. grid square . food miles . trade . Cote d'lvoire
. import . product . West Africa
‘ . export . cooperative
. distribution . responsible trade
. produce . seasonal food
e investigate *  waste s airfreight
. . . consume . grant
. interview . fertilisers . packaging
" n:"ethm . pesticides . bakery
. risk . Ereengrocer . food bank
. engquiry . butcher . allotment
. data . pollution
. analyse
s  present What are rivers and how are they used?
*  quantitative/qualitative data
- summarise . irrigation - condensation . meander . River Severn
. interpret . leisure - evaporation . oxbow . R!ver Thames
. quote . supphy - groundwater lake . River Trent
- percolation . river . River Great Ouse
- source . - precipitation mouth . River Wye
. sample size . transpiration . source . River Mississippi.
. reliability - water cycle . tributary . River Amazon
. limitations . delta . valley . River Mile
. open-ended/closed question L] estuary . waterfall . River Danube
- Likert scale . flocdplain . flooding . River Yangtze
. River Murray
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Year 5 - Vocabulary progression

Geographical skills and
fieldwork

natural disaster
threat

species
dependent
geology
ecology
ecosystem
atmosphere
human footprint
environment
comparison

land height
sea level
thematic map
aerial map
digital map
time zone

fieldwork
evidence

What is life like in the Alps?

Why do oceans matter?

population

coral bleaching
microplastics
acidification
overfishing

Marine Protected Area

single-use plastic
re-purpose
plastic pollution
disposable
policy
biodegradable

Human and physical geography

mountain range

temperate deciduous

forest
coniferous trees
deciduous trees

ocean current
buffer

coral reef
marine
erosion
decompose

Would you like to live in the desert?

airstrip

national park
nature reserve
tourist attraction
military

ranching
agriculture
desertification
flash flood

rainfall

barren

sparse

mesa
mushroom rock
natural arch
salt flat

Locational knowledge

The Alps
France
Monaco
Switzerland
Liechtenstein

Great Barrier Reef
Awustralia

Japan

South Korea

USA

Thailand

India

Maojave Desert
Death Valley

Gobi Desert
Oleshky Sands
Sahara Desert
Chihuahuan Desert
Patagonian Desert

Austria
Germany
Slovenia

Antarctic Polar Desert
Great Victoria Desert
Mevada

Litah

Arizona

Atacama Desert
Prime/Greenwich Meridian




Year 6 - Vocabulary progression

Geographical skills and fieldwork Human and physical geography
Locational knowledge

e impact Why does population change?
™ landscape
. urban planner . densely populated . land mass . Singapore

- sparsely populated - Hong Kong

. population density . Bangladesh

L] population distribution L] Greenland

L] birth rate - lceland

. death rate [] Canada
o six-figure grid references &  naturalincrease s  Oman
. contour lines . migraticn - Bulgaria

- refugee

- push factors

- pull factors

- wvoluntary

- involuntary
¢  digital technologies *  airpollution
. conclusion . noise pollution
. cartogram
e  Geographic Information System (GIS) Where does our energy come from?
™ pie chart
- line graph - ENErgy source - coal - Port of Blyth
- livedata . hvd:jupcrwer . natl;ral glas - g‘lidlanc:; Lex;sK

. . . win wWer . crude oi - ities of the
* consideration - solar gﬂawer - emissions o Glasgow
. :':'mnt:':ltate L] nuclear power L] ocean tide o Liverpool
e justify s biofuel &  regenerate o Bristol
. issue L] non-renewable L] fossil fuel o Mewcastle
. viewpoint . dam o Southampton
«  datacollection methods *  replenished e Plymouth
L - consumption o Leeds

e subjective o producer
. audience . headquarters
e recommendation s  offshore

. onshore

Can | carry out an independent fieldwork enquiry?
N/A N/A N/A




Appreciation of nature

Before pupils can understand the
need to protect and sustain the
environment, they must first
develop a sense of wonder,
curiosity and respect for the
natural world—its biodiversity,
environments and the processes
that shape them.

\ 4

Interdependence

Pupils must recognise that all living
things, including humans, rely on the
environment and one another to
survive. Without this awareness, the
importance of protecting
ecosystems and biodiversity can feel
abstract or disconnected from daily
life.

\ /

Resources and waste

Pupils must recognise that natural
resources are limited and how we
use them today impacts the
environment and future
generations.

By exploring where materials come
from, how they are used and what
happens to waste, pupils learn that
sustainability is not just about
recycling but about making
responsible choices to reduce
waste and conserve resources.

\ /

Sustainability Progression

Climate change

By learning about weather, climate
patterns and the impact of human
activity, pupils can develop a clear,
age-appropriate understanding of
what climate change is and why it
matters.

Without this knowledge, the causes
and effects of climate change can
feel abstract or unrelated to their
daily lives. By exploring both the
challenges and solutions, pupils
learn that while human actions
contribute to climate change, they
also have the power to help reduce
its impact.

\ Z

N

Individual and collective responsibility

\

\l

Our Individual and collective responsibility strand ties together all other strands by giving pupils the tools, confidence and agency to take meaningful action.
Without this, knowledge about climate change and other environmental issues can feel overwhelming. By working together on real-world projects, making
sustainable choices and understanding the impact of change at different levels — personal, local, national and global — pupils learn that their actions matter.

This strand ensures that sustainabhility is not just something they learn about but something they actively engage with, developing the skills and mindset to
contribute to a more sustainable future.

/




Progrecsion of skills and knowledge

EYFS
(Reception)

Appreciation of nature

By the end of

primary
school

Recognising and
naming different
types of living things
and natural features

Identifying and
naming comman
animals and plants
from their own and

Comparing a wide
variety of animals and
plants.

Maming some of the features of different
plants and animals.

Grouping and dassifying living things in a

Maming some micro-organisms.

Exploring how living things are adapted to
different environments.

in the local other environments. Beginning to group variety of ways.
environmaent. living things by their
features. Researching endangered species.
To know that plants To know there are To know that some To know that some living things, like To know that biodiversity means the

Bindiversity and animals are living marvy different types animals and plants endangered species, are at risk of variety of all living things in an area, from

things. of plants and animals canonly live in certain disappearing. the smallest microbe to the largest animal.
around the world. places.
To know that plants To know that people can protect To know that the plants and animals in an
and animals live in 2 To knaw that animals To know the features endangered species. environment have specific features suited
range of different and plants in one of some comman to that environment.
places (land, sea, air). place ean be very animals and plants.
different from those
in another place.
Exploring and Understanding that Comparing the Recognising that environments vary Explaining how a variety of natural
observing the natural places around the features of around the warld and how this is linked to features form.
world through play world are very environments from climate.
and autdaaor different from each around the world.
activities. other. Investigating natural features and
phenomena and life in extreme
environments.

Environments | Toknowthatdifferent  Toknow the To know that a Ta know that the environment is always Ta know that some changes to the
epuiranmeﬂts have difference between 'habitat' is an changing due to seasonal changes and emvironment happen quickly, while others
different features. natural {physical) and environment where natural processes which shape landscapes happen ever thousands or millions of

human-made (human) plants or animals live. and affect living things. years.
features.
To know that the climate of a place
determines what types of plants and
animals live there.
Expressing curiosity Showing interest and Recognising and Appreciating how diverse and Developing an appreciation for the
and delight at the wonder at how varied expressing wonder at extraordinary the natural world is, both richness and beauty of Earth's natural
Wonder® variety they see in the natural world can some of the world's near and far. environments and life forms

nature.

be in different places.

natural features and
environments,

Pupils should:

. Have an
appreciation
for the variety
of life on Earth.

. Recognise the
value of
biodiversity.

Mote: These endpoints

are suggested by Kapow

Primary.



Progrecsion of skills and knowledge

EYFS

(Reception

)

Interdependence

By the end of
primary school

Needs

Relationships

Identifying living
and non-living
things.

Ta know that
animals,

including
humans, need
feroel.

Ta know that

plants need

water to grow.

Observing where
animals live and
the food that
they eat.

To know that
animals often

make their

hormes in trees
and ather plants.

Caring for plants
by watering them
regularly.

Ta know that pets
and babies need
caring for and
providing with
the things they
need.

Maming some
common plants
that humans grow
and use for food.

Ta know that all
land animals,
including humans,
eat plants and/or
ather animals far
food.

Classifying things
into things that are
living, dead, and
things that have
never been alive,
using some of the
life processes.

Creating food chains
to show the food
different animals,
including humans,
eat.

Ta know that all
animals, including
hurnans, need food,
wiater and air to
survive.

Ta know that
animals live ina
place (habitat) that
provides for their
needs.

Suggesting other
wiays that animals,
including humans,
use plants (e.g.
shelter).

To know that living
things depend upon
each other (eg for
food and shelter).

Identifying how an environment provides for
the needs of the animals or plants that live
there.

To know that plants need water, light, air,
nutrients and a suitable temperature to grow
and stay healthy.

To know that animals need to eat a diet that
provides nutrients, to grow, stay healthy and
have energy.

Explaining that habitat loss or loss of a food
source can lead to the decline of a species.

Explaining different ways animals can
improve soil quality and support plant
growth.

Exploring further ways that humans use the

natural erwironment (e.g. for medicine,
transport, building materials).

To know that animals help plants to
reproduce.

To know that when one part of nature is

harmed, it can affect many other living things.

To know that human behavicur can affect the
natural environment, including habitats.

To know that animals can be both predator
and prey.

[ S D (R T D

Analysing adaptations of plants and animals
that allow them to meet their needs in specific
habitats.

Recognising that having multiple sources for the
things that living things need makes them less
vulnerable.

To know that living things have adaptations that
help them meet their needs in different
environments.

Evaluating positive and negative impacts of
human actions on relationships between plants
and animals.

Suggesting ways to protect or restore natural
environments to support biodiversity and
interdependence.

To know that humans can impact the ability of
plants and animals to meet their needs through
activities like farming, deforestation and
conservation.

To know that having a wider variety of plants
and animals (biodiversity) makes nature
stronger and more able to deal with changes
and challenges.

Pupils should:

. Understand that
all living things,
including
humans, depend
on the
environment for
survival.

. Recognise that
all living things
are
interconnected.

. Recognise the
value of
biodiversity.

Mote: These endpoints are
suggested by Kapow
Primary.



Progrecsion of skills and knowledge

EYFS

(Reception

Resources and waste

By the end of

Use of
non-living
natural
resources.

| primary school
MNaming some of Recognising that Identifying how Understanding that some resources Recognising that using some resources Pupils should:
the objects and humans use important foods, do not run out (e.g. sunlight and wind); increases the amount of carbon in the
materials they many different objects and some resources get used up but are atmosphere. (e.g. burning fossil fuels, . Recognise that
use in school objects and materials are for guickly replaced (e.g. wood); and other deforestation). humans must use
and saying what materials for human survival. resources get used up and take a very rESOUTCES
they use them different long time to replace (e.g. coal and oil). Classifying resources into renewable and sustainably to
for. pUrposes. Recognising that non-renewable. avoid
some objects or ising the
Beginning to materials can be Explaining how transporting resources (even ct;:dprgfmfflng
understand that used to solve many renewable ones) increases the carbon needs . fure
looking after different problems footprint. generations
the objects and (e.g. wood can be
materials they used to create
use in school furniture, make
[e.g. toys and paper or be burnt
pencils) is to create heat).
important to
continue to
enjoy them.
To know the To know that To know that some To know that a resource is amything To know that some natural resources are used
names of some some things things humans use that can be used to solve a problem or to generate energy including electricity and
visible objects humans use are are essential to achieve a goal. heat.
and materials. natural and their survival and
some are others are not (Le. To know that water is an essential To know that many forms of transport use
human-made. needs vs wants). natural resource. non-renewable resources.
To know the To know that not all countries or To know that renewable resources (eg. .
difference regions have the same resources and sunlight, wind) are naturally replaced guickly, Note: These endpoints are
between objects this can affect the lives of the people while non-renewable resources (e.g. coal, oil) SUFEEStEd by Kapow
and materials. who live there. take millions of years to form and cannot keep Primary.

To know that countries may rely on
trade, including imports, to give them
access to certain resources they do
not have themselves, such as food,
goods and metals.

upwith demand.

To know a wider range of resources that are
useful to humans and where they are
distributed in the world.



Progrecsion of skills and knowledge

Resources and waste

Waste

EYFS
(Reception Year 1 Year 2 B}’ the end of
) primary school
Identifying Identifying Suggesting ways Explaining what happens to our Exploring examples of how the waste Pupils should:
what can be materials in to reuse household rubbish and recycling.  hierarchy works in real-life scenarios.
used again everyday everyday items. . Recognise that
and what items (e.g. Identifying materials that break Evaluating how waste is dealt within a humans must use
needs to be plastic Explaining why down more easily in the setting and suggesting how to make it resources
thrown away. bottles, glass littering can be environment. more sustainable. sustainably in
jars) and harmful to order to meet
suggesting animals. Explaining that reducing waste is our needs in the
which ones better than reusing and reusing present without
can be is better than recycling because compromising
recycled. it prevents waste from being the needs of
created in the first place. future
generations
To know that To know that To know that To know that many natural To know that reducing, reusing and
some objects some reusing items, materials decompose over time recycling waste conserves resources
cannot be materials are like bags or and return to the earth. and energy.
used again used only containers,
and others once and reduces waste. To know that many human-made  To know that manufacturing and
can. thrown away, materials do not decompose transporting items use hidden
while others To know that easily and cause long lasting resources (such as water, energy and
can be reused waste which is pollution. fuel) and that when items are thrown
or recycled. not recyclable away these resources are also wasted.
can remain on To know the waste hierarchy:
Earth for avery reduce, reuse, recycle. To know that managing waste carefully Mote: These endpoints
long time. helps protect nature now and in the are suggested by Kapow

future

Primary.



Progrecsion of skills and knowledge

EYFS

(Reception

)

Climate change

By the end of
primary school

Observing and Describing Identifying Explaining how climate is different Identifying simple ways which show
describing seasonal weather in from daily weather. evidence of climate change.
simple weather weather different parts of
changes. patterns and the world.
recognising
that sometimes
Understanding Hheware
climate different.
change
To know that To know that To know that To know that climate means the To know that climate change is a long-term
the weather the UK's weather is usual weather of a place over a long change in the Earth’s climate, influenced by
changes daily weather can different around period of time. natural and human factors.
and across change over the world.
SEas0ns. time.
Taking part in Suggesting Describing ways Describing deforestation and how Researching organisations that assist with
familiar tasks ways to look to keep the school humans can help. climate change projects.
that help the after animals clean.
environment. and plants. Suggesting ways to help local Suggesting energy alternatives and
wildlife adapt. sustainable products.
Discussing imported and food grown Investigating how humans affect the
at home. environment both positively and negatively.
Human
impact on To know that To know that To know that To know that plants and animals can To know that people can use renewable
climate people can people can take humans can help adapt to some environmental energy to reduce the impact of climate
take care of the care of plants keep the air and changes with human suppaort. change.
cha nge environment and animals. land clean and
by making create less waste. To know importing and exporting To know that people around the world are
good choices. food has an impact on the working together to protect the

environment.

environment and reduce the effects of
climate change.

To know that innovative technologies help
reduce climate change effects.

Pupils should:

. Understand that
climate change isa
long-term change
inthe Earth's
climate.

. Recognise some of
the human
activities that
contribute to
climate change.

. Understand some
of the effects of
climate change.

Mote: These endpoints are

suggested by Kapow
Primary.



Progrecsion of skille and knowledge

Climate change

EYFS

(Reception

)

By the end of
primary school

ldentifying Identifying Describing Identifying examples of plants or Describing positive effects linked to Pupils should:
how they feel how much different animals that are now present in climate change.
when they water plants habitats from locations where they were not . Understand that
aretoohotor | need to grow. around the previously. Describing some negative effects linked climate change is
too cold. world. to climate change. along-term
Describing Describing how climate change change in the
how to help Explaining can affect the water cycle. Earth's climate.
animals if they = which animals
are too hot or and plants ®  Recognise some
too cold (e.g. belong inwhich of the human
bringing habitats. activities that
rabbits inside contribute to
in winter, not Describing how climate change.
walking dogs different
at the hottest weather *  Understand
time of day). conditions allow some of the
Effects of different plants effects of climate
climate to grow. change.
change
ne Describing how
animals depend
on plants for
food and shelter.
To know that To know that To know that To know that some animals To know that there are positive effects
changesin changesin plants and colonise new areas due to of climate change (e.g. new species
weather can weather can animals need changes in climate. colonisation, new crop opportunities,
affect people. | affect plants specific weather commitment to sustainable choices).
and animals. to grow and To know that crops can be grown
survive in indifferent regions as climate To know that there are negative effects Note: These endpoints
different places changes. of climate change (e.g. habitat loss, are suggested by Kapow
around the changes in weather, sea level rise and Primary.
world. To know that changes in the coastal erosion)

water cycle can lead to flooding
or droughts.



Progrecsion of ckills and knowledge

EYFS

(Reception

)

Year 1

Year 2

Individual and collective responsibility

By the end of
primary school

Taking action

Working
together

Participating
insimple
environment
al tasks.

To know that
small actions
can help the

environment.

Taking turns
and listening
to others in
group
activities.

To know that
working
together can
help solve
problems.

Joining inwith
small,
teacher-led
projects.

To know that
helping with a
task can make
a difference.

Sharing
simple ideas
and
participating
in group
activities.

To know that
workingin a
group means
sharing ideas
and tasks.

Following steps
to complete a
simple project
with others.

To know that
projects involve
planning and
doing tasks.

Working with

people who
have different

ideas to achieve
agoal.

To know that
different people
bring different

ideas to a group.

Planning and carrying out a local
project with guidance.

Designing and implementing a
small-scale sustainability
project.

To know that projects can help
solve local environmental
problems.

To know that local
environmental projects can
inspire wider community
involvement.

Taking onaroleinagroup and
contributing to a shared project.

Taking responsibility for a
specific role ina group to
contribute to the successof a
shared sustainability project.

To know that collaboration
involves sharing tasks and
responsibilities.

To know that successful
teamwork requires listening to
others and valuing different
ideas when solving
environmental problems.

Organising and managing a project
from start to finish, evaluating its
impact.

Developing and presenting solutions to
real-world environmental issues in the
school or community.

To know that successful projects
require reflection and adaptation.

To know that solving environmental
challenges requires creative thinking
and persistence.

Leading or facilitating a group to
achieve a shared goal.

Leading a team by assigning roles and
supporting others to complete a
sustainability project.

To know that effective collaboration
requires compromise and respect for
different views.

To know that leadership involves
motivating and guiding others to
achieve a shared environmental goal.

Pupils should:

. Understand
some lifestyle
changes they can
make to reduce
their impact on
the planet.

. Understand that
changes can be
made at different
scales; personal,
local, national
and global.

. Understand that
working together
is essential for
creating positive
environmental
change.

Mote: These endpoints

are suggested by Kapow
Primary.



Progression of skills and knowledge Individual and collective responsibility

Making a
difference

EYFS
(Reception  Year1 | Year2 By the end of
) primary school
Sharing Choosing Identifying local Advocating for simple changes at = Persuading others to join efforts for Pupils should:
simple ideas simple actions problems and school or in the community. long-term local sustainability.
for helping that help. suggesting *  Understand
the solutions. Reflecting on how personal and Evaluating the success of sustainability some lifestyle
environment. group actions have helped projects and suggesting ways to changes they can
improve the local environment. improve or expand their impact. make to reduce
their impact on
Explain how pressure groups could the planet.
bring about change on a national or
global scale. o  Understand that
changes can be
To know that To know that To know that To know that change happens To know that sustained change reguires made at different
everyone can actions like small actions through effort and teamwork. ongoing commitment and leadership. scales; personal,
make a small recycling or can lead to local, national
difference. caring for visible changes. To know that making small, To know that pressure groups can be and global.
plants can positive changes can encourage started by a person or group of people.
improve the others to take action too. e  Understand that
local working together
environment. is essential for

creating positive
environmental
change.

Mote: These endpoints

are suggested by Kapow
Primary.



Climate change and custainability vocabulary.

There is a wide range of vocabulary related to climate change and sustainability and it can be challenging to determine the right time to introduce

these terms without overwhelming pupils.

This progression of knowledge and skills has been designed to introduce key terminology at appropriate stages, ensuring it aligns with pupils’
developing knowledge and conceptual understanding.

Year 1 Year 2
animals environment
human-made food chain
material fumes
natural habitat
nature human feature
plants needs
recycle physical feature
single-use reuse
waste survival
weather transport

wants

Year 3

climate
decompose
deforestation
endangered
drought
flood

import
natural resource
pollution
reduce
resource

adaptation
alternative
biodiversity
climate change
conserve/conservation
energy

fossil fuel

global warming
greenhouse gases
non-renewable
organisms
renewable
sources
sustainable

Although terms like ‘carbon’, ‘carbon footprint’ and ‘carbon dioxide' are commonly associated with climate change, they have been omitted from this
K52 vocabulary progression as they are formally introduced in the KS3 science curriculum. While these terms may be briefly referenced in lessons
to support understanding, the focus at K52 is on developing foundational knowledge about human impact on the environment and sustainability in

an age-appropriate way.



s
What is fieldwork and why is it important?

Fieldwork provides children with hands-on experience
and encourages them to apply geographical concepts to
their surroundings. It allows pupils to explain, ask
qguestions and make discoveries about the world around
them. This approach is crucial because it provides
children with real-life contexts to develop their
geographical skills, such as observation, measurement
and data collection.

Fieldwork also enhances critical thinking and
problem-solving abilities, as pupils learn to analyse and
interpret the information they gather. Additionally, it
fosters an appreciation of both local and global
environments, encouraging responsible attitudes
towards the world. By participating in fieldwork, children
connect classroom learning with the outside world,
making geography both relevant and exciting.

Read our blog post "What is fieldwork and why is it important?’ to find
out more.




The enquiry cycle

It is important that pupils consider the ways that geographers question and explain the world and begin to ‘think like a
geographer. We have used this enquiry cycle when planning the fieldwork studies throughout our scheme to encourage pupils
to ask geographical questions and learn how geographers reach their answers through enquiry.

' the environment to /\
find a line of enquiry
e S
(physical or human).

findings and suggested and plan how to
solutions and reflect answer the question,
on the process and drawing on knowledge
validity of their of previous data
findings. collection methods.

N )

data in various ways
(gquestionnaires,
surveys, tables, charts

data (quantitative or

qualitative) that will

etc.) to support Gl th‘-: EIUEESJIEH
analysis and using plann

interpretation. R/ methods.



Fieldwork skills

Below is a list of many of the fieldwork skills featured in our curriculum. These are be built upon over time and feature across units where
most appropriate for the enquiry question.

Maps and compasses to follow routes.

Annotated field sketches.

Aerial photographs.

Transects.

Magnifying glasses to observe in more detail and classify.
Sketch maps.

J

*  Drawing routes on maps.

*  Annotated maps.

Digital photographs.

Using simple recording techniques to record their feelings.
Questionnaires.

Interviews.

Tally charts.

Audio recordings.

»  Sketch maps to show spatial patterns.

Measuring

Likert scales.

Raingauges

Thermometers.

Mon-standard measurements (for example, drawing around a
puddle with chalk).

L. "

GIS (digital mapping).
Bar charts
Pictograms.

Pie charts.
Presentations.
Letters.

Slideshows.
Mon-chronological reports.
Verbal.

Posters.

Video.

Balanced arguments.




It isimportant to plan for fieldwork in advance, especially if it involves leaving the school grounds, so the lessons involving fieldwork and the suggested locations to
carry out this fieldwork are listed below.
It is important to risk-assess the proposed fieldwork taking into account any relevant school risk assessment policies and procedures. Refer to the Before the lesson
section in each fieldwork lesson to prepare. Please be aware fieldwork lessons may take longer than one hour.

Year 1/2
Cycle A

Year 1/2
CycleB

What is it like here?

Using maps to follow simple routes around the school

grounds and carry out an enguiry about how to
improve their playground.

Lessons involving fieldwork:

Lesson 3: What can we find in our school grounds?
Location: School grounds

Lesson 4: Where are the different places in our
school?

Location: School grounds

Where am |7

Mapping feelings associated with places around
school using sketch maps and symbols.

Lessons involving fieldwork:
Lesson 2: What is a feature?
Location: School grounds

Lesson &: How do places in school make us feel?
Location: School grounds

What is the weather like in the UK?

Considering how we change our behaviour in
response to different weather and keep a weather
diary or record.

Lessons involving fieldwork:
Lesson 2: What are the four seasons?
Location: School grounds

Lesson 3: What are the compass directions?
Location: School grounds

Lesson 4: What is the weather like today?
Location: School grounds

Would vou prefer to live in a hot or cold place?

Comparing weather and climate in the North and
South Poles, Kenya and the local area by measuring
and recording conditions to find similarities and
differences.

Lessons involving fieldwork:

Lesson 5: Do we live in a hot or cold place?
Location: School grounds

What can you see at the coast?

Investigating how people use the local coastline by
completing a tally chart.

Lessons involving fieldworl:

Lesson 5: how do people use our local coast?
Location: Ideally a coastal town (if this is not possible,
visit a local village, town or city that attracts visitors.
Please note: if a coast is not visited, parts of the
lesson plan may need to be amended to suit the
chosen location.)

What is it like to live in Shanghai?

Comparing features in Shanghai to those in the local
area and making a simple map using data they have
collected through fieldwork.

Lessons involving fieldworl:
Lesson 1: What can we seein our local area?
Location: Local area surrounding school.




Year 3/4
Cycle A
(LKS2)

do le live near volcanoes?

Observing and recording the location of rocks
around the school grounds and discussing how they
originated.

Lessons involving fieldwork:

Lesson &: Where have the rocks around school come

from?
Location: School grounds

Why are rainforests important to us?

Collecting data to understand how local woodland is
used with a variety of data collection methods.

Lessons involving fieldwork:

Lesson 5: How is our local woodland used?: Data
collection

Location: Local woodland (or park)

Where does our food come from?

Designing and carrying out an interview to collect
data on where school dinners are sourced.

Lessons involving fieldwork:
Lesson 5: Are our school dinners locally sourced?
Location: School grounds

Year 3/4
CycleB
(LKS2)

Who lives in Antarctica?

Interpreting instructions which include compass
points to map and follow a simple route inspired by
Shackleton's expedition.

Lessons involving fieldwork:
. ' He 7

Location: School grounds

Are all settlements the same?

Mapping and discussing why physical and human
features are in particular locations.

Lessons involving fieldwork:
Lesson 3: Can | explain the location of features in my

What are rivers and how are they used?

Identifying and locating human and physical features
of alocal river on a map.

Lessons involving fieldwork:
Lesson &: What features does our local river have?

local area?
Location: Local area

Location: River environment




Year 5/6
Cycle A
(UKS2)

Year 5/6
CycleB
(UKS2)

What is life like in the Alps?

Investigating what there is to do in the local area
using data collection.

Lessons involving fieldwork:

Lesson 4: VWhat is there to do in our local area?
Location: Local area - focus on recreational land use
(tourism)

Whv does population change?

Collecting and interpreting data about how
population impacts the amount of traffic and litter in
alocal urban area.

Lessons involving fieldwork:
MWW 2 D -
Location: Urban area (e.g. town centre)

Spring

Would you like to live in the desert?

Lessons invelving fieldwork:
MNone

Whv do oceaps matter?

Collecting data on the types of litter polluting a local
marine environment.

Lessons involving fieldwork:

! 5: How littered i . . 5.
Data collection

Location: Marine environment (beach, river,
reservoir, lake or pond)

Summer

Where does our energy come from?

Collecting and and presenting data on where to
position a solar panel on the school grounds.

Lessons involving fieldwork:

Lesson &: Where is the best place for a solar panel on
the school grounds?

Location: School grounds

Can | carrv out an independent fieldworl enguiry?

Planning a full fieldwork enguiry using the enquiry
cycle and collecting data to analyse and present on a
relevant local topic.

Lessons involving fieldwork:

Location: Local area



GEOGRAPHY Rolling Programme.

Why are the units sequenced this way?

As already stated, there is some flexibility in the order the Geography units can be taught in EYFS. However, the Cycles A and B should be followed in
order to ensure there is no repeated content and that there is progression across phases. Children will revisit key skills and knowledge, across bath
years, covered in different geographical contexts, but can start with either Cycle A or Cycle B units. The order of units on this long-term plan is our
suggested order for teaching the units and we provide the justification for this sequencing below.

EYFS and Key Stage 1

In Key stage 1, we have sequenced the learning to specifically develop pupils’ conceptual understanding of scale and place by first learning about their
everyday surroundings, then by looking at a national level and finally by studying global contexts which are likely to be new to them.

EYFS (Reception)
These activities have been designed so that you can use them at any point throughout the year to tie-in with your current theme/topic. The activities help the
children to explore fictional and real maps in familiar contexts, experience the surrounding natural environment, notice changes in the weather and seasons over

time and explore different landscapes and cultures.
Year1/2Cycle A

The ‘What is it like here? unit supports pupils to develop an understanding of basic geography by looking at their familiar surroundings and beginning to build an
awareness of the United Kingdom. “What is the weather like in the UK?' extends this knowledge of location and builds upon the children's understanding of weather
and seasons from Reception. Concepts such as mapping and directional language are also introduced in this unit, supporting the development of basic geographical
skills."What can you see at the coast?' builds on existing geographical skills and gives children the opportunity to apply them in a more specific context away from the

school grounds, using higher level geographical vocabulary.
Year 1/2Cycle B

The ‘Where am 17’ unit supports pupils to develop an understanding of their surroundings and begins to build an awareness of the United Kingdom. Children revisit
the concept of place by studying a non-European country in the unit “Would you prefer to live in a hot or cold place? They have the opportunity, as advised by the
Mational curriculum, to explore human and physical features in areas of Kenya and compare this to their locality. With a more secure grasp of location, scale and
place, pupils are able to look at a small area in the largest continent in our “‘What is it like to live in Shanghai?’ unit, building towards children's ability to name and
locate the world's seven continents. Here, they have another opportunity to directly compare contrasting human and physical features to those in their local area
and develop an understanding of how communities and place can be similar or different to one another.
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Key Stage 2

The MNational curriculum states that pupils should 'develop their use of geographical knowledge, understanding and skills to enhance their locational and
place knowledge', and so our units across Key stage 2 are sequenced to allow pupils to build on their understanding of geographical concepts, themes,
such as settlement, trade, climate change and natural resources, and fieldwork skills. As guided by the National curriculum, we have also structured our
units to reflect a regional approach, for example, the Amazonian region, a volcanic region in Southern ltaly, the Alps, the Great Barrier Reef and a desert

region. Case studies have been chosen not only to reflect the National curriculum guidance but also to ensure children have experience learning about a
location in each continent by the end of primary school.

Year 3/4Cycle A

This cycle starts with "Why do people live near volcanoes? for deeper insight into physical processes learnt in Key Stage 1. In "Why are rainforests important to us?'
children are introduced to biomes and the Amazonian region is used as a case study to compare how the local woodland is used similarly or differently to the Amazon
rainforest. This is built upon in the unit ‘Where does our food come from?' and ties together how climate and vegetation impact communities and trade.

Year 3/4Cycle B

"Who lives in Antarctica? expands on Key Stage 1's hot and cold places by exploring how location affects people differently. ‘Are all settlements the same?’ lays the
groundwork for understanding settlements and natural resources. New Delhi was chosen as a case study for this unit so children studied an area in Asia in Key stage
2 to ensure all continents had been covered before children leave primary school. The following unit “What are rivers and how are they used? builds on these
concepts and gives children an opportunity to bring learning back to their locality during the fieldwork.

Year5/6Cycle A

‘What is life like in the Alps? begins with a case study considering the interdependence of the human and physical environment, exploring colder environments as
previously introduced. Studying a different type of biome and considering how humans utilise this environment is explored in the unit "Would you like to live in a
desert?. Here, the Mojave Desert, North America, is used as a case study and is directly compared to the children's local area towards the end of the unit. More

complex issues around energy production are taught towards the end of this cycle where Midland, Texas is used as a case study in North America to compare energy
usage and human features to those found in Port of Blyth, England.

Year5/6Cycle B
The first unit in this cycle exposes children to more complex issues of population and encourages them to consider data through an analytical lense. "Why do oceans
matter?"’ builds on the understanding children have gained around climate change in Lower key stage 2. We have placed the local geography unit 'Can | carry out an

independent fieldwork enquiry?' as the last unit in this cycle, as children are given the opportunity to bring all their knowledge and skills together to independently
showcase how they can think like a geographer.
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Geography in EYFS: Reception

Our Geography Early Years Foundation Stage (Reception) activities are
designed to target Development matters ‘Understanding the world’ statements
and also fully integrated with the Kapow Primary Key stage 1 and 2 curriculum
for Geography offering a unified approach to teaching Geography in EYFS.

Clear progression between EYFS (Reception) and Key stage 1 content can be
seen by looking at our Progression of knowledge and skills document, where
component knowledge and skills are outlined across our strands (Locational
knowledge, Place knowledge, Human and physical geography, Geographical
skills and knowledge) from EYFS (Reception) through to Year 6.

Our Geography EYFS (Reception) ‘units’ are not designed to be taught in aset
order. Instead, they feature flexible, small-step activities, allowing teachers to
personalise lessons to include local geography or to fit in with their chosen
themes or topics. The activities have been designed for continuous provision. An
adult will need to explain the outcome of the station at the beginning of the week,
but after this, independent learning should be encouraged. Each unit has
explanatory videos to assist teachers in their planning and implementation. These
videos provide insight into how the activities can support skills and knowledge
development, which will lay the foundations for pupils’ geography learning in Key
stages 1and 2.

The activities are designed to build pupils’ familiarity with maps, atlases and
globes to develop their early geographical skills and fieldwork. Children begin to
use simple directional language to prepare for the locational knowledge to come
in Key stage 1 and 2.



EYFS Units - ExploNng; Map&

. Activity 1: Pirate Activity 2: Our Activity 3: Let's build = Activity 4: Creating Activity 5: Activity 6: Map
ExDIormg maps map bingo school from above amap! journey sticks Investigating maps making
Skills
Identifying land and water on a map or
fying p v v

globe.

Making observations about the
characteristics of places (in stories,

photographs or in the school v v v v v v
grounds/local area)”

Discussing how environments in
stories and images are different to the v v
environment they live in.

Making observations about the
features of places (in stories, v v v v v v

photographs or in the school
grounds/local area)”

Ask guestions about the world around v

them.

Answering simple questions, guided by

the teacher. v v v v v v

Representing some of the features
they notice in their school and school v v
grounds.




Activity 1: Pirate Activity 2: Our Activity 3; Let'sbulld = Activity 4: Creating Activity 5: Activity 6: Map
map bingo school from above amap! journey sticks Investigating maps making

Skills

Exploring maps

Commenting on the features they see | 2 v v
in their school and school grounds.

Recognising features on maps (real or
imaginary). v v v v

Expressing their likes and dislikes
about a specific place and its features, v v
beginning to explain their reasoning.

Creating real or imaginary maps even if
features are indistinguishable. v v v v v

Beginning to use modelled directional
vocabulary when describing features in v v
the surrounding environment.

Beginning to look at and talk about

maps (real or imaginary) in stories,
non-fiction books, atlases and on o v v v v

globes.




Exploring maps

Activity 1: Pirate
map bingo

Activity 2: Our Activity 3: Let’s bulld

Activity 4: Creating Activity 5
journey sticks Investigating maps

Activity & Map
making

' To know some vocabulary to describe I

different bodies of water, even if used
inaccurately (sea/ocean, lake, river,
pond)*

To know that a map is a picture of a
place.

To know that usually water is
represented in blue ona map or globe.

To know the name of their school and
the place where they live.

To know some vocabulary to describe
the characteristics of different places,
even if used inaccurately (hill, field,
building. road, house, old).

To know that a place and its features
can be represented in a picture.

To kﬁow some wcél}uléw toﬁdesc‘ril;e
directions, even if used inaccurately
(e.g. near, far, next to, close, behind).

school from above amap!
Knowledge
v v
v
v v
v
v




Outdoor Admentures

e Activity 2: ctivit 3: Ex AL e A . _
Outdoor adventures A:Il\:::lthr’::lurn Gh;::f;'r:nal htlﬂ::r'.:’:;iﬁ:r[ns ﬁctwtt:;thﬁr:..nm[n Actt::‘.é ;:ﬁ:;n::r:ng A‘“v“t:éﬂﬁs the
Skills

Making observations about the

characteristics of places (in stories,

photographs or in the school v v v

grounds/local area).

Discussing how environments in

staries and images are different to the ("4

enviranment they live in.

Ohbserving weather across the seasons. v v v
' OTsemE mﬁmusﬁg ﬂ'-;ﬁett the '

changing seasons have on the world v v v

around them.

Beginning to use the names of the

seasons in the correct context. v v v
"Making observations about?he_ 1

features of places (in stories,

photographs or in the school v v v
grounds/local area).

SR - Aotivity It o — - e 5 = T AT
Outdoor adventures ﬂ:trﬂ.l'rtir.'.:::lur o o ml::l'::ml ﬂl:l.l:;:':t.EtnE::rrlng .fu:trqﬂ:;;“.::ﬂ. esim | Act :‘Ir:.‘:if_iﬂ:rln: "k“'"l'tf;i.m' the
Skills
sk tions about the Id arcasnd
quistions weorld a v v " v v

Cammenting on the features they see

in their schaol and school grounds. v v v v

Angwering simple questions, guided by

e v v v v v v
- Representing some of the features thw-

natice in their school and schosl v

_gmﬂlt.



b Acthvity 2 > 3 p g
Acdtivity 1: Nature Observational Activity X Exploring | Activity 4:Semses in | Activity S Esploring | Acthvity & Dress the

catchers the weather nature the searoen toddy
painting

Outdoor adventures

To know some vocabulary to describe
different bodies of water, even If used v
inaccurately (sea/ocean, lake, river,

To know some vocabulary to describe

the characteristics of different places, v oy v

even if used inaccurately (Wl field,

bullding. road, house, old).

To know that the terms Spring,

Summer, Autumn and Winter are used v v v
to describe the season,

To know same of the key
characteristics of each season. v v v

' To know that there are four seasons in ‘
ayear marked by certain weather v v v
. conditions,

To know that a place and its features -
can be represented in a picture.



Around the World,

Around the world

Activity 1: Home ar
away?

Activity 2: Bear's UK

travels

Activity 3: City or
countryside?

Activity 4: Exploring
waorld landscapes

Activity 5: Desert
aexplorers

BActivity 6: Palar
explorers

Skills

raking cbservations about the
characteristics of places {in staries,
photographs or in the school
grounds/local area).

Discussing how environments in
stories and images are different to the
emvironment they live in.

Answering simple questions, guided by
the teacher.,

Exprassing their likes and dislikes
ahout a specific place and its features,
beginning to explain their reasoning.

Beginning to look at and talk about
maps (real or imaginary) in stories,
non-fiction books, atlases and on
globes.

Making abservations about the
features of places (in stories,
photographs or in the school
grounds/local areal.

Around the world

Activity 1: Home or
away?

Activity 2: Bear’s UK

travels

Activity 3: City or
countryside?

Actlvity 4: Exploring

Activity 5: Desert

Activity 6: Polar

Recognising features on maps (real or
imaginary).

Identifying land and water on a map or
globe.

|

Skills

world landscapes

explorers

explorers




Activity 1: Home or | Activity 2: Bear's UK | Activity 3: Cityor | Activity 4: Exploring BAetivity 5: Desert Activity &: Palar
away? travels countryside? world landscapes explorers explorers

Around the world

Knowledge [

To know that places within this country
can differ from each other, v v v

' To know that there are differences

between places in this country and v v v v v
| places in ather countries. | | [

To know the name of their school and v
the place where they live.

| To know some vocabulary to describe
the characteristics of different places,
even if used inaccurately (hill, field, v v v v v v
building, road, house, ald].

i ! ! |
To know that a map is a picture of a
place, v 4

| To know that a place and its features
can be represented in a picture, v ¥. "

To know that usually water is v
. represented in blue on a map or globe.




EYFS
(Reception)

Year 1/2

Autumn

Summer

Our new EYFS activities are designed to be used throughout the year to support Reception teachers in targeting Development matters statements, while also laying

the foundations for pupils' further geography learning. See here for more information on Geography in EYES: Reception.
Additional collection lesson: How can we welcome animals on the school grounds?

Cycle A

Year 3/4

Whv do people live near

Year 5/6

IE ]

volcanoes?
Why are rainforests
important to us?
Additional collection
. . lesson (choose one): Would like to live |
e How can we yse plastic
? ?
inthe UK? more sustainably?- thedesert?
Additional collection Ll Additional collection
lesson: . lesson:
How can we yse plastic . .
How can we look after 3 - What is fast fashion and
z whvisita problem?
garden? Reuse
How can we yse plastic
more sustainably? -
Becvcle
WLW Where does our food Where does our energy
coastl come from? come from?

Summer

Year 1/2

Cycle 8

Year 3/4

Year 5/6

change?
Would vou orefer to live Are all settlements the Whv do oceans matfer?
'u a IJEIE[SE d E|ﬂ§ﬂ7
same?
- . Additional collection
Md|tlﬁﬂ;}!lectmn Additional collection lesson:
L lesson: What actions can we
How can our journey to . . T E—
How sustainable js our take to make the world
school help the school? mere sustainable?

environment?

What is it like to live in
Shanghai?

What are rivers and

how are thev ysed?

Can | carry out an
independent fieldwork
gnguiry?




Ad’\iﬁwmg/’dw Best, Togaﬂw

I hove come thab they may have life inv alls its fullness - John 10:10






